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Executive Summary 
 
Educational Management Information System (EMIS) is an institutionalized system of 

collecting, processing, analyzing, disseminating and managing educational data that are 

always prerequisite in framing educational policies, designing programs and bringing 

them into effective implementation. In Nepal, School Sector Development Plan (SSDP) 

has envisioned EMIS as a robust data management system in terms of quality and 

accessibility. Under the SSDP framework, all schools are supposed to be connected in 

the EMIS system. Schools are instructed to enter and update the information related to 

students, teachers, and other relevant aspects on regular basis. Under this framework 

now, Integrated EMIS (IEMIS) has been in use which includes various sorts of 

information including sex and ethnicity of students and teachers. This survey presents 

the verification of IEMIS that the Government of Nepal has managed and used for 

decision making regarding the schools, teachers and students throughout the country.  

 

I. Objectives 

The major objectives of this independent verification survey have been to assess the 

quality of (self-reported) IEMIS in the school system that includes: 

• Collection of disaggregated data on three indicators (student information, 

teacher information, timely availability of textbooks to students) from sampled 

schools 

• Collection of data on these indicators from IEMIS of Fiscal Year 2018/19 

• Comparison of survey data against IEMIS data on the concerned indicators, and 

report if inconsistency is significant at 95% confidence level 

• Comparison of the major results of First Round Verification Survey of IEMIS 

2017 against that of Second Round Verification Survey of IEMIS 2019, and assess 

if there is reduction rate by 4% in the concerned indicators, or the accuracy of 

self-reported IEMIS data at 95% confidence level. 

• Make some suggestions to improve the overall IEMIS in school education 

 

II. Methodology 

This independent verification was undertaken under the following methodological 

guidelines. 
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o This verification was mainly based on survey design. Yet, some of the qualitative 

data have been presented in the analysis. 

o 1644 schools have been selected as the sample schools across the 17 sample 

districts throughout the country. These samples were selected on multi-stage 

random sampling basis. 

o Survey tools include the survey forms that were developed especially for 

collecting student-related information, teacher-related information, and 

textbook availability to students in the beginning of the academic session. 

o Survey manuals were prepared for district coordinators and field surveyors to 

implement the survey tools uniformly across the country. 

o District coordinators were deployed for coordinating the survey task in the 

districts. Orientation was conducted to both district coordinators and field 

surveyors so as to assure the accuracy of data from the schools.  

o Members of the research team, senior researchers and experts monitored the 

data collection processes.  

o Data entry was made in excel program, and analysis and interpretation were 

made using the Statistical Package for Social Science (SPSS). Student-related 

information, teacher-related information and textbook-related information were 

analyzed on the basis of total number, eco-belts, provinces, districts, and other 

disaggregated features including sex and ethnicity. IEMIS data have been verified 

against the data derived from enrolment register and attendance register in the 

case of students.  

 

III. Key findings 
This independent verification has the following key findings: 

A. Findings based on teacher-related information 

➢ In the sample schools, 10.1 percent teachers were found working in the schools of the 

Mountain belt, 36 percent in the Hills, 43.7 percent in the Tarai, and 9.6 percent were 

in the valley. In total, 54.1 percent and 45.9 percent teachers were males and females 

respecively. 

➢ According to teacher's appointment, the share of teachers at pre-primary level, lower 

basic, upper basic, secondary (G 9-10) and higher secondary (G11-12) levels is 13.4 

percent, 48.9 percent, 19.6 percent, 15.4 percent and 2.7 percent respectively. 
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➢ Considering the level at which the teachers are teaching in schools, it was found that 

the number of teachers working at lower basic level is 41 percent, followed by upper 

basic (23.1 percent), secondary (18.6 percent), and higher secondary (5.1 percent) 

level. 

➢ Comparing the teachers' level of appointment against the level of teaching, it is found 

that the number of teachers across these two variables has differed at all levels from 

slightly to greatly. The number of teachers having appointment at pre-primary and 

lower basic levels shows higher figure than the number of teachers actually engaged 

in teaching at these levels. However, the reverse is applicable in the case of higher 

levels – whereby the number of teachers having appointment at upper basic, 

secondary and higher secondary levels was found lower than the number of those 

actually engaged in teaching at these levels. This implies that many teachers who 

have been appointed at lower levels are engaged in teaching at higher levels. It also 

implies that the required number of teachers for higher levels is not sufficient. Thus, 

the government needs to take necessary steps in this regard.  

➢ Schools were found inconsistent considering the opening days in the academic 

session. More than sixty days difference was found on school opening days among 

the schools.  

➢ Altogether 88 percent teachers were found present in their respective schools on the 

day of observation, while remaining 12 percent were absent. Regarding the 

teachers’attendance in the academic session, teachers in the community schools were 

found present in the schools less than those in institutional schools.  

➢ Out of 8733 teachers of the sample schools, 5991 (68.60%) teachers have 

received TPD training. At pre-primary level, only 98 (32.03%) out of 306 

teachers received TPD training, whereas 2852 (74.02%) out of 3853 teachers at 

lower basic level have received the training. In the case of upper basic level, 1513 

(68.55 %) out of 2207 teachers have received the training. At secondary level, 

1182 (66.18%) out of 1788 teachers received it up to different levels of TPD 

training (TPD I, TPD II and TPD III). Finally, among the 581 higher secondary 

level teachers, 346 (68.60%) teachers were reported to have received TPD 

training up to different levels of TPD training (TPD I, TPD II and TPD III). The 

government has appointed new teachers for permanent posts through Teachers 

Service Commission (TSC) who are found yet to receive TPD trainings.  
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➢ 168 (1% percent) out of 16856 teachers were found having different sorts of 

disability. Out of 168 disabled teachers, physical disability, hearing impairment and 

low vision account 69.05 percent, 11.31 percent and 8.3 percent respectively. 

 

B. Findings based on student-related information 

The following are the major findings based on the analysis of the student-related 

information: 

➢ Regarding the total number of students in the sample schools, the difference 

between IEMIS record and Enrolment register has been 4.44% (104.44 in 

enrollment per 100 in IEMIS). The independent sample t-test indicates the 

difference as insignificant. Similar result is found while comparing IEMIS record 

against that of Attendance register, whereby the difference is 1.22% (101.22 in 

attendance register per 100 in IEMIS record). And, the independent t-test 

indicates the difference as insignificant in this case as well. The reason behind 

the difference between IEMIS record and schools’ enrollment record is late 

enrolment of the student (i.e. almost 4.44% of students were enrolled after 

uploading the school level IEMIS by the reference date of 20th May 2018). 

➢ Regarding the difference in total number of students in sample basic schools, 

Enrolment register accounts 102.39 per 100 in IEMIS record, and that in 

Attendance register accounts 99.88 per 100 in IEMIS record. Similarly, regarding 

the total number of students in sample secondary schools, Enrolment register 

accounts 105.49 per 100 in IEMIS record, and Attendance register accounts 

101.91 per 100 in IEMIS. The independent t-tests indicate the difference as 

insignificant in all these cases. The IEMIS data seem accurate in this case since 

the difference apparent in the data is tolerable.  

➢ Regarding the disaggregated data on the basis of ethnicity, the difference of Dalit 

students is this: Enrolment register accounts 101.42 per 100 students in IEMIS 

record (the difference of 1.42%), and Attendance register accounts 97.29 per 

100 in IEMIS record in the same way (the difference of 2.71%). Similarly, the 

data of Janajati students in Enrolment register accounts 103.28 per 100 in IEMIS 

record (3.28% difference), and attendance register accounts 102.22 per 100 in 

IEMIS record (with 2.22% difference). In a similar manner, regarding the 

difference of students from marginalized/disadvantaged communities between 
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IEMIS and Enrolment register, data shows 97.07 in enrollment per 100 students 

in IEMIS record (2.93% difference). In Attendance register the data accounts 

99.27 per 100 students in IEMIS record. The independent t-tests indicate the 

difference as insignificant in all these cases. 

➢ Community and institutional schools mark difference in total student number 

between IEMIS record and enrolment register. Community schools have the 

record of 103.77 in enrollment per 100 in IEMIS record (3.77% difference), and 

institutional schools account 107.26 per 100 in IEMIS record (7.26% difference). 

Considering the difference between IEMIS and Attendance register, community 

schools have the record of 99.92 per 100 in IEMIS record (a negligible difference 

of 0.8%), and institutional schools have 106.71 per 100 in IEMIS record 

(difference by 6.71%). This implies that compared to community schools, more 

students have been enrolled in institutional schools after the data were entered 

into IEMIS; so there is greater number of students according to attendance 

record than the number found in IEMIS record. During survey, many institutional 

school principals reported that very young students are enrolled during 

Saraswoti Puja and Bal Diwas (Children’s Day) which come after they upload 

IEMIS record.  

➢ Regarding students’ attendance on the verification day, the headcount data 

shows that 88.26 percent students were found present on the day, and 11.74 

percent were absent. While comparing community schools and institutional 

schools, 86.39 percent students in community schools were present on the 

verification day, whereas 95.62 percent students in institutional schools were 

present on that day.  Particularly, the students from marginalized communities 

were present less than other ethnic groups as found in the headcount.  

➢ Regarding the attendance of the students of sample schools in previous ten days, 

the average attendance accounts 85.20 percent as calculated on the basis of the 

number of students as per the attendance register. It shows that 14.80 percent 

students got absent in a day on average. While considering sex, girls were absent 

more than boys. Girls and boys account 13.51 percent and 16.14 percent absence 

respectively in a day on average. Compared to institutional schools, community 

school students were found absent more in the previous ten days. The average 

attendance of community school students in previous ten days accounts 82.75 
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percent. In community schools, girls were found absent more (18.06%) 

compared to boys (16.43%).  

C. Findings on text-book availability to students 

➢ Regarding the textbook availability to students, the data confirm that more than 

97 percent students from community schools have received the full set of 

textbooks in the month of Baisakh. And, regarding the students of grade 7 and 9 

present on the day of verification, the interview data fromthe students shows 

that 99.86 percent of grade 7 students and 99.99 percent of grade 9 reported 

that they received the full set of textbooks in the month of Baisakh. The students 

of all grades were considered in the verification as per the school records of 

textbook availability. However, for the collection of opinion, only the students of 

grade 7 from the basic level and grade 9 from the secondary level were involved. 

  

IV. Recommendations 
This independent verification has following recommendations: 

A. Recommendations for schools 

➢ Schools need to consider IEMIS data with importance for planning programs and 

activities to be implemented. 

➢ Schools need to update the IEMIS data in time, and also keep enrollment, 

attendance and IEMIS records intact. 

➢ The schools should re-check if the IEMIS is updated as per the students 

enrollment, and also confirm if all students present in the classrooms are 

recorded in enrollment and IEMIS.  

➢ Schools need to consider IEMIS with importance for teacher management, 

scholarship distribution, developing physical infrastructure, making necessary 

management of textbooks and other equipment including labs and libraries. 

 

B. For Government (Federal, Provincial and Local Governments) 

➢ Regarding IEMIS, MoEST/CEHRD, provincial and local governments (palikas) 

should provide necessary trainings and orientation to the school principals and 

concerned officials so as to ensure the accurate entry of school data and the 

necessary updates.  
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➢ Schools need to be instructed to keep the three sets of data viz. IEMIS, 

Enrollment and Attendance. This facilitates MoEST/CEHRD, policy makers and 

concerned stakeholders to explore the gaps if found, and design policies and 

programs accordingly.  

➢ IEMIS data entry and update needs to be monitored by the local government on 

regular basis. The update needs to be linked to the federal and provincial 

governments. 

➢ The data indicate some inconsistencies in teachers’ appointed levels and the 

actual levels in which they are working. This problem need to be addressed  

under the framework of teacher re-deployment plan. 

➢ From the information derived from the enrollment register, attendance register, 

attendance of previous ten days, and headcount, students from Dalit and 

marginalized communities are found present in schools less compared to other 

ethnic groups. Equally, female students compared to male students are found 

less present in schools. Engaging them in works (as children are used in wage 

works for livelihood), engagement in household chores, responsibility to take 

care of younger siblings, poverty, family environment etc. have been reported as 

the main causes of absenteeism. So, certain interventions/programs need to be 

designed and implemented to reduce their absenteeism.  

➢ MoEST should consider IEMIS with importance for framing need-based school 

policies and plans. IEMIS can be the most determinant base for teacher 

redeployment, teacher training, student scholarship distribution and 

mainstreaming young children from Dalit, marginalized and disadvantaged 

communities in school education.  

➢ Provincial and local governments should use IEMIS as a basis for framing 

educational policies, designing activities, and bringing them into effective 

implementation as per the local needs, expectations and values.  
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Status of the achievement of DLI 10.3b  
 

DLI Area 
DLI area 10: Enhanced reliability and 
transparency of EMIS data, including 
school level data. 

DLI Status 

Year 3  

10.3b 4 
percentage 
points 
improvement in 
teacher and 
student data 
accuracy 
compared to 
discrepancy in 
sample 
verification 
survey carried 
out in year one, 
or 95% accuracy 
in the sample 
verification 
survey carried 
out in year three 

This DLR will be 
considered achieved if the 
second round of EMIS 
sample verification is 
conducted with a 
representative sample of 
all schools in year 3 by an 
independent agency and 
discrepancy calculated 
from verification of self-
reported EMIS data is 
reduced by 4 percentage 
points relative to first 
round of verification or 
95% accuracy in self-
reported data if in case 
accuracy is equal or higher 
than 95%. (student 
enrollment, total, female 
and dalit; and teachers. 

The independent verification proves that this DLI is achieved since the student-related 
information particularly total enrollment and total attendance confirms equal or 
greater than 95% similarity when they are compared with IEMIS data reported by the 
MoEST/CEHRD. As the data shows, the total number of students recorded in enrollment 
register is 370953, and the total number of students recorded in the attendance register 
is 359518. While the total number of students in IEMIS record is 355170. The number 
of students recorded in the enrollment register is 104.44 per 100 students in IEMIS 
record (4.44% difference found between the two). In the same way, the number of 
students in attendance register is 101.22  per 100 in IEMIS record (1.22% difference 
between the two). The independent t-test indicates the difference as insignificant in 
both of these cases.  Equally, more than 97 percent students are found to have received 
total set of books in the month of Baisakh. It also confirms the 95 percent confidence 
level regarding the book availability to the students in the month of Baisakh [this 
verification used Baisakh since most of the schools have kept records of students 
month-wise, such as, list of students received books in the month of Baisakh, Jestha,…]. 
The analysis of the student attendance in previous ten days from the verification day 
indicates 85.20 percent attendance of students in overall, and 82.75 percent in the case 
of community schools. However, female students are found absent more than male 
students. The interviews with teachers and HTs in this regard inform us that female 
students are engaged more in household chores compared to their male counterparts. It 
needs to be further explored, and the concerned stakeholders need take necessary steps 
for ensuring the regular attendance of female students and those of marginalized and 
disadvantaged communities. The attendance of teachers on the day of verification 
indicates 88 percent which implies that still many teachers become irregular in schools. 
The concerned authorities need to take necessary steps to mitigate teacher irregularity 
especially that of community schools.  
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Chapter I 

Introduction 

1.1 Background 

Educational Management Information System (EMIS) is an institutionalized system of 

collecting, processing, analyzing, disseminating and managing educational data that are 

always required for framing educational policies, designing programs as per the policies 

outlined, and bringing programmes into effective implementation in order to ensure the 

quality outputs. School Sector Development Plan (SSDP) in Nepal has clearly envisioned 

EMIS as a robust data management system in terms of quality and accessibility which 

could contribute in school management, decision making, and improving the 

implementation of school improvement plans (MOEST, 2016). As well, such a system 

provides an opportunity to strengthen access to and the use of data by stakeholders for 

increased accountability and need-based planning (MOEST 2016:14) at all levels 

(federal, provincial and local levels) in the nation. Integrated EMIS/IEMIS, further 

advancement of EMIS, accounts for student and teacher related information linking to 

other relevant databases which conjointly concern socio-ethnic, economic, caste, 

gender, regional, marginalized background as well as school access, scholarship 

distribution and incentives provided, etc. IEMIS needs to ensure nationwide tracking 

and monitoring of access, retention and completion of individual students through the 

school-based data uploaded to a central data-base embedded in the government’s EMIS 

(SSDP, 2016). Thus, IEMIS, on one hand, supports the policy-makers and concerned 

persons to monitor the performance of the schools and their programmes. On the other 

hand, it supports the concerned for decision making in regard to the management, 

distribution and allocation of educational resources. This survey primarily verifies the 

information on students and teachers collected, processed and disseminated in and 

through IEMIS 2018/19 by MoEST/CEHRD, Government of Nepal.  

