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EXECUTIVE SUMMARY 

 

The study entitled "the study on implementation of English Listening and speaking 

skills" was an attempt to explore the status of learning listening and speaking skills to 

improve the learning outcomes of grade 9 and 10 students. Specifically, the study 

attempted to explore the current level of learning achievements of the secondary level 

students in Listening and Speaking skills in English. It also aimed to find out the 

problems in teaching, learning and testing listening and speaking skills at Grade 9 and 

10. Similarly, to explore the ways to improve the learning outcomes of the listening 

and speaking skills of the students and to analyze the ways to develop the capacity of 

the English teachers in teaching and testing listening and speaking skills were other 

objectives of the study. 

 

The study was conducted in the descriptive, exploratory, and the analytical research 

designs along with the incorporation of both the qualitative and quantitative data. 

However, the focus of the study was in the qualitative approach of inquiry. 

Qualitative data were described and analyzed in narrative style. Quantitative data 

were analyzed and interpreted quantitatively and presented and displayed in different 

tabular and graphical form. Both the primary and secondary sources of data were used 

in the study. Primary data were collected from the field using different tools and 

techniques of data collection. Some of the main primary sources were the concerned 

students, teachers, head teachers, teacher trainers, test takers, representatives of 

NCED/universities/teachers unions and so on. Secondary data were collected from 

different related secondary sources through document study.  

 

For the collection of primary data, random sampling procedure was applied. Each one 

district was selected from mountain, hill, terai and Kathmandu valley. In consultation 

with the concerned DEOs, five secondary level schools were selected by using the 

random sampling method from each selected districts. Thirty students of Grade 9 and 

10 (each 15) were also be randomly sampled from each of those selected schools and 

were included in the study. The teachers were taken in the study by using purposive 

sampling method from those selected schools. Some district and central level 

stakeholders were also purposively sampled and incorporated in the study. Some of 

such stakeholders were DEOs, SS, teacher trainers, test takers, representatives of 

NCED/universities/teachers unions and so on. As tools and techniques of data 

collection, test items for the students, semi-structured interview schedule for the 

students, interview questionnaire for the teachers, focused group discussions with the 

teachers, interaction at central level with the specified key stakeholders and document 

study were used in the study. 
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The study found that the overall level of learning achievement of the students in 

English listening and speaking skills in the secondary level was found 16.06 out of 25 

(64.24%), in which the proficiency of listening was 79.6 percent (in 10) and of 

speaking was 54 percent (in 15). While talking about the gender, there was no vital 

(significant) difference between the level of learning achievement of the boys (16.04) 

and the girls (16.08). However, boy's performance in speaking was found somehow 

beter than their performance in listening skills. 

 

The study has explored some of the problems/difficulties in learning English listening 

and speaking skills. They were-  

Listening Skill 

 Discriminating sounds they listen 

 Recognizing words they learned 

 Identifying language functions in a conversation  

 Discriminating stress and intonation pattern within words 

 Constructing meanings of the word 

 Recalling important words/ideas  

 Predicting the general theme of the text they learnt 

 Recognizing language functions to get meaning from context  

 Listening to spoken/read text (due to the tone), understanding the gist and 

retrieving specific information from it 

 Recording in note or making summary from the main points (note) of the 

messages from spoken gesture 

Speaking Skill 

 Lack of required degree of vocabularies and grammatical competencies so 

that the students generally hesitate to take part in conversations 

 Problems in internalizing the elements of speaking like general theme, 

speech-sound, vocabulary, grammar, intonation, stress etc. 

 Problems in maintaining required degree of fluency and accuracy 

 Develop the adequate level of  stress, rhythm, and intonation 

 Problems in using appropriate discourse formulae 

 Students face difficulties in articulating phonological features of the target 

language 

 Difficulties in using appropriate discourse devices e.g. pauses, tags, 

questions, etc. 