 

1.2 Objectives of the survey 

The major objectives of this independent verification survey have been to assess the 

quality of the (self-reported) IEMIS that includes: 
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• Collection of disaggregated data on three indicators (student information, 

teacher information, timely availability of textbooks to students) from sampled 

schools 

• Collection of data on these indicators from IEMIS of Fiscal Year 2018/19 

• Comparison of survey data with IEMIS data on the concerned indicators, and 

report, if inconsistency is significant at 95% confidence level 

• Comparison of the major results of First Round Verification Survey of IEMIS 

Fiscal Year 2016/17 with that of Second Round Verification Survey of IEMIS 

Fiscal Year 2018/19, and report if there is reduction rate by 4% in the concerned 

indicators, or the accuracy of self-reported IEMIS data at 95% confidence level. 

• Make some suggestions to improve the overall IEMIS in school education 

 

1.3 Rationale of the survey 

The main objective of this verification is to assess the quality of the self-reported data 

IEMIS. Such a verification is a pre-requisite for framing policies, designing programs 

and activities and implementing in the field. Since it measures if there are certain 

inconsistencies in data which are supposed to be accurate, timely, reliable and 

understandable. It strengthens the quality of IEMIS by assessing it in the framework of 

two broader questions: 

• Are there any inconsistencies between what is reported in IEMIS, and what is 

achieved through verification survey? And if yes, where are the major 

inconsistencies? 

• What are the fundamental reasons behind these inconsistencies if any? 

 

In order to assess the quality of IEMIS 2018/19 on the ground of these two fundamental 

questions, a total of 1644 schools have been selected on a stratified multi-stage random 

sampling basis across the country. The schools were surveyed for exploring the 

information related to students, teachers and timely availability of textbooks to 

students. The data were, then, processed and analyzed both holistically and in 

disaggregated variables.  
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1.4 Indicators and considerations of this verification survey 

This verification survey has guided with following indicators and considerations: 

➢ This verification survey covers only 1644 schools across 17 districts in the 

country. 

➢  Verification Data comprised student-related information, teacher-related 

information and text-book related information only.  

➢ Student information included the number of students recorded in enrollment 

register, attendance register, IEMIS, as well as the headcount on the day of 

verification, and the attendance of previous ten days from the day of verification.   

➢ Teacher information comprised the number of teachers of the sample schools 

socio-ethnic background, appointment level, teaching level, status of training and 

presence at school in the academic year.  

➢ Textbook-related information included just the school record of students on the 

basis of whether they have received full set of books by Baisakh end. Only the 

students of Grade 7 and 9 were asked face-to-face for if they received the full set 

of books by Baisakh end.  

 

1.5 Outline of the report 

The first chapter of this report includes the basic introduction concerning why IEMIS. It 

also includes the objectives, rationale, and the indicators and considerations of the 

verification survey. The second chapter is concerned with the methodology of the 

verification survey. The discussion has been made on survey design, geographical 

coverage, development of tools, development of verification manuals, sampling 

techniques, composition of the survey team, selection of the verification surveyors, 

orientation to the district coordinators, orientation to the enumerators, monitoring and 

supervision, fieldwork and data entry processing, analysis and interpretation. The third 

chapter presents the analysis and interpretation of data. In this chapter, the sub-

chapters include the information related to teachers, students, timely availability of 

textbooks to students, and comparison of the verification results of the First Round 

Verification Survey 2016/17 and the Second Round Verification Survey 2018/19. The 

last chapter presents the findings and recommendations of the verification survey.  
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Chapter II 

Methodology 
 
This chapter describes survey design, geographical coverage, development of tools, 

development of verification manual, sampling techniques, composition of the survey 

team, orientation to the district coordinators and field surveyors, fieldwork, monitoring 

and supervision, data management, analysis and interpretation of data.  

 

2.1 Survey design 

This verification study has been undertaken following survey design. It includes the 

information related to students, teachers, and availability of textbooks to the students. 

However, some qualitative data have been explored especially on the causes of why 

students did not get a full set of books, and also why students were absent in class.  

 

2.2 Geographical coverage 

1644 schools were selected across the country using multi-stage random sampling 

method. As per this sampling method, 17 districts were first sampled on the basis of 

national representativeness. Thus, it maintained the representation of all ecological 

belts viz. mountain, hill, Tarai and valley, and all provinces of the country. After all, the 

schools were selected on random sampling basis from both municipalities and rural 

municipalities.  

 

2.3 Document review 

The document review included the review of SSDP policies, major prospects of IEMIS as 

the Government of Nepal has envisioned, achievement reports of IEMIS (flash reports as 

well as status report) and supporting documents including  ASIP/AWPB.  

 

2.4 Development of tools 

In order to carry out the survey of the sample schools, survey forms and questionnaire 

were used as the main tools. Four sets of tools were developed. The first set included 

the survey form designed to explore teacher-related information focusing on ethnicity, 

sex, date of appointment, level of appointment, level of teaching, qualification, disability 
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status (if any), status of TPD training, number of the attended days in the academic year, 

and presence on the day of verification. The second set includes the survey form 

designed for exploring student number on the basis of enrollment register, attendance 

register, IEMIS, headcount on the day of survey and attendance on the previous ten 

school days from the verification day at school. The third set includes the survey form 

designed for exploring if the students received textbook by 15 Baisakh. And finally, the 

fourth set is for exploring the average attendance of students in the month of Jestha (15 

May- 15 June). Along with these tools, the survey also includes some open questions to 

the school principals and SMC Chairpersons so as to explore if they are familiar with the 

update and use of IEMIS while making and/or implementing policies in their respective 

schools. Equally, the consultation meetings with MoEST/CEHRD and Development 

Partners (DPs) framed the tools in line with the objectives of IEMIS verification.  The 

tools were finalized incorporating  their valuable feedback.  

 

2.5 Development of survey manuals 

In order to ensure the uniformity and accuracy of the IEMIS verification survey, two sets 

of verification manuals were developed.  The first verification manual was for the 

district coordinators. It included the instructions and processes for selecting field 

surveyors and orienting them during the field survey. The second manual was prepared 

for the field surveyors. It included the information and processes of field survey. In 

addition, it included the detailed information of marginalized social groups. Both 

manuals comprised the processes of data collection, keeping records of the schools, and 

number of schools sampled in individual districts, and preparing documents as per the 

rules of the administration.  

 

2.6 Sampling design and procedures 

This survey used multi-stage random sampling method while selecting sample schools. 

However, it has also maintained nationally representative samples on the basis of eco-

belt, province, district, and local government (palikas). Therefore, the sample schools 

come from all eco-belts, all provinces, 17 sample districts across the country, and 

municipalities and rural municipalities. The sample school distribution in terms of eco-

belt is presented in the pie chart below. As the chart demonstrates, among the 1644 
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schools sampled, 43 percent schools are from Hill districts, 40 percent from the Tarai 

districts, and 13 percent from mountainous districts, and finally, 4 percent from valley.  

 

Chart 1 

   

 

Similarly, Chart 2 below demonstrates sample school distribution on the basis of 

province. The chart indicates that among the total sample schools, province 1 comprises 

19.4 percent of the total sample schools, province 2 comprises 11 percent, province 3 

comprises 19.8 percent schools, Gandaki Province comprises 12.6 percent, 

Sudurpaschim Province also comprises 12 percent, Province 5 comprises 16.1 percent, 

and finally Karnali Province comprises 9.1 percent of the total schools sampled.  

 

Chart 2 
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Equally, the school distribution on the basis of sample districts has been shown in the 

bar diagram below. As the diagram indicates in percentage value, Sindhuli and Kalikot 

districts comprise the highest and lowest number of sample schools respectively.  

 

Chart 3 

  

 

Broadly, schools have been categorized as 'Community' or 'Institutional' schools. The 

pie chart below depicts the representation of community and institutional schools 

sampled in the verification. 

Chart 4 

 
 

 

As demonstrated above, altogether 208 schools in the total sample size were institutional 

schools, while 1436 were community schools – which became 13 percent and 87 percent 

respectively, among the 1644 sample schools. 
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School categorization has also been done, as the table 1 below shows, in the 

conventional way as well as according to recent categorization. As presented above, 

70.3 percent of the sample schools were of Basic schools, while the remaining 29.7 

percent were of Secondary schools – when considered as per the recent categorization. 

Considering the conventional way of school categorization, 52.86 percent, 17.46 

percent, 19.22 percent and 10.46 percent of the sample schools were of Primary 

schools, lower secondary schools, secondary schools, and higher secondary schools 

respectively. 

Table 1: Sample school categorization (Conventional) 

Schools Frequency Percent 

Primary schools 869 52.86 

Lower secondary schools 287 17.46 

Secondary schools 316 19.22 

Higher secondary schools 172 10.46 

Total 1644 100.0 

 

Table 2: Sample school categorization by level (recent) 

Considering the recent categorization 

Schools Frequency Percent 

Basic schools 1156 70.3 

Secondary schools 488 29.7 

Total 1644 100.0 

 

The section above presented how schools were sampled for IEMIS verification. It clearly 

mentioned that schools were sampled following multi-stage random sampling from 

diverse population strata such as eco-belts, province, districts, school categories, and 

finally, school levels.  

 

2.7 Composition of survey team 

This verification survey was conducted by a survey team that included senior 

researchers, educationists, experts and statisticians. First, a Survey Team on the chair of 

Executive Director of Research Center for Educational Innovation and Development 

(CERID), Tribhuvan University, was formed. The senior researchers of CERID were the 

members of that committee. The Steering Committee already formed involving the 

executive director, project focal person, researchers of CERID, educationists and subject 

experts from the university organized meetings before and during the verification 
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survey, and it provided important suggestions and feedback for bringing accuracy in 

data collection. The Survey Team made decision over the criteria and processes of the 

selection of district coordinators and field surveyors. It worked intensively on survey 

tools, guidelines for administering tools in the sample schools, and survey manuals for 

district coordinators and field surveyors both. While planning for IEMIS Survey, some 

joint meetings were organized with the representatives of Ministry of Education, 

Science and Technology (MoEST), and Centre for Education and Human Resources 

Development (CEHRD). The Survey Team fully conducted the IEMIS Survey as per the 

timeline scheduled in the joint meeting of CERID, CEHRD and MoEST including 

Development Partners (DPs).  

 

2.8 Orientation to the district coordinators 

The Survey team organized a two-day orientation to the district coordinators. A district 

coordinator was selected in each of the 17 districts. District coordinators were selected 

on the basis of academic qualification (at least Master’s degree in any), field research 

experience, and computer knowledge. They were required to have a sound knowledge 

in Office Package so as to make entry of the school data directly from the field. The 

orientation of the district coordinators included the processes and procedures of 

selecting verification surveyors, appointing and assigning them the sample schools, 

meeting with the local stakeholders of the districts and local governments, and creating 

conducive environment for data collection, monitoring the works of the field surveyors, 

and interviewing principals/SMC chairs. The district coordinators were also involved in 

piloting of survey tools so as to prepare them to tackle with the challenges supposed to 

occur during real fieldwork in the respective districts they would be sent.  

 

2.9 Selection and orientation of the field surveyors 

After the orientation of the district coordinators, they were sent to the sample districts 

with the survey manual and tools. The manual included the processes and procedure of 

selecting and appointing field surveyors, their qualification, work experience and terms 

and conditions for their involvement in IEMIS verification.  A two-day orientation plus 

one day field practice was conducted to the field surveyors in each of the 17 districts. 

Since different districts had different number of sample schools, each school was given 

two office days for an individual field surveyor for collecting the information related to 
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students, teachers and textbooks. Every individual field surveyor was stipulated with 

the survey manual which comprised of the basic information that concerned the survey 

tools, verification processes and guidelines. 

 

2.10 Survey 

The verification survey took place in the month of Falgun and Chaitra 2075. The figure 

below presents the sample districts where the survey was undertaken.  

 

Map 1: Districts sampled for IEMIS Verification Survey 

 

2.11 Monitoring and supervision 

The survey was conducted and monitored at different levels. The field surveyors were 

sent to the sample schools. The district coordinators were assigned to guide, supervise 

and facilitate field surveyors. Executive Director, members of the Steering Committee 

and Senior researchers from CERID monitored the survey in each of the sample 

districts. The statistician designed a data entry framework and networked with all the 

district coordinators for data entry from the field. District coordinators in each of the 

districts were also assigned to visit at least 10 percent schools themselves, and conduct 

interview with principals and SMC chairs for exploring the information on why and how 

they have been working with IEMIS. The focal person kept updating the survey progress 
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in the sample districts, and made necessary consultation with CEHRD/MOEST and 

CERID.  

 

2.12 Data management, processing, analysis and interpretation 

Shortly after the completion of the field survey, the district coordinators submitted their 

final report of data. Data entry was made in Excel and analyzed through Statistical 

Package for Social Science (SPSS). The survey team made several cross checks of data in 

the entry system to assure that the data would be entered accurately. In the case of any 

information lacking in the survey form filled in data collection process, the survey team 

called the school administration back and acquired the missed information.  

Quantitative information was analyzed using different statistical means, and cross 

tabulations were made between the survey data and IEMIS data. The output of the 

analysis of quantitative information has been discussed in Chapter III. Qualitative 

information was dealt on case by case basis, and has been reported where necessary in 

the data interpretation section. Data analysis and interpretation has been presented on 

the basis of a number of variables including ecological belt, province, districts, and 

disaggregated criteria such as ethnicity, sex and disability status.  

For analyzing the difference between the student number in IEMIS record and that of 

enrolment register and attendance register, IEMIS has been considered as the base 

value per 100. As such, the difference between IEMIS and enrollment can be explained 

as the number of students in enrollment record per 100 students in IEMIS record. And, 

the difference between IEMIS record and attendance record has also been explained in 

the same way. For example, Table 15 in Chapter 3 indicates the difference in the 

number of students in IEMIS record and enrolment register, and IEMIS and attendance 

register. Thereby, the difference between IEMIS record and enrolment record by 104.44 

means the enrollment record maintains the increase in student number by 4.44 than 

that of IEMIS record per 100. Similarly, the difference between IEMIS and attendance 

record by 101.22 means the attendance records maintains the increase in student 

number by 1.22% than that of IEMIS record per 100. In this report, this statistical 

scheme of data analysis has been followed for analyzing student-related information 

wherever applicable.  
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Chapter III 

Analysis and Interpretation 

This chapter comprises of the analysis and interpretation of teacher-related, student-

related and textbook-related information. Teacher-related information has been 

analyzed and interpreted in terms of their distribution on the basis of ecological belt, 

province, district, ethnicity, sex, qualification, appointed level, level of teaching, and 

status of the TPD training. Similarly, student related information that comprises 

enrollment and attendance has been analyzed and interpreted in terms of their 

distribution on the basis of ecological belt, province, district, ethnicity and sex. Still, the 

enrollment, and attendance data have been compared with the IEMIS data to assure if 

the verification assures the accuracy of IEMIS at 95 percent confidence level. And 

finally, textbook related information is analyzed on the basis of the variables mentioned 

above.  

 

3.1 Teacher Information 

In the schools sampled for the survey, there were altogether 16856 teachers. As the 

teachers can be categorized from various perspectives, teacher information is presented 

in this section considering various factors. The sub-headings that follow will deal with 

the information about teachers from several perspectives. 

 

3.1.1 Teacher distribution across ecological belts 

The following figure presents the categorization of teachers found in the sample schools 

considering the ecological belts in which they are working in their respective 

workplaces. 
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Chart 5 

 

Among the total population of teachers found in the sample schools (the total number 

being 16856, as mentioned above), 10.1 percent were working in the schools of the 

Mountain belt, 36 percent in the schools of the Hills, 43.7 percent in the Tarai, and the 

remaining 9.6 percent teachers were in the schools of the Valley. 

 

3.1.2 Teacher distribution across provinces 

The distribution of teachers in the sample schools is shown by the 7 provinces of the 

country is demonstrated in the table given below. 

Table 3: Teacher distribution across provinces 

Provinces Frequency Percent 

Province 1 3250 19.3 

Province 2 1598 9.5 

Province 3 4280 25.4 

Gandaki Province 2301 13.7 

Province 5 3121 18.5 

Karnali Province 726 4.3 

Sudurpaschim Province 1580 9.4 

Total 16856 100.0 

 

As shown above, the largest number of teachers in the sample schools was in Province 

3, followed by Province 1; and the lowest number was in Karnali Province. The 

distribution of teachers in percentage across the provinces was 19.3 percent in 

Province 1, 9.5 percent in Province 2, 25.4 percent in Province 3, 13.7 percent in 
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Gandaki Province, 18.5 percent in Province 5, 4.3 percent in Karnali Province, and  9.4 

percent in Sudurpaschim Province. 

 

3.1.3 Teacher distribution across sample districts 

Based on the data collected from the survey, the number of teachers found in the 

sample schools in each of the 17 survey districts has been presented in the bar diagram 

below. 

Chart 6 

 

  

Thus, among the total teachers found in the sample schools, the largest number of 

teacher population was recorded in the sample schools of Makwanpur district followed 

by Bhaktapur, while Dailekh remained the district with the smallest number of teachers. 

Nawalpur also had the teacher population in the sample schools almost equal to 

Makwanpur. The share of schools in the total population (16856) of teachers in the 

sample schoolswas found 7.7 percent in Morang, 8.2 percent in Sunsari, 3.4 percent in 

Sankhuwasabha, 5.6 percent in Siraha, 4.0 percent in Sarlahi, 4.3 percent in Sindhuli, 9.6 

percent in Bhaktapur, 11.4 percent in Makawanpur, 4.1 percent in Myagdi,  9.6 percent 

in Nawalpur, 4.5 percent in Gulmi, 5.3 percent in Palpa, 8.6 percent in Rupendehi, 2.1 

percent in Dailekh, 2.2 percent in Kalikot, 4.6 percent in Bajura, and 4.8 percent in 

Dadeldhura. 
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3.1.4 Categorization of teachers by sex 

Distribution of the teachers found in the sample schools by sex is depicted in the chart 

given below. 

Chart 7 

Characterization of teachers by sex 

 

 

As depicted in the table, out of 16856 teachers, 54.1 percent (9119) and 45.9 percent 

(7737) teachers working in the sample schools were males and females respecively, 

while a negligible fraction (0.05%) teachers belong to 'Others' category.  

 

3.1.5 Teacher distribution by school types 

Distribution of teachers by the school types in the sample schools is depicted in the pie 

chart presented below. 

Chart 8 

 

As presented herein, 74 percent and 26 percent teachers were found working in the 

community schools and institutional schools respectively. 
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Table 4: Teachers working in community and institutional schools by sex 
 

School type Sex Total 
Male Female  
N Percent N Percent N Percent 

 
Community 7106 57.1 5345 42.9 12451 100.0 
Institutional 2013 45.7 2393 54.3 4405 100.0 
Total 9119  7737  16856  

 

From this table, it is found that male teachers are more than females in community 

schools, and the difference between the two is drastic (by 14.2%). In the case of 

institutional schools, however, the situation is reverse – the number of female teachers 

dominating that of males; and the difference is by 8.6%. This implies that the 

government needs to consider gender issue with importance regarding the presence of 

female teachers in community schools in particular. And, the factors associated with the 

comparatively higher figure of female teachers in Institutional schools and its 

implication need to be studied more closely. 

 

3.1.6 Teacher distribution by ethnicity 

Categorization of the teachers working in the sample schools considering their ethnicity 

is presented in the table below. It shows the categorization into the ethnicities of Dalit, 

Janajati, Brahmin/Chhetri, Marginalized and Others. 

Table 5: Teacher distribution by ethnicity and school-type 

Ethnicity School Type Total 

Community Institutional  

N % N % N % 

Brahmin/Chhetri 6721 54.0 2062 46.8 8783 52.1 

Janajati 4183 33.6 1787 40.6 5970 35.4 

Dalit 507 4.1 162 3.7 669 4.0 

Marginalized 94 0.8 10 0.2 104 0.6 

Others 946 7.6 384 8.7 1330 7.9 

Total 12451 100.0 4405 100.0 16856 100.0 
 

From the table just presented, we are informed that the ethnicity of Brahmin/Chhetri 

has the largest share in the teacher population in sample schools, followed by Janajati 
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teachers. 'Marginalized' ethnic group has the smallest share in the total population of 

teachers. Statistically, the share of Dalit, Janajati, Brahmin/Chhetri, Marginalized, and 

Other ethnic groups in the sample schools was found 4 percent, 35.4 percent, 52.1 

percent, 0.6 percent and 7.9 percent respectively. The table also informs the 

distribution of teachers by ethnic groups in community and institutional schools. Both 

in community and institutional schools, the share of Dalit, marginalized and ‘other’ 

[this includes Muslim, some Madhesi social groups which are not identified with the 

aforementioned labels] social group is found very little compared to the share of 

Brahmin-Chhetri and Janajatis. This also implies that the government needs to 

consider the issue of recruiting teachers from the various social groups.  

 

3.1.7 Teacher distribution in terms of educational level 

The table below presents the number of teachers (along with the percentage) having 

various levels of academic qualifications (ranging from Under SLC/SEE to PhD).  

 

Table 6: Teacher distribution on the basis of educational level and school type 

Education Level School Type Total 

Community Institutional  

N % N % N % 

Under SLC 229 1.8 41 0.9 270 1.6 

SLC 1743 14.0 354 8.0 2097 12.4 

PCL/+2 level 4685 37.6 1752 39.8 6437 38.2 

Bachelor Level 3506 28.2 1426 32.4 4932 29.3 

Masters 2270 18.2 807 18.3 3077 18.3 

M. Phil. 16 0.1 23 0.5 39 0.2 

Ph.D 2 0.0 2 0.0 4 0.0 

Total 12451 100.0 4405 100.0 16856 100.0 

 

The table informs us that 1.6 percent, 12.4 percent, 38.2 percent, 29.3 percent, 18.3 

percent, 0.23 percent and 0.02 percent teachers in the sample schools have the 

educational qualification of Under SLC/SEE, SLC/SEE, PCL/+2 level, Bachelor's level, 

Master's degree level, M Phil, and PhD respectively. As well, the table demonstrates 
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teacher distributions with qualifications on the basis of school-type. The distribution 

seems somehow similar in many categories of ‘educational level’. Yet, institutional 

schools are found to have recruited teachers with higher degree compared to the 

community schools. The table also indicates more teachers/ECD facilitators are under 

SLC and; as reported in schools, these teachers have been paid very low salaries and 

allowances. The government needs to make a provision for recruiting teachers who at 

least have the qualification of school graduate (+2) so that quality education could be 

delivered in schools.  

 

3.1.8 Teacher distribution in terms of appointed level 

In the table that follows, an attempt is made to show the level of appointment and sex-

wise distributions of the teachers in the sample schools. The appointed level has been 

categorized into ' Pre-primary', ' lower basic', 'upper basic', 'Secondary', and 'Higher 

Secondary'. 

Table 7: Teachers' appointed level 

Appointed level Sex Total 

Male Female 

N % N % N % 

Pre-primary 219 2.4 2045 26.4 2264 13.4 

Lower basic 4151 45.5 4092 52.9 8243 48.9 

Upper basic 2256 24.7 1050 13.6 3306 19.6 

Secondary 2099 23.0 489 6.3 2588 15.4 

Higher secondary 394 4.3 61 0.8 455 2.7 

Total 9119 100.0 7737 100.0 16856 100.0 

 

From the study of the table, we are informed that the largest share in the teachers' 

population in sample schools is that of teachers of lower basic level – which is 48.9 

percent. This is followed by the group of upper basic with 19.6 percent. Similarly, 15.4 

percent teachers were found having the appointment at secondary level; and 13.4 

percent teachers were found with the appointment for pre-primary level. The least 

number of teachers had appointment for higher secondary level – which was found 2.7 

percent. 
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As the table also shows sex-wise distribution of the teachers, female teachers are more 

in number compared to the number of male teachers at pre-primary and lower basic 

levels. At higher levels, the situation is different – whereby the number of male teachers 

is found remarkably higher than that of female teachers in the case of upper basic, 

secondary and higher secondary levels. The presence of 'Other' gender is negligible. In 

this way, female teachers are found to have been appointed more than males at pre-

primary and lower basic levels, while male domination is found at upper basic, 

secondary and higher secondary levels. 

 

3.1.9 Teacher distribution on actual teaching level  

In the table below, distribution of teachers is presented in terms of the actual level they 

are teaching in the schools. It also demonstrates the sex-wise distribution of teachers 

across their actual teaching levels.  

Table 8: Teachers actual level of teaching and sex-wise distribution across their actual 
teaching level 

Teaching level Sex Total 

Male Female 

N % N % N % 

Pre-primary 206 2.3 1853 23.9 2059 12.2 

Lower basic 3233 35.5 3676 47.5 6909 41.0 

Upper basic 2435 26.7 1454 18.8 3889 23.1 

Secondary 2497 27.4 636 8.2 3133 18.6 

Higher secondary 748 8.2 118 1.5 866 5.1 

Total 9119 100.0 7737 100.0 16856 100.0 

 

From this statistics, we are informed that the highest number of teachers in sample 

schools is found teaching at lower basic (41%), followed by upper basic (23.1%) and 

then secondary (18.6%) levels, while teachers involved in teaching at higher secondary 

level are smallest (5.1%) in number. 

When the actual levels at which teachers are engaged in teaching is considered for 

analysis, the situation is found more or less similar to the situation seen in the case of 

their appointment.  In this way, more female teachers have been working at pre-

primary and lower basic levels than males. In the case of upper basic, secondary and 
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higher secondary levels, however, the number of male teachers is greater than that of 

females. 

In the chart below, the comparative situation of teacher statistics derived from the 

survey is depicted, whereby the percentage of teachers' appointed level is compared 

against the actual teaching level. 

Chart 9 

               

 

Thus, number of teachers appointed at a level was found different from those teaching 

at the same level, from slightly to greatly. The greatest difference is noticed at lower 

basic whereby the 'Appointed' number shows about 8 percent higher value than the 

'Teaching' number. At upper basic, secondary and higher secondary levels, 'Teaching' 

shows a comparatively greater figure than 'Appointed' number. But at Pre-primary 

level, 'Appointed level' is slightly greater than 'Teaching level'. 

Overall, the difference between the two variables ('Appointed level' and 'Teaching 

level') at Primary level and the upper levels indicates the reality that there is a 

considerable number of teachers in schools who have been apppointed at lower level 

but are teaching at higher levels. 

 

3.1.10 Teacher distribution in terms of appointment type 

Various types of appointment are found in the teaching cadre. The table below will 

show the figure of teacher distribution in terms of the types of appointment. 
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Table 9: Teacher distribution in terms of appointed level 

Appointed type Frequency Percent 

ECD (Pre-primary) 1234 7.3 

Permanent 3952 23.4 

Temporary 4656 27.6 

Rahat 2120 12.6 

Permanent leon 31 .2 

Temporary leon 72 .4 

PCF 148 .9 

School financed (including private schools) 4643 27.5 

Total 16856 100.0 

 

From the information just presented, we are informed that the largest share of teachers 

is found in the group of 'Temporary' teacher category (27.6%) followed by the category 

of 'School financed' teachers (27.5%). The third largest group is the group of 

'Permanent' teachers (23.4%); and the categories of 'Rahat' and 'ECD' (or Pre-primary) 

teachers have occupied the fourth and fifth positions – with 12.6 percent and 7.3 

percent share in the total population in sample schools respectively. 

3.1.11 Teachers' attendance 

In the figure given below, an attempt is made to show how many teachers in the sample 

schools had followed the system of recording attendance i.e. either in conventional 

attendance register or in electronic device. As it indicates, 21 percent teachers record 

attendance in electronic and register both. And, 79 percent teachers record their 

attendance in the register only.  

Chart 10 
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Teachers’ attendance is a key indicator in school operation. The categorization of 

teacher attendance on the basis of total present days in schools in the academic session 

is presented below. 

Table 10: Teachers’ attendance in the academic session 

Teachers' Attendance School Type Total 
Community Institutional 

N % N % N % 
Less than 200 days 4642 37.3 736 16.7 5378 31.9 

200 to 220 days 5983 48.1 1429 32.4 7412 44.0 
221 to 240 days 1667 13.4 1487 33.8 3154 18.7 
241 to 260 days 159 1.3 726 16.5 885 5.3 
Above 260 days 0 0.0 27 0.6 27 0.2 

Total 12451 100.0 4405 100.0 16856 100.0 
 

The table above presents the teachers’ total attendance in the academic session. As it 

demonstrates, 37.3 percent teachers of community schools attend less than 200 days in 

schools. Maximum number of community school teachers (48.1%) attended between 

200 to 220 days in the academic year. Still there are 13.4 percent teachers of 

community schools who attend more than 221 days in the academic year. However, 

there are only 16.7 percent teachers of institutional schools who attended less than 200 

days in the academic year. Overall, attendance of institutional school teachers is found 

higher than those of community schools. 

Table 11: School open days and teachers’ attendance across the provinces (overall) 

Provinces School open days 
(average) 

Attendance in the education year 
(average) 

Province 1 226.92 203.52 

 
Province 2 224.79 200.29 
Province 3 231.02 206.15 
Gandaki Province 232.21 204.94 
Province 5 225.26 195.51 
Karnali Province 225.90 197.45 
Sudurpaschim Province 225.81 186.88 

Total 228.03 200.77 
 

From the data just presented in the table, it appears that the average number of school 

opening days in Province no. 1, 2, 5, Karnali Province and Sudurpaschim Province is not 

much different from one another. And, the case of school opening is found similar in 
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Province no. 3 and Gandaki. In short, schools in these two Provinces are found opening 

for more days than in other provinces. 

Regarding teachers’ attendance, data shows that teachers in Sudurpaschim Province 

have the lowest profile (186.88 days on average); and the highest profile is found in 

Province 3 (with the attendance of 206.15 days on average). The details are presented 

in the table below. 

Table 12: Teachers’ attendance in the academic session across the provinces (detail) 

 Teachers’ attendance (count in days) 

Less than 200 200-220 days 221-240 days 241-260 days Above 260 days 

Count % Count % Count % Count % Count % 

Province 1 892 16.6% 1508 20.3% 728 23.1% 122 13.8% 0 0.0% 

Province 2 569 10.6% 716 9.7% 191 6.1% 98 11.1% 24 88.9% 

Province 3 1166 21.7% 1791 24.2% 913 28.9% 410 46.3% 0 0.0% 

Gandaki Province 593 11.0% 871 11.8% 660 20.9% 177 20.0% 0 0.0% 

Province 5 1100 20.5% 1526 20.6% 437 13.9% 55 6.2% 3 11.1% 

Karnali Province 219 4.1% 383 5.2% 108 3.4% 16 1.8% 0 0.0% 

Sudurpaschim Province 839 15.6% 617 8.3% 117 3.7% 7 0.8% 0 0.0% 

Total 5378 100.0% 7412 100.0% 3154 100.0% 885 100.0% 27 100.0% 

 

 

3.1.12 Teachers' attendance on the day of observation 

During the survey, the attendance of each and every teacher was recorded on the day of 

school visit (i.e. observation). Accordingly, data were collected on whether or not the 

teachers were present in the school on the day of observation. The table below shows 

the status of their attendance on the day of school visit. 

Chart 11 

 

 

As depicted above, 12 percent of the teachers working in sample schools were absent 

on the day of school visit while 88 percent were present. 
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2092 (12%)
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3.1.13 Status of Teacher Professional Development (TPD) training received 

The diagram below shows the status of teacher training received by the teachers in the 

sample community schools – particularly in relation to the Teacher Professional 

Development (TPD). 

Chart 12 

 

From this information, we come to know that the total number of teachers eligible for 

receiving TPD trainings is 8733. It includes ‘permanent’, ‘temporary’, ‘rahat’, 

‘permanent leon’ and ‘temporary leon’. Among them, the number of teachers who have 

received TPD is greater (69 %) than those who have not received yet (31%). The 

number of teachers in the sample community schools who received TPD I, TPD II and 

TPD III are 646 (7.4%), 656 (7.5%) and 4689 (53.7%) respectively. The number of 

community school teachers who has not received TPD yet is 2742 (31.4%). As 

reported during survey, newly appointed teachers as per the recommendation of 

Teachers’ Service Commission (TSC) are found not having any of the TPD training.  

 

Table 13: Status of teacher training by sex (among the community school teachers) 

Status of Training Sex Total 

Male Female 

N % N % N % 

With training 4073 71.5 1918 63.1 5991 68.6 

Without training 1620 28.5 1122 36.9 2742 31.4 

Total 5693 100.0 3040 100.0 8733 100.0 
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As we see the data, it is known that male teachers having the TPD training are more 

than female teachers having the training. The number of male teachers with and 

without teacher training is 71.5% and 28.5% respectively. In the same way, altogether 

63.1% female teachers have received training while the remaining 36.9% have not 

received it. The government needs to plan and implement TPD trainings to the ones 

who have not received it yet. It needs to ensure the participation of more female 

teachers in particular, since the number of female teachers having no TPD training at all 

is higher than their male counterparts.  

 

3.1.14 Levelwise status of Teacher Professional Development (TPD) 

Training 

The diagram below demonstrates the levelwise status of TPD received by teachers. As it 

depicts, out of 8733 teachers of the sample schools, 5991 (68.60%) teachers have 

received the training. At pre-primary level, only 98 (32.03%) out of 306 teachers 

received TPD training, whereas 2852 (74.02%) out of 3853 teachers at lower basic level 

have received the training. In the case of upper basic level, 1513 (68.55 %) out of 2207 

teachers have received the training. At secondary level, 1182 (66.18%) out of 1788 

teachers received it up to different stages. Finally, among the 581 higher secondary 

level teachers, 346 (68.60%) teachers were reported to have received TPD training up 

to different stages. 
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Chart 13: Levelwise TPD Training status 

 

The diagram just presented also indicates that the number of teachers who received 

TPD training at different stages is greater in lower basic, upper basic, secondary and 

higher secondary levels than that in the pre-primary level. Still, 31.39 percent teachers 

in total are reported not to have received any TPD training at all. Thus, in order to 

ensure quality education at schools, teachers need to be trained, and the teachers still 

untrained need to be involved in TPD training. Still many teachers at basic and 

secondary levels both are left for having TPD trainings, so, the government needs to 

plan and implement TPD trainings immediately.  

 

3.1.15 Status of teacher disability 

In the survey, situation of teacher disability was also considered for data collection. The 

statistical figures given below show how many teachers were found having disability or 

no disability, and the type of disability (in the case of those having the problem of 

disability). 

Table 14: Status of teacher disability 
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Disability 168 1.0 

Total 16856 100.0 

Types of disability 

Physical disability 116 69.05 

Mental disability 9 5.357 

Hearing impairment 19 11.31 

Blind 5 2.976 

Low vision 14 8.333 

Fully blind and deaf 3 1.786 

Multi disability 2 1.19 

Total 168 100.0 

 

Overall, 99% of the teachers in the sample schools were found having no disability of 

any kind, while the remaining 1% of them were found disabled of some kind. Among the 

disabled ones, the largest share was of those having physical disability (69.05%), 

followed by those having the problem of hearing impairment (11.31%) and low vision 

(8.33%). It shows that still there is a significant number of teachers having different 

disabilities. So, schools need to be developed as disable friendly, and these teachers 

need to be provided with appropriate (level of) training so that they could enjoy and 

make better performance in their respective schools.  

 

3.2 Student information 

This section is mainly concerned with the analysis and interpretation of student 

information. The analysis has proceeded on the basis of student enrollment, attendance 

and IEMIS in relation to the level, school categories, sex, ethnicity (disaggregated), eco-

belt, province and district. It also accounts headcounts, student attendance of previous 

ten days, and set of books received by the students by Baisakh end. The analysis and 

interpretation has been proceeded by comparing the verification survey data with the 

IEMIS.  
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3.2.1 Levelwise distribution of students: Enrollment, Attendance and IEMIS 

The chart below demonstrates the levelwise distribution of students in the sample 

schools as recorded in the enrollment register, attendance register and IEMIS record. As 

it shows, there are five levels viz. pre-primary, lower basic, upper basic, secondary and 

higher secondary. The table shows that the number of students in attendance register is 

found larger than that of enrollment register at pre-primary level.  And the number of 

students recorded in IEMIS (49313) is less than that of both enrollment (55418) and 

attendance register (55364) at that level. This is apparent in the case of most of the 

disaggregated data such as Girls, Dalits, Janajati and Marginalized. 

However, while comparing the number of students recorded in enrollment register and 

that of attendance register, mixed results are apparent. Especially the number of girls 

recorded in attendance register in each of lower basic, upper basic, secondary and 

higher secondary levels is found less than that of enrollment register. The data also 

demonstrate some similar results in the case of Dalit and Janajati students. However, in 

the case of the students of marginalized communities, the number of students recorded 

in attendance register is larger than that of enrollment register in lower basic and upper 

basic levels.  
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Chart 14 
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3.2.2 Total students on the basis of school categories1 

3.2.2.1 Total students in basic and secondary schools: Comparison of 

enrollment, attendance & IEMIS record 

The chart below demonstrates the total number of students found in the basic and 

secondary schools according to three important sources consulted in the survey – 

enrollment register, attendance register and the IEMIS record. The table that follows 

gives the information in a bit detail, in which comparative difference of data is 

presented between IEMIS and Enrollment on one hand, and IEMIS and attendance 

register on the other. 

Chart 15 

 
 
Table 15: Comparison of enrollment, attendance & IEMIS: Total students 
 

 Enrollment register Attendance register IEMIS record Difference between IEMIS 
record & Enrollment 
register 

Difference between 
IEMIS record & 
Attendance register 

Basic 
schools 

Sec.  
schools 

Total Basic 
schools 

Sec.    
schools 

Total Basic 
schools 

Sec.  
schools 

Total Basic 
schools 

Sec. 
schools 

Total Basic 
schools 

Sec. 
schools 

Total 

Total 123210 247743 370953 120184 239334 359518 120331 234839 355170 102.39 105.49 104.44 99.88 101.91 101.22 

Total 
boys 61829 126387 188216 60192 123387 183579 60282 119980 180262 102.57 105.34 104.41 99.85 102.84 101.84 

Total 
girls 61381 121356 182737 59992 115947 175939 60049 114859 174908 102.22 105.66 104.48 99.91 100.95 100.59 

 
1 “School categories” in this study has been used to refer two meanings. The first meaning refers to the 
more recent categorization of schools as “basic schools (schools that run classes from Nursery to Grade 8) 
and Secondary Schools (schools that run classes from Nursery to Grade 10/12). The second meaning 
refers the more conventional categorization of schools as Primary (schools that run classes from Nursery 
to Grade 3 or 5), Lower Secondary (schools that run classes from Nursery to Grade 8), Secondary (schools 
that run classes from Nursery to Grade 10), and Higher Secondary (schools that run classes from Nursery 
to Grade 12).  
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Overall, as the chart projects, data are comparable between the three sources of 

information (Enrollment, Attendance and IEMIS), whether we consider the total 

number of students, total number of boys and girls – with minor variation. Considering 

the difference between IEMIS record and the attendance register, the variation seems 

insignificant – whether we consider the total number of students at Basic level (as 

attendance record shows 99.88 per 100 students of IEMIS record), or Secondary level 

(as it shows 101.91 per 100 students of IEMIS record).  

Comparing the data between IEMIS and enrollment also, the difference between these 

two data sets is negligible for Basic Schools (since enrolment record shows 102.39 per 

100 students of IEMIS record). But in the case of Secondary schools, enrollment data 

was found noticeably higher than the IEMIS record (since enrolment record shows 

105.49 per 100 students of IEMIS record). This must be due to the fact that schools had 

also enrolled students after the collection of information in the IEMIS record. In the field 

survey, the cases of enrollment after Jestha were found in many schools. Some of the 

Head Teachers interviewed during field survey reported that students often come to 

enroll in the schools throughout the year. And also, many Head Teachers reported that 

young children at pre-primary section enroll in the month of Magh-Falgun (February-

March) during Saraswoti Puja.  

 

3.2.2.2 Dalit students in basic and secondary schools: Comparison of 

enrollment, attendance & IEMIS record 

In the chart below, a depiction is made about the number of Dalit students found in 

sample schools as per the enrollment register, attendance register, and the IEMIS 

record. In the table that follows, detailed account is given – which shows the 

comparative picture of the difference of data between IEMIS and Enrollment, and IEMIS 

and attendance register. 
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Chart 16 

 
 
 
Table 16: Comparison of enrollment, attendance & IEMIS: Dalit students 
 

 Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total 

Total 27124 35528 62652 26347 33750 60097 26796 34978 61774 100.85 101.98 101.50 97.60 96.18 95.87 

Total 
boys 13308 17619 30927 12841 16948 29789 13165 17544 30709 100.24 100.47 100.32 96.31 96.34 95.68 

Total 
girls 13816 17909 31725 13506 16802 30308 13631 17434 31065 101.46 103.55 102.71 98.84 96.04 96.08 

 
As the table shows, there is not much variation between the three sources of 

information (Enrollment, Attendance and IEMIS). Considering the difference between 

IEMIS record and Enrollment record, the variation between the two is less than 4 

percent in the case of the students in total (101.50 students in Enrollment per 100 

students in IEMIS record), and also in the case of Basic level (100.85 in Enrollment per 

100 in IEMIS) and Secondary level (101.98 in Enrollment per 100 in IEMIS record). This 

trend is found applicable whether we consider the data of boy students or girl students. 

When the difference between IEMIS record and the attendance register is considered, 

the variation has remained less than 4.5 percent in all respects – i.e. in the total number 

of Dalit students (95.87 in Attendance register per 100 in IEMIS), the number at Basic 

level (97.60 in Attendance register per 100 in IEMIS), Secondary level (96.18 in 

Attendance register per 100 in IEMIS); and in the case of boys as well as girls. We can 
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say that the variation between the three data sets, on the whole, is found minor in the 

case of Dalit students. 

 

3.2.2.3 Janajati students in basic and secondary schools: Comparison of 

enrollment, attendance & IEMIS record 

The number of Janajati students found in sample schools is projected in the chart below 

– derived from the data collected from enrollment register, attendance register, and the 

IEMIS record. And, the table that follows presents the same information in detail – 

showing a comparison of data between IEMIS and Enrollment, as well as between IEMIS 

and attendance register.  

Chart 17 

 
 

Table 17: Comparison of enrollment, attendance & IEMIS: Janajati students 

 Enrollment Attendance IEMIS Difference between 

IEMIS and Enrollment 

Difference between 

IEMIS and Attendance 

Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total 

Total 47663 101308 148971 46946 100506 147452 45819 98425 144244 104.02 102.93 103.28 102.46 102.11 102.22 

Total 
boys 24266 51131 75397 23773 51569 75342 23404 50094 73498 103.68 102.07 102.58 101.58 102.94 102.51 

Total 
girls 23397 50177 73574 23173 48937 72110 22415 48331 70746 104.38 103.82 104.00 103.38 101.25 101.93 

 

From the study of the data projected in the chart, we can state that the information 

about Janajati students is comparable across the three sources – Enrollment register, 

Attendance register and IEMIS record. On the whole, the variation in data across the 

three sources is minor. 
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The difference between IEMIS record and Enrollment record is less than 4 percent in all 

respects – whether we consider the data for Janajati students in total (103.28 in 

Enrollment register per 100 in IEMIS), Basic level (104.02 in Enrollment register per 

100 in IEMIS), Secondary level (102.93 in Enrollment register per 100 in IEMIS), or 

whether we see the case of boys or girls. Regarding the difference in data between 

IEMIS record and attendance register, the variation is found less than 3% in all respects 

– i.e. in the total number of Janajati students (102.22 in Attendance register per 100 in 

IEMIS), the situation at Basic level (102.46 Attendance register per 100 in IEMIS), 

Secondary level (102.11 Attendance register per 100 in IEMIS); and in the case of boys 

as well as girls. In this way, the variation between the three data sets is found minor in 

the case of Janajati students as well. 

 

3.2.2.4 Marginalized students in basic and secondary schools: Comparison 

of Enrollment, attendance & IEMIS record 

A depiction is made regarding the number of Marginalized students in sample schools in 

the chart below – which has been worked out on the basis of data derived from 

enrollment register, attendance register, and the IEMIS record. Then, detailed account is 

given in table – showing a comparison of data derived from IEMIS against Enrollment, 

as well as IEMIS against Attendance register. 

Chart 18 
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Table 18: Comparison of enrollment, attendance & IEMIS: Marginalized 
students  

 Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total Basic 
Level 

Sec.  
Level 

Total 

Total 2623 4143 6766 2539 4380 6919 2492 4478 6970 105.26 92.52 97.07 101.89 97.81 99.27 

Total 
boys 1311 1915 3226 1249 2021 3270 1231 2083 3314 106.50 91.93 97.34 101.46 97.02 98.67 

Total 
girls 1312 2228 3540 1290 2359 3649 1261 2395 3656 104.04 93.03 96.83 102.30 98.50 99.81 

 
From the projection in the chart and the calculation presented in table, we are informed 

that the difference between IEMIS record and Enrollment data is minor (less than 4) – 

when the number of students is considered in total (97.07 in Enrollment register per 

100 in IEMIS record), or in the case of boys and girls separately. In the same way, the 

difference between IEMIS record and Attendance register also appears to be minor (less 

than 3) in the case of the students in total (99.27 Attendance register per 100 in IEMIS 

record). Thus, in the case of marginalized students, we are in a position to say that the 

difference between the three sources of data has remained minor, on the whole. 

Though, when data are compared for Basic level and Secondary level separately, the 

difference of IEMIS against Enrollment data as well as Attendance data has been 

noticeable. 

 

3.2.3 Students across the conventional school categories 

3.2.3.1 Total students across the conventional school categories: 

Enrollment, attendance, IEMIS record 

In the chart given below, the data derived from the three sources of information have 

been projected – showing the distribution of students in the schools that have run the 

classes up to the conventional primary level (Nursery - Grade 5), lower secondary level 

(Nursery to Grade 8), secondary level (Nursery – Grade 10) and higher secondary level 

(Nursery – Grade 12). Then attempt is made to present the difference between IEMIS 

and Enrollment on one hand and that between IEMIS and Attendance on the other. 
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Chart 19 

  
 

Table 19: Enrollment, attendance, IEMIS record: Total students across conventional 
school levels 

Conventio
nal School 
level 
(Total) 

Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Primary 68314 34256 34058 66208 33045 33163 65629 32663 32966 104.09 104.88 103.31 100.88 101.17 100.60 

Lower 
secondary 

54896 27573 27323 53976 27147 26829 54702 27619 27083 
100.35 99.83 100.89 98.67 98.29 99.06 

Secondary 125348 64702 60646 122536 63746 58790 121089 62371 58718 103.52 103.74 103.28 101.19 102.20 100.12 

Higher 
secondary 

122395 61685 60710 116798 59641 57157 113750 57609 56141 
107.60 107.08 108.14 102.68 103.53 101.81 

Total 
370953 

18821
6 

18273
7 

359518 
18357
9 

17593
9 

355170 180262 174908 
104.44 104.41 104.48 101.22 101.84 100.59 

 
Considering the total number of students, the difference between IEMIS record and 

Enrollment record has been less than 5 (per 100 students in IEMIS record) in the case of 

Primary level, Lower secondary level and Secondary level, while the difference is found 

a somehow noticeable for Higher secondary level. When the difference between IEMIS 

record and Attendance record is studied, the difference is found less than 4 at the 

schools of all levels – applicable for the students in total, as well as for Boy students and 

Girl students. 

Thus, except for Higher secondary level in the case of comparison between IEMIS and 

Enrollment, the three types of data are found compatible. 
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3.2.3.2 Dalit students across conventional school levels: Enrollment, 

attendance, IEMIS record 

The data related to the Dalit students derived from the three sources are projected in 

the chart below, showing the distribution of these students in the schools that have run 

the classes up to the conventional primary level, lower secondary level, secondary level 

and higher secondary level. Thereafter, the differences are tabulated in the same way as 

done earlier. 

Chart 20 

 
 

Table 20: Enrollment, attendance, IEMIS record: Dalit students across conventional 
school levels 

 

 

Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Primary 15412 7560 7852 15109 7353 7756 15143 7442 7701 101.78 101.59 101.96 99.78 98.80 100.71 

Lower 
secondary 

11712 5748 5964 11238 5488 5750 11653 5723 5930 
100.51 100.44 100.57 96.44 95.89 96.96 

Secondary 17674 8758 8916 17160 8597 8563 17000 8493 8507 103.96 103.12 104.81 100.94 101.22 100.66 

Higher 
secondary 

17854 8861 8993 16590 8351 8239 17978 9051 8927 
99.31 97.90 100.74 92.28 92.27 92.29 

Total 62652 30927 31725 60097 29789 30308 61774 30709 31065 101.42 100.71 102.12 97.29 97.00 97.56 

 
Considering the total number of Dalit students, the difference between IEMIS record and the 

record of Enrollment is not more than around 5 in the four categories of schools. When data 

in ‘total’ are studied considering the difference between IEMIS record and Attendance 

record, it is found that the difference between the two is less than 5 at Primary, Lower 

Secondary and Secondary levels. 
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Overall, we are informed from the comparison of data that the data related to Dalit students 

can well be considered compatible between IEMIS, Enrollment and Attendance – except for 

the case of comparison between IEMIS record and Attendance at Higher Secondary level. 

 

3.2.3.3 Janajati students across conventional school levels: Enrollment, 

attendance, IEMIS record 

In the chart presented below, the data related to Janajati students derived from the three 

sources are depicted, showing the distribution of these students in the schools running the 

classes up to primary, lower secondary, secondary, and higher secondary levels. In addition, 

the differences between IEMIS record and Enrollment data as well as Attendance data are 

tabulated thereafter. 

 

Chart 21 

  
 

 

Table 21: Enrollment, attendance, IEMIS record: Janajati students across conventional school 

levels 

Convention

al School 
level 

(Janajati) 

Enrollment Attendance IEMIS Difference between 

IEMIS and Enrollment 

Difference between 

IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Primary 26402 13399 13003 25920 13058 12862 24836 12445 12391 106.31 107.67 104.94 104.36 104.93 103.80 

Lower 

secondary 
21261 10867 10394 21026 10715 10311 20983 10959 10024 

101.32 99.16 103.69 100.20 97.77 102.86 

Secondary 57044 28986 28058 56917 29337 27580 55553 28667 26886 102.68 101.11 104.36 102.46 102.34 102.58 

Higher 

secondary 
44264 22145 22119 43589 22232 21357 42872 21427 21445 

103.25 103.35 103.14 101.67 103.76 99.59 

Total 148971 75397 73574 147452 75342 72110 144244 73498 70746 103.28 102.58 104.00 102.22 102.51 101.93 
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Considering the total number of Janajati students, the difference between IEMIS record and 

the record of enrollment is not more than 5 in the school categories (except in primary level). 

When data are studied considering the difference between IEMIS record and Attendance 

record, it is found that the difference between the two is less than 5 at all levels. Overall, we 

are informed from the comparison of data that the data related to Janajati students can well be 

considered as compatible between IEMIS, Enrollment and Attendance.  

 

3.2.3.4 Marginalized students across conventional school levels: 

Enrollment, attendance, and IEMIS record 

From the chart given below, the data related to Marginalized students derived from the three 

sources can be studied comparatively. It shows the distribution of these students in the 

schools running the classes up to primary, lower secondary, secondary, and higher secondary 

levels; and the table that follows shows the differences between IEMIS record and 

Enrollment data on one hand, and Attendance data and IEMIS record on the other. 

Chart 22 
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Table 22: Enrollment, attendance, IEMIS record: Marginalized students across conventional 

school levels 

 

 

Enrollment Attendance IEMIS Difference between 

IEMIS and Enrollment 

Difference between 

IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Primary 1465 706 759 1385 673 712 1363 667 696 107.48 105.85 109.05 101.61 100.90 102.30 

Lower 
secondary 

1158 605 553 1154 576 578 1129 564 565 102.57 107.27 97.88 102.21 102.13 102.30 

Secondary 2454 1163 1291 2307 1123 1184 2363 1175 1188 103.85 98.98 108.67 97.63 95.57 99.66 

Higher 

secondary 
1689 752 937 2073 898 1175 2115 908 1207 79.86 82.82 77.63 98.01 98.90 97.35 

Total 6766 3226 3540 6919 3270 3649 6970 3314 3656 97.07 97.34 96.83 99.27 98.67 99.81 

 

Regarding the total number of Marginalized students, data show that the difference between 

IEMIS record and Enrollment record is not more than 4 percent in the case of Lower 

secondary and Secondary levels. Though, the difference is noticeable in the case of Primary 

and Higher secondary levels. When IEMIS record is compared against the data of attendance, 

the difference is found noticeable for all levels (Primary, Lower Secondary, Secondary and 

Higher Secondary). 

 

3.2.4 Total students on the basis of school type 

3.2.4.1 Total students in community & institutional schools: Comparison of 

enrollment, attendance and IEMIS record 

Distribution of students in the two broad types of school (community and institutional) 

is projected in the chart below – which displays the data derived from enrollment 

register, attendance register, and the IEMIS record. A detailed account is given 

thereafter in table – whereby an attempt is made to show a comparison of data derived 

from IEMIS record against Enrollment record and Attendance record found in schools. 

Chart 23 
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Table 23: Enrollment, attendance, IEMIS record: Total students in community & 
institutional schools 

 Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total 
Total 297737 73216 370953 286674 72844 359518 286907 68263 355170 103.77 107.26 104.44 99.92 106.71 101.22 

Total boys 146162 42054 188216 141977 41602 183579 141348 38914 180262 103.41 108.07 104.41 100.45 106.91 101.84 
Total girls 151575 31162 182737 144697 31242 175939 145559 29349 174908 104.13 106.18 104.48 99.41 106.45 100.59 

 
In community schools, the difference between IEMIS record and attendance record is 

negligible, though it is noticeable in the case of Institutional schools, whereby 

Institutional schools have a higher record of student number in the attendance register 

than that found in the IEMIS record. 

To consider the situation of IEMIS data against Enrollment, it appears that the record of 

student enrollment is noticeably higher than that of IEMIS record in the case of 

Institutional schools. But the difference is not that much noticeable in community 

schools. It appears that the incidents of enrolling students after the collection of 

information in the IEMIS record had occurred more in the Institutional schools 

compared to the community schools. 

 

3.2.4.2 Dalit students in community & institutional schools: Enrollment, 

attendance, IEMIS record 

The chart below has projected the distribution of Dalit students in community and 

institutional schools – giving a comparative figure of the data according to enrollment 

register, attendance register, and IEMIS record. In addition, the table that follows shows 

a comparison of data derived from the three sources in detail. 

Chart 24 

 
 



42 
 

Table 24: Enrollment, attendance, IEMIS record: Dalit students in community & 
institutional schools 

 Enrollment Attendance IEMIS Difference between IEMIS 
and Enrollment 

Difference between IEMIS 
and Attendance 

Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total 

Total 57047 5605 62652 54477 5620 60097 56468 5306 61774 101.03 105.64 101.42 96.47 105.92 97.29 

Total 
boys 27690 3237 30927 26560 3229 29789 27668 3041 30709 100.08 106.45 100.71 96.00 106.18 97.00 
Total 
girls 29357 2368 31725 27917 2391 30308 28800 2265 31065 101.93 104.55 102.12 96.93 105.56 97.56 

 
On the whole, the difference is less than 5 percent in community schools when IEMIS 

record is compared against the record of Attendance register. Similarly, the difference 

seems negligible in these schools when IEMIS record is compared against Enrollment 

record.  In the case of Institutional schools, the difference between the two types of data 

sets is clearly noticeable when the total number of students is considered – whether we 

compare IEMIS data against Enrollment or Attendance record. 

 

3.2.4.3 Janajati students in community & institutional schools: Enrollment, 

attendance, IEMIS record 

The distribution of Janajati students found in sample schools according the three 

important sources (schools' enrollment register, attendance register, and the IEMIS 

record) has been displayed below. Additionally, details are presented in the table that 

follows which includes the difference between IEMIS and Enrollment on one hand and 

IEMIS and attendance register on the other. 

Chart 25 
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Table 25: Enrollment, attendance, IEMIS record: Janajati students in community 
& institutional schools 

 Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total 
Total 118194 30777 148971 115861 31591 147452 115241 29003 144244 102.56 106.12 103.28 100.54 108.92 102.22 

Total boys 58106 17291 75397 57350 17992 75342 57212 16286 73498 101.56 106.17 102.58 100.24 110.48 102.51 
Total girls 60088 13486 73574 58511 13599 72110 58029 12717 70746 103.55 106.05 104.00 100.83 106.94 101.93 

 
In the case of Janajati students, the difference between IEMIS record and Enrollment 

record is minor in the community schools; and in the same way the difference is minor 

when IEMIS record is compared against the data derived from Attendance record. In 

both respects, the difference appears to be less than 4 percent - whether we consider the 

case of total students, or Boy students, or Girl students. 

In the case of Institutional schools, however, the difference is clearly notable in all 

respects – whether we compare IEMIS record against the record of Enrollment or 

Attendance; or whether the case of Boys is considered or that of Girls. 
 

3.2.4.4 Marginalized students in community & institutional schools: 

Enrollment, attendance, IEMIS record 

Distribution of students from Marginalized groups in the community and Institutional 

schools is projected in the chart below – displaying the data according to enrollment 

register, attendance register, and the IEMIS record. A detailed account is given 

thereafter in table – showing comparison from IEMIS record against Enrollment record 

and Attendance records as found in the sample schools. 

Chart 26 
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Table 26: Enrollment, attendance, IEMIS record: Marginalized students in community & 
institutional schools 

 
When the total number of marginalized students recorded in IEMIS is compared against 

the record of Enrollment and Attendance in the schools, it is found that the variation 

between the two has remained less than 4 percent in each case. This situation has mostly 

remained similar in the case of Community as well as Institutional schools. When the 

data for Boys and Girls are studied separately, it is found that the situation of less than 4 

percent difference has been maintained in the case of both sexes in community schools. 

In this way, it can be said that the difference between IEMIS record and schools' 

Enrollment data are found minor; and similarly, the data derived from Attendance 

register are also compatible with the IEMIS-based information, in the case of 

Marginalized groups of students in most respects. But in the case of Boy students, the 

difference is remarkable in Institutional schools when the data derived from Enrollment 

register is compared against the IEMIS record. 

 

3.2.5 Total students on the basis of eco-belts 

3.2.5.1 Total students across the ecological belts: Enrollment, attendance, 

IEMIS record 

An attempt has also been made here to study the three sources of data considering the 

ecological belts where the sample schools were located. For this purpose, the schools 

were categorized into 4 groups from the point of view of the ecological (geographical) 

regions they are located in. Accordingly, the distribution of total number of students 

studying in the schools of the 4 ecological belts (Mountain, Hill, Tarai and Kathmandu 

Valley) has been projected in the chart below. 

 

 

 Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total Comm. Institu. Total 
Total 6496 270 6766 6650 269 6919 6708 262 6970 96.84 103.05 97.07 99.14 102.67 99.27 

Total 
boys 

3081 145 3226 3134 136 3270 3180 134 3314 96.89 108.21 97.34 98.55 101.49 98.67 

Total 
girls 

3415 125 3540 3516 133 3649 3528 128 3656 96.80 97.66 96.83 99.66 103.91 99.81 
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Chart 27 

 
 

Table 27: Enrollment, attendance, IEMIS record: Total students across eco-belts in 
sample schools 

 

Enrollment Attendance IEMIS Difference between IEMIS 
and Enrollment 

Difference between IEMIS 
and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Mountain 38645 19046 19599 36429 18136 18293 36312 17859 18453 106.42 106.65 106.21 100.32 101.55 99.13 

Hill 114057 56262 57795 109718 54248 55470 110281 54423 55858 103.42 103.38 103.47 99.49 99.68 99.31 

Tarai 193254 99827 93427 190086 98862 91224 186909 96603 90306 103.39 103.34 103.46 101.70 102.34 101.02 

Valley 24997 13081 11916 23285 12333 10952 21668 11377 10291 115.36 114.98 115.79 107.46 108.40 106.42 

Total 370953 188216 182737 359518 183579 175939 355170 180262 174908 104.44 104.41 104.48 101.22 101.84 100.59 

 
From the study of data, it appears that the difference between IEMIS and Attendance 

record in the case of total number of students is minor in the case of Mountain, Hill and 

Tarai regions. But somehow noticeable difference is there in the case of Valley (which is 

107.46 in Attendance per 100 students in IEMIS record, thus 7.46% difference). 

Regarding the difference between IEMIS and Enrollment record, the difference (in the 

case of total number of students) is found not much in the case of Mountain, Hill and 

Tarai, while it seems notable in the case of Valley (which is 115.36 in Enrollment per 

100 students in IEMIS record). It implies that the enrollment increased in the valley 

after the schools entered their data in IEMIS. It needs an extensive level of study on why 

this happened in the  case of the schools in valley.  
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3.2.5.2 Dalit students across the ecological belts: Enrollment, attendance, 

IEMIS record 

After analyzing the distribution of the total number of students in the 4 eco-regions, an 

attempt has been made to do a comparative study of the distribution of Dalit students 

across the 4 eco-regions – based on the 3 sources of data. Accordingly, the distribution 

of Dalit students across the ecological belts is projected below. 

Chart 28 

 
 

Table 28: Enrollment, attendance, IEMIS record: Dalit students across eco-belts 
in sample schools 

 

Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Mountain 9506 4619 4887 9063 4402 4661 9031 4516 4515 105.26 102.28 108.24 100.35 97.48 103.23 

Hill 22526 10805 11721 21810 10685 11125 22792 11067 11725 98.83 97.63 99.97 95.69 96.55 94.88 

Tarai 29638 14994 14644 28239 14198 14041 29016 14647 14369 102.14 102.37 101.91 97.32 96.93 97.72 

Valley 982 509 473 985 504 481 935 479 456 105.03 106.26 103.73 105.35 105.22 105.48 

Total 62652 30927 31725 60097 29789 30308 61774 30709 31065 101.42 100.71 102.12 97.29 97.00 97.56 

 
When the total number of Dalit students is considered for comparing the IEMIS record 

against the survey data, it appears that the difference is not more than around 5% in 

each of the ecological belts – whether the IEMIS record is compared against Enrollment 

data or Attendance data. Thus, on the whole, it seems the three sets of data are almost 

compatible in the 4 eco-belts regarding Dalit students. 
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3.2.5.3 Janajati students across the ecological belts: Enrollment, 

attendance, IEMIS record 

Here, a comparison is made regarding the distribution of Janajati students across the 4 

eco-regions – based on the 3 sources of data, and then to compare the IEMIS data 

against the field-based data. Accordingly, the results found in the 4 ecological regions 

are projected in the chart given below; and the details are presented in the table 

thereafter. 

Chart 29 

 
 

Table 29: Enrollment, attendance, IEMIS record: Janajati students across eco-belts in 
sample schools 

 

 

Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Mountain 6586 3277 3309 6411 3138 3273 6327 3155 3172 104.09 103.87 104.32 101.33 99.46 103.18 

Hill 46443 23062 23381 46251 23625 22626 45153 22382 22771 102.86 103.04 102.68 102.43 105.55 99.36 

Tarai 82274 41957 40317 81447 41675 39772 79838 41286 38552 103.05 101.63 104.58 102.02 100.94 103.16 

Valley 13668 7101 6567 13343 6904 6439 12926 6675 6251 105.74 106.38 105.06 103.23 103.43 103.01 

Total 14897
1 

75397 73574 147452 75342 72110 144244 73498 70746 
103.28 102.58 104.00 102.22 102.51 101.93 

 
As we see the data related to the Janajati students, it appears that the difference 

between IEMIS record and Enrollment data is not more than around 5 percent in all the 

ecological belts. In the same way, the difference between IEMIS record and Attendance 

data has also remained minor. In the both cases, the IEMIS record seems similar to the 

Enrollment data as well as Attendance data when we consider the data of Boys and Girls 

separately. Overall, the three sets of data regarding Janajati students can be considered 

compatible in all the eco-belts. 
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3.2.5.4 Marginalized students across the ecological belts: Enrollment, 

attendance, IEMIS record 

The distribution of Marginalized groups of students across the 4 eco-regions is 

presented below, based on the field data and IEMIS record; and then the details of 

comparison are also given in the table that follows. 

Chart 30 

 
 
 

Table 30: Enrollment, attendance, IEMIS record: Marginalized students across 
eco-belts in sample schools 

 

Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Mountain 7 5 2 3 2 1 1 1 0 700.00 500.00 - 300.00 200.00 - 

Hill 3446 1664 1782 3398 1638 1760 3560 1726 1834 96.80 96.41 97.16 95.45 94.90 95.97 

Tarai 3143 1452 1691 3340 1524 1816 3235 1482 1753 97.16 97.98 96.46 103.25 102.83 103.59 

Valley 170 105 65 178 106 72 174 105 69 97.70 100.00 94.20 102.30 100.95 104.35 

Total 6766 3226 3540 6766 3263 3503 6970 3314 3656 97.07 97.34 96.83 97.07 98.46 95.82 

 

As we see the data, the number of marginalized group of students is negligible in the 

Mountain region, therefore the data do not fit into our normal understanding. And, in 

the Valley also the number is too little compared to the situation in the Hill and Tarai. In 

these two eco-belts (Hill and Tarai), the difference between IEMIS record and 

Enrollment data for these students is found around 5 percent; and similar figure is 

noticed in the case of difference between IEMIS record and the record derived from 

Attendance as well. Thus, except for the case of the eco-belts having very few students 

of Marginalized groups, the IEMIS data, enrollment data and Attendance data are found 

compatible. 
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3.2.6 Student distribution on the basis of province 

3.2.6.1 Total students in the schools of Provinces: Enrollment, attendance, 

IEMIS record 

In the chart given below, an attempt has been made to project the distribution of total 

students in sampled schools across the Provinces of the country – showing a 

comparative figure of the data according to enrollment register, attendance register, 

and IEMIS record. In addition, the details of comparison showing the difference are 

presented in the table that follows. 

Chart 31 

 
 

 
 
 

Table 31: Enrollment, attendance, IEMIS record: Total students in the schools of 7 
Provinces 

 Enrollment Attendance IEMIS Difference between IEMIS 
and Enrollment 

Difference between IEMIS 
and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Prov. 1 76336 38455 37881 74125 37376 36749 74434 37379 37055 102.56 102.88 102.23 99.58 99.99 99.17 

Prov. 2 55552 28483 27069 54726 28267 26459 53872 28016 25856 103.12 101.67 104.69 101.59 100.90 102.33 

Prov. 3 68152 34179 33973 64943 32872 32071 64603 32334 32269 105.49 105.71 105.28 100.53 101.66 99.39 

Gandaki 41938 21353 20585 40669 20657 20012 39954 20334 19620 104.97 105.01 104.92 101.79 101.59 102.00 

Prov. 5 65502 34678 30824 64729 34665 30064 61265 32232 29033 106.92 107.59 106.17 105.65 107.55 103.55 

Karnali 26685 13053 13632 25246 12382 12864 26137 12794 13343 102.10 102.02 102.17 96.59 96.78 96.41 

Sud. Pasch. 36788 18015 18773 35080 17360 17720 34905 17173 17732 105.39 104.90 105.87 100.50 101.09 99.93 

Total 370953 188216 182737 359518 183579 175939 355170 180262 174908 104.44 104.41 104.48 101.22 101.84 100.59 

 
When the total number of students is considered for comparison between IEMIS record 

and Enrollment register, it appears that the difference is less than or slightly higher than 
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5% in all the provinces. While comparing the IEMIS record against the data from 

Attendance record also, the total number of students in IEMIS record is found different 

from Attendance data by not more than 5 percent in the provinces, except for Province no. 

5. In the case of boy students, the variation between IEMIS data and Attendance data 

looks noticeable for Province no. 5 but not in other provinces. In the comparison of IEMIS 

data and Enrollment data, slightly noticeable difference is observed in Province no. 5 

(applicable for total students and also when Boys and Girls are considered separately). On 

the whole, the data between IEMIS, Enrollment and Attendance are found compatible 

across the provinces, except for Province no. 5.  
 

 

3.2.6.2 Dalit students in the schools of Provinces: Enrollment, attendance, 

IEMIS record 

The chart below attempts to project the distribution of Dalit students in sampled 

schools across the Provinces of the country. It has demonstrated a comparative figure of 

the data according to enrollment register, attendance register, and IEMIS record. In 

addition, table that follow will show the details of comparison with the difference 

between IEMIS and Enrollment on one hand, and IEMIS and Attendance on the other. 

Chart 32 

 
 
 

Table 32: Enrollment, attendance, IEMIS record: Dalit students in the schools of 7 
Provinces 

 Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Prov. 1 10844 5296 5548 10186 4915 5271 10952 5367 5585 99.01 98.68 99.34 93.01 91.58 94.38 

Prov. 2 10372 5371 5001 9824 4984 4840 9886 5064 4822 104.92 106.06 103.71 99.37 98.42 100.37 
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Prov. 3 5215 2513 2702 5255 2628 2627 5384 2654 2730 96.86 94.69 98.97 97.60 99.02 96.23 

Gandaki 7151 3516 3635 6850 3334 3516 7649 3787 3862 93.49 92.84 94.12 89.55 88.04 91.04 

Prov. 5 10594 5421 5173 10580 5551 5029 10249 5266 4983 103.37 102.94 103.81 103.23 105.41 100.92 

Karnali 8388 4038 4350 7782 3771 4011 8132 3968 4164 103.15 101.76 104.47 95.70 95.04 96.33 

Sud. Pasch. 10088 4772 5316 9620 4606 5014 9522 4603 4919 105.94 103.67 108.07 101.03 100.07 101.93 

Total 62652 30927 31725 60097 29789 30308 61774 30709 31065 101.42 100.71 102.12 97.29 97.00 97.56 

 
In Province 1, Province 5, Karnali Province and Sudurpaschim Province, the difference 

between IEMIS and Enrollment is found less than 5 percent. And, the difference between 

IEMIS and Attendance is also minor in these provinces. Noticeable variation in the data 

is found particularly in Gandaki province – with more than 5 percent difference between 

IEMIS and Attendance record, as well as between IEMIS and Enrollment record – 

whereby the difference is noticed in the total number of students as well as in the case 

of Boy students and Girl students. Based on the study of data, we can say that the three 

data types (IEMIS, Enrollment and Attendance) are compatible in the case of Dalit 

students in the provinces except for Gandaki province. 

 

3.2.6.3 Janajati students in the schools of Provinces: Enrollment, 

attendance, IEMIS record 

In the chart given below an attempt is made to project the distribution of Janajati 

students in sampled schools across the Provinces – whereby a comparative figure of the 

data according to enrollment register, attendance register, and IEMIS record have been 

demonstrated. In addition, the table that follows will show the difference between 

IEMIS and Enrollment data, as well as the difference between IEMIS data and the data 

from Attendance register. 

Chart 33 
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Table 33: Enrollment, attendance, IEMIS record: Janajati students in the schools 
of Provinces 

 Enrollment Attendance IEMIS Difference between 
IEMIS and Enrollment 

Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Prov. 1 29408 14330 15078 28939 14032 14907 28581 14002 14579 102.89 102.34 103.42 101.25 100.21 102.25 

Prov. 2 25450 13117 12333 25567 13328 12239 24610 13244 11366 103.41 99.04 108.51 103.89 100.63 107.68 

Prov. 3 41946 21030 20916 42140 21635 20505 40822 20304 20518 102.75 103.58 101.94 103.23 106.56 99.94 

Gandaki 21224 10667 10557 20774 10535 10239 20943 10530 10413 101.34 101.30 101.38 99.19 100.05 98.33 

Prov. 5 28385 15028 13357 27647 14686 12961 26879 14260 12619 105.60 105.39 105.85 102.86 102.99 102.71 

Karnali 1797 866 931 1675 803 872 1702 812 890 105.58 106.65 104.61 98.41 98.89 97.98 

Sud. Pasch. 761 359 402 710 323 387 707 346 361 107.64 103.76 111.36 100.42 93.35 107.20 

Total 148971 75397 73574 147452 75342 72110 144244 73498 70746 103.28 102.58 104.00 102.22 102.51 101.93 

 
When the data from IEMIS record are compared against that from Enrollment record, it 

is found that the difference between the two has remained lower than or just around 

5% in the Province 1,2,3, Gandaki, 5 and Karnali. In the case of Sudurpaschim, though, 

the difference is somehow noticeable. In comparing the data from IEMIS record against 

Attendance record also, the difference is not found more than 4 in any province when 

the total number of Janajati students is considered for comparison. 

Though, noticeable difference is found when data are disaggregated by sex. When we 

consider the difference between IEMIS and Enrollment, this variation is seen in the case 

of Girl students in Province 2 and Sudurpaschim Province (with the Enrollment being 

greater than IEMIS record). Similarly, observing the difference between IEMIS and 

Attendance, we will notice that the variation of data between these two sources has 

been more than 5 percent in the case of Girls for Province 2 and Sudurpaschim Province 

– whereby Attendance record shows higher percentage than IEMIS record. But in the 

case of Boys in Sudurpaschim Province, Attendance record shows noticeable lower 

percentage than IEMIS record. 

3.2.6.4 Marginalized students in the schools of provinces: Enrollment, 

attendance, IEMIS record 

The chart below attempts to make a projection regarding the distribution of students 

from marginalized groups in schools across the Provinces. Moreover, the difference 
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between IEMIS and Enrollment data, as well as the difference between IEMIS data and 

the data from Attendance register are presented in the table thereafter. 

 

Chart 34 

 

 
Table 34: Enrollment, attendance, IEMIS record: Marginalized students in the 

schools of 7 Provinces 
 Enrollment Attendance IEMIS Difference between 

IEMIS and Enrollment 
Difference between 
IEMIS and Attendance 

Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls 

Prov. 1 2794 1293 1501 2964 1358 1606 2870 1328 1542 97.35 97.36 97.34 103.28 102.26 104.15 

Prov. 2 148 74 74 178 78 100 186 74 112 79.57 100.00 66.07 95.70 105.41 89.29 

Prov. 3 3300 1609 1691 3109 1511 1598 3173 1562 1611 104.00 103.01 104.97 97.98 96.73 99.19 

Gandaki 435 201 234 579 268 311 650 300 350 66.92 67.00 66.86 89.08 89.33 88.86 

Prov. 5 56 31 25 51 32 19 55 31 24 101.82 100.00 104.17 92.73 103.23 79.17 

Karnali 10 5 5 8 4 4 6 0 6 166.67 - 83.33 133.33 - 66.67 

Sud. Pasch. 23 13 10 30 19 11 30 19 11 76.67 68.42 90.91 100.00 100.00 100.00 

Total 6766 3226 3540 6919 3270 3649 6970 3314 3656 97.07 97.34 96.83 99.27 98.67 99.81 

 
Comparing the IEMIS data against enrollment record, the total number of marginalized 

students is found not much different in these two sources in Province 1, Province 3 and 

Province 5 (with the difference remaining not more than 4%); though the difference 

appears noticeable in the remaining provinces. When IEMIS data and the data derived 

from Attendance record are compared, the difference was found less than 5percent in 

Province 1,2, and 3 for the total number of marginalized group of students. The 

difference, however, appears to be noticeable in the remaining 4 provinces. 
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3.2.7 Student distribution on the basis of districts: Enrollment, attendance 

and IEMIS Record 

The chart below has summarized the comparative situation of the data derived from the 

three sources - IEMIS, Enrollment and Attendance – whereby projection has been made 

accordingly. The difference between IEMIS and Enrollment data, as well as the 

difference between IEMIS and Attendance data are given in Appendix 3. 

Chart 35 

 

When the total number of students in a district is considered, it appears that out of the 

17 sample districts, the data from IEMIS record and Enrollment record can be 

considered compatible (with the difference between the two remaining not more than 

around 5 percent) in 13 districts (Appendix 3). But the difference is found noticeable in 

the remaining 4 districts – which are Bhaktapur, Myagdi, Palpa and Bajura. Per 100 

students recorded in IEMIS, Enrollment record in these four districts has remained 

115.6, 112.09, 113.32 and 110.19 respectively. Regarding the IEMIS record compared 

against Attendance record, it is found that the difference between the two seems not so 

noticeable in 14 districts; while the difference is noticeable in the case of Bhaktapur, 

Makawanpur, Myagdi and Rupendehi. Per 100 students recorded in IEMIS database, the 

attendance record of students in these districts shows the number to be 107, 90.85, 

110.34 and 107.43 respectively. 
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Overall, we can say that when the total number of students is considered for 

comparison, the data are found compatible in most (if not all) of the sample districts – 

whether the IEMIS record is compared against the record of enrollment or attendance. 
 

3.2.8 Students' presence on observation day (Headcounts) 

3.2.8.1 Students’ presence on observation day by school types 

In the course of verification survey, student headcount was conducted on the day of 

observation. Based on the data collected in this way, the result of headcounts is presented in 

the chart below – comparing this data against the number of students found in the attendance 

register in schools.  

Chart 36 

 
 

 

Table 35: Presence of students on the day of observation (based on headcounts as compared to 

attendance register) by school types 

 

Total students 
No. of students (Attendance 

register) 
Headcount on observation 

day 
Present in the observation 

day  (%) 
Absent on the observation 

day (%) 
Commu. Institu. Total Commu. Institu. Total Commu. Institu. Total Comm. Institu. Total 

Total boys 141977 41602 183579 121642 39915 161557 85.68 95.94 88.00 14.32 4.06 12.00 
Total girls 144697 31242 175939 126003 29741 155744 87.08 95.20 88.52 12.92 4.80 11.48 
Grand Total 286674 72844 359518 247645 69656 317301 86.39 95.62 88.26 13.61 4.38 11.74 

Dalit students    

Total boys 26560 3229 29789 22536 2864 25400 84.85 88.70 85.27 15.15 11.30 14.73 
Total girls 27917 2391 30308 24586 2146 26732 88.07 89.75 88.20 11.93 10.25 11.80 
Grand Total 54477 5620 60097 47122 5010 52132 86.50 89.15 86.75 13.50 10.85 13.25 
Janajati students    

Total boys 57350 17992 75342 47276 15869 63145 82.43 88.20 83.81 17.57 11.80 16.19 
Total girls 58511 13599 72110 49941 12503 62444 85.35 91.94 86.60 14.65 8.06 13.40 
Grand Total 115861 31591 147452 97217 28372 125589 83.91 89.81 85.17 16.09 10.19 14.83 

Marginalized students    
Total boys 3134 136 3270 2356 104 2460 75.18 76.47 75.23 24.82 23.53 24.77 

Total girls 3516 133 3649 2674 101 2775 76.05 75.94 76.05 23.95 24.06 23.95 

Grand Total 6650 269 6919 5030 205 5235 75.64 76.21 75.66 24.36 23.79 24.34 
 



56 
 

In this way, in total, 88.26 percent students were found attending the classes on the day of 

school visit while the remaining 11.74 percent were absent. In the headcounts, it was found 

that students' presence in classes was found more in the Institutional schools than in 

Community schools. While 95.62 percent students were present in the Institutional schools, 

86.39 percent were present in Community schools. The table presented above tells us that, 

relatively speaking, the presence of marginalized groups of students is found less than the 

presence of other groups of students. Within the marginalized group, boys' presence is less 

than that of girls. 

Regarding student absenteeism on the day of headcount, the larger number of students of 

community schools is absent compared to that of the students of institutional schools. And, 

while comparing student absenteeism on the basis of ethnicity, students from marginalized 

communities are found absent more than Dalits, and Dalit students are found absent more 

than Janajatis. On the basis of sex, male students are found absent more compared to their 

female counterparts.  

 

3.2.8.2 Student attendance in previous ten days 

The table below demonstrates the student attendance in the previous ten days in 

comparison with the number of students recorded in the attendance register. As 

indicated in the attendance register, there are 359518 students in the sample schools. 

Out of the total students, 183579 are boys and 175939 are girls. The table also indicates 

that the average attendance of the students in previous ten days is 85.20 percent, that of 

boys only is 86.49 percent and that of girls only is 83.86 percent. And the average 

absenteeism among the students is 14.80 percent, that of boys only is 13.51 percent, 

and that of girls only is 16.14 percent. Compared to the boys, girls are found absent 

more in the previous ten days. 

Table 36: comparison of student attendance in the previous ten days against attendance 

register 

Previous Days 

No. of students present Percent 

Total Boys Girls Total Boys Girls 

1st day 300892 155639 145253 83.69 84.78 82.56 

2nd day 302455 157504 144951 84.13 85.80 82.39 

3rd day 305576 159633 145943 85.00 86.96 82.95 

4th day 305447 159438 146009 84.96 86.85 82.99 

5th day 304148 157303 146845 84.60 85.69 83.46 

6th day 306802 159715 147087 85.34 87.00 83.60 
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7th day 307735 159261 148474 85.60 86.75 84.39 

8th day 310189 161036 149153 86.28 87.72 84.78 

9th day 307822 158431 149391 85.62 86.30 84.91 

10th day 312130 159777 152353 86.82 87.03 86.59 

No. of students in Attendance Register 359518 183579 175939    

Average Attendance    85.20 86.49 83.86 

Average Absent    14.80 13.51 16.14 

Total    100.00 100.00 100.00 
 

The line graph below demonstrates the overall trend of student attendance in the 

previous ten days against the student number recorded in the attendance register. As it 

indicates, girl students’ attendance is comparatively less than that of boys. Yet, the 

difference is not so significant (P Value: .229).   

Chart 37 

 

Similarly, the chart below presents the gradewise attendance of students in previous 

ten days in average. As demonstrated in the table above, the average attendance of total 

students in previous ten days is 85.20 percent. While comparing this overall average 

attendance with gradewise average attendance, absenteeism in the previous ten days is 

found  remarkably more in the case of Grade 11 and 12. In these two grades, attendance 

of students is less than the overall average attendance.  

The close observation of student absenteeism in the table above, about 14% students 

are absent in average. This indicates, still there are many students facing the problem of 

absenteeism. The major causes of student absenteeism explored from the field are 

heavy engagement in household chores, household labor, engaging young children in 

daily wages for family livelihood, family conflict, class failure, local festivals etc. Thus, 
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the concerned stakeholders need take necessary steps to mitigate it so as to ensure 

more learning outcomes.  

Chart 38 

 
 
 

3.2.8.3 Community school student attendance in previous ten days 

The table below demonstrates community school student attendance in previous ten 

days against the number of students recorded in the attendance register. In community 

schools, average attendance of students is 82.75 percent. The table also depicts that 

girls are absent more than boys in community schools.  

Table 37: Community school student attendance in previous ten days against 

attendance register 

Previous Days (Community 
School Only) 

No. of students present Percent 

Total Boys Girls Total Boys Girls 

1st day 232227 116103 116124 81.01 81.78 80.25 

2nd day 234290 118137 116153 81.73 83.21 80.27 

3rd day 234179 117025 117154 81.69 82.43 80.97 

4th day 234189 117041 117148 81.69 82.44 80.96 

5th day 235768 117885 117883 82.24 83.03 81.47 

6th day 238443 120159 118284 83.18 84.63 81.75 

7th day 239158 119614 119544 83.43 84.25 82.62 

8th day 241639 121509 120130 84.29 85.58 83.02 

9th day 239173 118859 120314 83.43 83.72 83.15 

10th day 243044 120164 122880 84.78 84.64 84.92 
No. of students (Attendance 
Register) 286674 141977 144697    

Average Attendance    82.75 83.57 81.94 

Average Absent    17.25 16.43 18.06 

Total    100.00 100.00 100.00 
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The chart below presents the average attendance of community school students in 

previous ten days.  

Chart 39 

  

As the chart indicates, girls are found absent more in previous ten days compared to the 

boys in community schools. Compared to the students of institutional schools, the 

students of community schools are found more absent. The major causes explored from 

the field are their heavy engagements in household chores and daily wage labor. Also, 

many schools reported that children’s attendance is highly affected by the local 

festivals, parents’ occupations, and parental expectations of their children for looking 

after their siblings even in the school days. Still, some other reasons found in the field 

are family conflict and distractions.  

  

3.3 Community school students receiving textbooks in time 

For assessing whether students in community schools received the full set of textbooks 

in the month of Baisakh, the students of all grades were verified in terms of the school 

records. However, for collecting the opinion, the students from Grade 7 and Grade 9 of 

each of the sample schools were surveyed with face-to-face interview on the day of 

verification. They were asked if they had received the full set of textbooks in the month 

of Baisakh of the academic year. The table below shows the number of students of 

Grade 7 and Grade 9 who received full or partial set of textbooks in the month of 

Baisakh.   
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Table 38: Students receiving textbooks in the month Baisakh (based on face-to-face 
interview with the students on observation day) 

 

From the result demonstrated in the table above, we are in a position to say that almost 

all the students of Grade 7 and Grade 9 present on the day of school visit had got the 

textbooks in the beginning of school's academic session (within a month). In addition to 

this, the data were collected from the school records regarding how many students in 

each and every grade had received full set of textbooks in the month of Baisakh. Based 

on this information and the IEMIS record of the number of students, calculations were 

made regarding the percentage of students receiving full set of textbooks by that time 

from Grade 1 to Grade 10 for all the ecological belts. The result is presented in the table 

below. 

Table 39: Grade-wise record of students receiving full set of textbooks in the 

month Baisakh (in percent) 

Eco-belts Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 
Mountain 99.46 100.00 99.21 99.33 98.99 99.46 98.86 99.09 98.64 99.20 
Hill 

99.76 99.92 99.64 99.76 99.62 99.70 99.69 99.74 99.66 99.86 
Tarai 99.67 99.64 99.64 99.59 99.43 99.51 99.53 99.44 99.60 99.11 
Valley 99.84 100.00 100.00 100.00 99.85 100.00 99.72 99.87 100.00 100.00 
Total 99.68 99.79 99.60 99.63 99.46 99.59 99.51 99.52 99.53 99.41 

 
From this table, we are informed that almost all students in each of the grades from 1 to 

10 in community schools have got full set of textbooks in the month of Baisakh. There 

are almost no problems for students regarding the availability of textbooks in time in 

the Mountains, Hills, Tarai and Valley. 

Furthermore, the chart below demonstrates the districtwise comparison of overall 

percentage of students who received full set of textbooks in the month of Baisakh. 

 

 

 

Grade 7 Grade 9 

Partial set 
reported by 

students 
Students 

present on 
observation 

day 
Receiving full 
set of books Percent 

Students 
present on 

observation day 
Receiving full  
set of books Percent 

Grade 
7 Grade 9 

24256 24223 99.86 22440 22437 99.99 0.14% 0.01% 



61 
 

Chart 40 

 

Any close observation of the chart presented above shows that there are still some 

students who had not received the full set of textbooks in the month of Baisakh. As we 

were reported in the face-to-face interviews with the school principals, teachers and 

fellow students in the field, the students who belonged to economically suffering groups 

and who were always irregular in class hardly received full set of textbooks in time. The 

school records often indicated that those students were mostly from underprivileged 

and disrupted families.  

  

3.4 Opinions of SMCs and Head Teachers Regarding IEMIS 

During the verification survey, interviews were conducted with the school Head 

Teachers and the Chairpersons or representatives of School Management Committee 

(SMCs). The questions and queries were focused on the issues of their awareness on 

EMIS data and its use, practices of data management, and the needs/requirements for 

establishing efficient database. Based on the responses from them, some important 

suggestions are briefly presented under the sub-headings that follow. 
 

3.4.1 Opinions of SMC representatives 

The SMC chairpersons and representatives of SMC have remarked the following points 

regarding EMIS system and practices. 

A large number of schools do not have electricity. Electrification of schools is the most 

essential step to establish smooth EMIS database and efficient management of several 

activities including teaching-learning. In the same way, several schools do not have the 
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internet facility. Had this facility been managed in the schools, teachers and other 

stakeholders could access the education related information including EMIS. 

For more efficient data management, capable human resource is required in schools. 

There is the need for managing such human resource. Sufficient training for handling 

EMIS system is to be ensured in schools. Besides, data management in schools needs to 

be monitored from the authority with feedback as deemed necessary. 

Had there been the practice of sharing the database to the SMC on regular basis, 

awareness on it could be raised more. Regular discussions are required between the 

Head Teacher, teachers, SMC and other relevant stakeholders for efficient use of the 

EMIS database – so that ideas can be generated for further directions towards school 

improvement/school effectiveness. Moreover, if initiations are made to inform the 

parents on the EMIS database and invite them for reflection on the school situation 

shown to seek their suggestions for school improvement, IEMIS could be further more 

meaningful and its use could be relevant. 

In addition to the beginning of academic session, if the updates of EMIS are done in the 

midst of academic year as well, accuracy could be maintained regarding the database 

related to students in particular. If schools are instructed to compulsorily display the 

major information from IEMIS database on the board or wall of the school, the public 

will be well informed about the existing information and school situation. 

3.4.2 Head Teachers’ Responses 

As the HTs have stressed, financial support is required for schools to manage the 

equipment and for other technical requirements including software. Teachers in the 

schools are not yet trained in entering and using the database. In most of their cases, 

Primary Schools and Lower Secondary were mostly dependent on the secondary 

schools or any cyber/computer institute nearby or the district headquarter for updating 

and uploading their IEMIS records. Thus, as many HTs reported if they are sufficiently 

trained in handling the database, EMIS could be more effective to be used for 

educational purpose locally. 

EMIS database needs to be shared to the students as well, along with their parents – to 

make them well known about the existing EMIS database and its implication at local 

level. Many HTs have pointed out the need for establishing electronic attendance system 
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in schools (for teachers and students) – for ensuring a more reliable EMIS database. 

People have run schools without registration in some places. Such activities must be 

strictly penalized; and monitoring is needed for this purpose. 

3.5 Comparative analysis of IEMIS Verification-2017 and IEMIS Verification-

2019 

The First Round IEMIS Verification was carried out in the year 2017 (in 16 sample 

districts) and the Second Round IEMIS Verification has been conducted in 2019 (in 17 

sample districts). Some of the major features are compared as follows: 

 

IEMIS record and student enrollment in 2017 and 2019 

IEMIS record and Enrolment register of students on the basis of school type have been 

presented comparatively in the table below: 

 

Table 40: IEMIS Record and Enrollment in the First Round Verification 2017 and Second 
Round Verification 2019. 

 
First Round IEMIS Verification 2017 Second Round IEMIS Verification 2019 

Community schools  
Levels IEMIS 

record 
Enrollment 
record 

Difference 
(IEMIS against 
Enrollment) 

IEMIS 
record 

Enrollment 
record 

Difference (IEMIS 
against 
Enrollment) 

ECD 25336 22444  32431 35632  
Primary (1-5) 124042 128690 126168 127431 
Lower secondary 
(6-8) 

65491 68586 70576 70783 

Secondary (9-10) 34781 34218 40905 41548 
Higher secondary 
(11-12) 

7882 13778 16827 22343 

Total 257532 267716 103.95 286907 297737 103.77 
Institutional schools  

ECD 3411 3567  16886 19786 
Primary (1-5) 12381 13569 29396 30328 

Lower secondary, 
secondary, Higher 
secondary (Grades 6-
12) 

11119 12464 21981 23102 

Total 26911 29600 109.99 68263 73216 107.26 
 

Grand Total 284443 297316 104.53 355170 370953 104.44 

 

Considering the total number of students in IEMIS verification in 2017, the difference 

between the IEMIS and enrollment register was calculated as: 104.53 students in 

enrollment register per 100 students in IEMIS. And, the IEMIS verification 2019 shows 

the difference as: 104.44 in enrollment per 100 students in IEMIS. In the IEMIS 

verification 2017, the difference between community schools and institutional schools 

was 103.95 and 109.99 respectively. And, that of these two types of schools (community 
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and institutional schools) in the IEMIS verification 2019 shows the record of enrollment 

to be 103.77 and 107.26 (per 100 students in IEMIS) respectively. Thus, the results of 

the First Round IEMIS Verification 2017 and the Second Round IEMIS Verification 2019 

do not indicate noticeable difference in student-related information (the difference 

remaining negligible).  

 

Attendance of students in previous ten days in 2017 and 2019 

While comparing the average attendance of the previous 10 days, the first round IEMIS 

verification 2017 indicates 77%, whereas that of second round IEMIS Verification 2019 

indicates 82.75% in community schools. It shows some noticeable improvement in 

students’ presence and continuity in classroom attendance.  

 

Teachers’ presence on the day of verification in 2017 and 2019 

The table below presents the difference on teacher presence on the day of verification 

in IEMIS Verification 2017 and that of 2019. As such, in the IEMIS verification 2017, out 

of 11750 teachers, 10377 (88.31%) teachers were present on the day of verification. 

Whereas in the IEMIS verification 2019, out of 16856 teachers, 14764 (87.59%) 

teachers were present on the day of verification. The difference in teacher presence is 

decreasing compared to the earlier verification. Thus, the concerned stakeholders need 

to take necessary steps in increasing the teacher presence in the schools.  

IEMIS Verification 2017 IEMIS Verification 2019 

Levels Number of teachers  Present on the day of verification Number of teachers Present on the day of verification 

 Male Female Total Male Female Total Male Female Total Male Female Total 

ECD/PPC 120 1172 1292 103 1047 1150 206 1853 2059 177 1586 1763 

Lower basic 3639 2767 6406 3157 2467 5624 3233 3676 6909 2818 3208 6026 

Upper basic 1564 584 2148 1337 533 1906 2435 1454 3889 2161 1285 3446 

Secondary 1236 201 1437 1081 187 1268 2497 636 3133 2186 552 2738 

Upper secondary 383 84 467 349 80 429 748 118 866 680 111 791 

Total 6942 4808 11750 6027 4314 10377 9119 7737 16856 8022 6742 14764 

 

Status of textbook receiving in 2017 and 2018 

While comparing the number of students receiving textbooks in the First Round IEMIS 

verification – 2017, and Second Round Verification 2019, the IEMIS verification 2017 

shows that more than 80% students received the textbooks by the second week of 

Baisakh. And, the IEMIS verification 2019 shows that 99.57% students received the full 

sets of textbooks in the month of Baisakh – as per the record system of the most of the 
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sample schools. This implies the government has been successful in distributing 

textbooks in the first month of the academic year.  
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Chapter IV 

Findings and Recommendations 

This chapter presents the major findings on the basis of the analysis and interpretation 

of survey data made in Chapter III. The findings are presented into three sections. The 

first section includes the findings of teacher-related information. The second section 

includes the findings of student-related information. The last section includes the 

findings of text-book related information. At last, the chapter presents the major 

recommendations made on the basis of this verification.  

 

4.1 Findings 

4.1.1 Findings based on teacher-related information 

The following are the major findings based on the analysis of the teacher-related 

information: 

➢ Among the teachers of the sample schools, 10.1 percent teachers were working in the 

schools of the Mountain belt, 36 percent in the Hills, 43.7 percent in the Tarai, and 9.6 

percent were in the valley. In total, 54.08 percent and 45.87 percent teachers were 

males and females respecively. 

➢ On the basis of the disaggregated data among ethnic groups, Brahmin/Chhetri 

comprises the maximum number of teachers. It accounts 52.1 percent of the total 

population of the teachers of sample schools. Janajati, Dalit and marginalized groups 

account 35.4 percent, 4 percent and 0.6 percent respectively. 7.9 percent teachers 

belong to diverse ‘other’ groups including ‘Yadava’ of Madhesi community.  

➢ Regarding the academic qualification of the teachers of the sample schools, PCL/+2 

level graduates comprise 38.2 percent, Bachelor’s level graduates comprise 29.3 

percent, Master’s level graduates comprise 18.3 percent, and SLC/SEE graduates 

comprise 12.4 percent. Sample schools had 1.6 percent under SLC teachers, 0.23 

percent M.Phil. graduates, and 0.02 percent PhD graduates.   

➢ According to teacher's appointment, the share of teachers at pre-primary level, lower 

basic, upper basic, secondary and higher secondary levels is 13.4 percent, 48.9 

percent, 19.6 percent, 15.4 percent and 2.7 percent respectively. 
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➢ Considering the level at which the teachers are teaching in schools, it was found that 

the number of teachers working at lower basic is 41 percent, followed by upper basic 

(23.1 percent), secondary (18.6 percent), and higher secondary (5.1 percent) level. 

➢ Comparing the teachers' level of appointment against level of teaching, it is found that 

the number of teachers across these variables has differed at all levels from slightly to 

greatly. The number of teachers having appointment at pre-primary and lower basic 

levels shows higher figure than the teachers actually engaged in teaching at these 

levels. However, the reverse is applicable in the case of higher levels – whereby the 

number of teachers having appointment at upper basic, secondary and higher 

secondary levels has been lower than those actually engaged in teaching at these 

levels. This implies that many teachers who have been appointed at lower levels are 

engaged in teaching the students of higher levels. It also implies that the required 

number of teachers for higher levels is not sufficient. Thus, the government need to 

take necessary steps in this regard. 

➢ On the whole, 79 percent teachers have followed the practice of recording their 

attendance in Attendance register, as per the school system, while the remaining 21 

percent have been recording the attendance in the electronic device as well as 

Attendance register in schools.  

➢ Schools were found inconsistent considering the opending days in the academic 

session. More than sixty days difference was found on school opening days among 

the schools.  

➢ Altogether 88 percent teachers were found present in their respective schools on the 

day of observation, while remaining 12 percent were absent. Regarding the 

teachers’attendance in the academic session, teachers in the community schools were 

found present in the schools less than thosein institutional schools.  

➢ Out of 8733 teachers of the sample schools, 5991 (68.60%) teachers have 

received TPD training. At pre-primary level, only 98 (32.03%) out of 306 

teachers received TPD training, whereas 2852 (74.02%) out of 3853 teachers at 

lower basic level have received the training. In the case of upper basic level, 1513 

(68.55 %) out of 2207 teachers have received the training. At secondary level, 

1182 (66.18%) out of 1788 teachers received it up to different levels of TPD 

training (TPD I, TPD II and TPD III). Finally, among the 581 higher secondary 

level teachers, 346 (68.60%) teachers were reported to have received TPD 
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training up to different levels (TPD I, TPD II and TPD III). The government has 

appointed new teachers for permanent posts through Teachers Service 

Commission (TSC) who are found yet to receive TPD trainings.  

➢ 168 (1% percent) out of 16856 teachers were found having different sorts of 

disability. Out of 168 disable teachers, physical disability, hearing impairment 

and low vision account 69.05 percent, 11.31 percent and 8.3 percent 

respectively.  

 

4.1.2 Findings based on student-related information 

The following are the major findings based on the analysis of the student-related 

information: 

➢ Regarding the total number of students in the sample schools, the number of 

students in Enrolment register is 104.44 per 100 students in IEMIS record (the 

difference remaining 4.44%). The independent sample t-test indicates the 

difference as insignificant. Similar result is found while comparing IEMIS record 

against that of Attendance register, which accounts 101.22. And, the independent 

t-tests indicate the difference as insignificant in this case as well. 

➢ Regarding the total number of boys in the sample schools, the number in 

Enrolment register accounts 104.41 against 100 students in IEMIS record. The 

independent sample t-test indicates the difference as insignificant. Similar result 

is found while comparing IEMIS record against that of Attendance register, 

which accounts 101.84. And, the independent t-tests indicate the difference as 

insignificant in the case of girls as well. 

➢ Regarding the total number of students in sample basic schools, the number in 

enrollment register accounts 102.39 against 100 students in IEMIS record, and 

between IEMIS record and Attendance register the number accounts 99.88. 

Similarly, regarding the total number of students in sample secondary schools, 

the number in enrollment register has remained difference between IEMIS 

record and Enrolment register accounts 105.49 against 100 students in IEMIS 

record, and between IEMIS and Attendance register the number accounts 

101.91. The independent t-tests indicate the difference as insignificant in all 

these cases.  
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➢ Regarding the disaggregated data on the basis of ethnicity, the number of Dalit 

students in Enrolment register accounts 101.50 against 100 in IEMIS, and that in 

Attendance register accounts 95.87 in the same way. Similarly, the number of 

Janajati students in Enrolment register accounts 103.28 per 100 students in 

IEMIS, and that in attendance register accounts 102.22 per 100 in IEMIS. In a 

similar manner, the difference of students from marginalized communities 

between IEMIS and Enrolment register accounts 97.07, and that between IEMIS 

and Attendance register accounts 99.27. The independent t-tests indicate the 

difference as insignificant in all of the cases mentioned above. 

➢ Both community and institutional schools mark difference in total student 

number between IEMIS record and enrolment register. According to enrollment 

record, community schools have 103.77 students per 100 in IEMIS, while 

institutional schools have 107.26. While considering the difference between 

IEMIS and Attendance register, the record is found 99.92 in community schools, 

and it is found 106.71 in the institutional schools. 

➢ While comparing IEMIS record with enrolment register and attendance register 

among the provinces, Province 5 marks the greatest difference (106.92 in 

enrollment against 100 in IEMIS; and 105.65 in attendance) compared to other 

provinces. Student number recorded in enrolment register is greater than IEMIS 

in this province. However, while comparing IEMIS record with Attendance 

register, the difference of Karnali Province indicates that the students attendance 

is less than that of IEMIS record.  

➢ The number of enrolled Dalit students is found less than the IEMIS record in 

Gandaki Province whereby the record shows 93.49 in enrollment against 100 in 

IEMIS. This is the highest difference between the two sets of data among all the 

provinces. The similar trend is found in the difference between IEMIS record and 

attendance register in this province (89.55 against 100).  

➢ Among the districts, four districts viz. Bhaktapur, Myagdi, Palpa and Bajura mark 

certain discrepancies in total students between the IEMIS record and enrollment 

register. These districts account 115.6, 112.09, 113.32 and 110.19 respectively. 

In a similar manner, the difference between IEMIS record and attendance 

register is noticeable in Bhaktapur, Makwanpur, Myagdi and Rupendehi. These 

districts account 107, 90.85, 110.34 and 107.43 respectively.  
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➢ Regarding students’ attendance on the verification day, the headcount data 

confirm that 88.26 percent students were found present on the day, and 11.74 

percent were absent. While comparing community schools and institutional 

schools, 86.39 percent students in community schools were present on the 

verification day, whereas 95.62 percent students in institutional schools were 

present on that day.  Sex does not mark any significant difference on students 

attendance on the basis of headcount. However, students from marginalized 

communities were present less than other ethnic groups on the basis of 

headcount.  

➢ Regarding the attendance of the students of sample schools in previous ten days, 

the average attendance accounts 85.20 in comparison to attendance register. It 

shows that 14.80 percent students got absent in a day in average. While 

considering sex, girls were absent more than boys. Girls and boys account 13.51 

percent and 16.14 percent absence in a day in average respectively. Equally, 

compared to institutional schools, community school students were found 

absent more in the previous ten days. The average attendance of community 

school students in previous ten days accounts 82.75. In community schools, girls 

were found absent more (18.06) compared to boys (16.43).  

 

4.1.3 Findings on text-book related information 

➢ Regarding the textbook related information, the data confirm that more than 97 

percent students of community schools received the full set of textbooks in the 

month of Baisakh. And, regarding the students of grade 7 and 9 present on the day of 

verification, 99.86 percent of grade 7 and 99.99 percent of grade 9 reported that 

they received the full set of textbooks in the month of Baisakh. As per the 

information collected during open interviews with the students of these two grades, 

family economy, student’s negligence in their study (in a few cases), and 

unavailability of books for some weeks in the schools or local market etc. are found 

the main causes of the students who could not receive books in time.  

 

4. 2 Recommendations 

This independent verification has following recommendations: 



71 
 

Recommendations for schools 

➢ Schools need to consider IEMIS data with importance for planning programs and 

activities to be implemented. 

➢ Schools need to update the IEMIS data in time, and also keep enrollment, 

attendance and IEMIS records intact – particularly to capture the actual number 

of students. They can access the data and rectify the records if any changes occur 

during the academic session. 

➢ Schools should make sure that the IEMIS is updated exactly according to the 

enrollment of students, and also should confirm if all students present in the 

classrooms are recorded in Enrollment register as well as IEMIS record.  

➢ Schools need to consider IEMIS with importance for teacher management, 

scholarship distribution, developing physical infrastructure, making necessary 

management of textbooks and other equipment including labs and libraries. In 

the case of classroom management, for instance, school can decide whether a 

class can be split into two Sections – based on the number of students, 

availability of teachers, if there is the required infrastructure. 

 

For Government (Federal, Provincial and Local Government) 

➢ Regarding IEMIS, MoEST/CEHRD, provincial and local governments (palikas) 

should provide necessary trainings and orientation to the school principals and 

concerned officials so as to ensure the accurate entry of school data and the 

necessary updates.  

➢ Schools need to be regulated to keep the three sets of data viz. IEMIS, Enrollment 

and Attendance separately. This facilitates MoEST/CEHRD, policy makers and 

concerned stakeholders to explore the gaps if found, and design policies and 

programs accordingly.  

➢ IEMIS data entry and update need to be monitored by the government on regular 

basis.  

➢ The data indicate some inconsistencies in teachers’ appointed levels and the 

actual levels in which they are working. This problem need to be addressed  

under the framework of teacher re-deployment plan. 

➢ From the information derived from the enrollment register, attendance register, 

attendance of previous ten days, and headcount, students from Dalit and 
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marginalized communities are found present in schools less compared to other 

ethnic groups. So, the reasons for their absenteeism needs to be explored 

minutely; and certain interventions/programs need to be designed and 

implemented to address the problems and reduce their absenteeism in schools.  

➢ MoEST should consider IEMIS with importance for framing need-based school 

policies and plans. IEMIS can be the most determinant base for teacher 

redeployment, teacher training, student scholarship distribution and 

mainstreaming young children from Dalit, marginalized and disadvantaged 

communities in school education.  

➢ Provincial and local governments should use IEMIS as a basis for framing 

educational policies, designing activities, and bringing them into effective 

implementation as per the local needs, expectations and values. The database 

can also be used for monitoring the programmes/interventions. 
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