 Problems to communicate appropriately in a variety of formal and 

informal situations 

 Difficulties in conveying simple messages effectively using common 

phrases proverbs, idioms and metaphorical expressions 

 

The study found 25 percent differences between the marks of learning achievement of 

SLC appeared students (90.60%) and the achievement test (65.60%). However, the 



v 

 

factors like duration of testing and the status of preparation cannot be ignored as the 

influencing factors to have this result. Even so, almost all the school teachers 

understudy and those involved in the interaction program argued that the SLC 

examination does not  generally reflect the real level of learning achievement in 

English listening and speaking due to different causes like halo effect, political and 

academic pressure, setting of the examination, the role of the superintendent and so 

on.  

 

As same as this, the study has explored the following problems in teaching and testing 

the listening and speaking skills: 

Listening  

 Lack of cassette, cassette players, and the electricity facility at school 

 Insufficiency and problems in creating and maintaining supporting materials  

 Characteristics of the text 

 The characteristics of the students and the assigned tasks to them 

 The process used in teaching  

 Teaching listening in isolation 

Speaking 

 Inhibition/hesitation to speak 

 Preference in  using the mother tongue (Nepali language) in the class  

 Lack of motivation for active participation 

 Lack of basic communication skills like-taking turns, management of the 

interaction, negotiating meaning 

 Students do not generally speak in class as they have nothing to say 

 

Similarly, the study found the following ways to improve in teaching and testing of 

English listening and speaking skills at schools. 

Ways Listening Speaking 

In 

Teaching 

 The teachers have to follow strictly 

the communicative method to 

language teaching in teaching 

listening skill. Thus, the teachers 

have to teach listening inductively 

with variety of activities prescribed 

by the curriculum and the teaching 

approach. Mainly, the objective 

test items like multiple-choice, 

true/false exercise, completing 

sentences, filling the blanks in a 

cloze exercise as well as answering 

comprehension questions, using 

language games, puzzles and 

chants, dictation etc should be 

 Here too, the teachers have to 

follow strictly the 

communicative method to 

language teaching in teaching 

speaking skill. For this, the 

teachers have to teach speaking 

inductively with variety of 

activities prescribed by the 

curriculum and the teaching 

approach. Some of such 

techniques may be (not 

restricting to) imitation and 

repetition drill, brainstorming 

activities, question and answer, 

demonstration, dramatization, 
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used. 

 The teacher has to follow the 

activities in stage wise procedure 

of teaching listening (pre-, while-, 

and post-listening) with emphasis. 

This is why, it is recommended 

(not restricted to) to follow the 

following stage wise procedure to 

teach listening skill at class: (Add 

from Appendix) 

guessing the meanings of new 

words from their context, role 

play and simulation, group and 

pair work (information-gap 

activities), inquiry and 

discovery, story-telling, group 

discussion, using language 

games, puzzles and chants, 

answering comprehension 

questions and so on. 

In 

Testing 

To improve the assessment system 

of the language skill like listening, 

the following interventions should 

be applied: 

 The application of continuous 

assessment (informal) system for 

the evaluation of students' 

language performance (in addition 

to formal examinations and 

assessment conducted from time to 

time) 

 Strictly apply the tests 

recommended by the prescribed 

curriculum such as dictation, 

composition, note-taking and oral 

interviews, etc. to assess the level 

of learning.  

 The adaptation of an alternative 

provision to make testing measures 

for underprivileged, hearing 

impaired and poor eyesight, 

students 

 The teacher should evaluate 

listening skills of students 

internally.  

 A listening comprehension test 

should be used to assess students' 

comprehension skills through the 

multiple-choice test framework or 

variety/series of other types of 

comprehension questions like 

matching, true/false, completion, 

'listen and draw', 'listen and act' 

 For the testing of students' oral 

performance, the activities/items 

like debate, interview, 

discussion, role-play, 

exposition, picture description, 

map reading, etc. should be 

used.  It is because students' 

ability to discriminate between 

sounds, and use of correct stress 

and tone to communicate can 

best be evaluated by making 

them take part in discussions, 

problem solving, conversation 

and role-play. 

 The application of continuous 

assessment (informal) system 

for the evaluation of students' 

language performance (in 

addition to formal examinations 

and assessment conducted from 

time to time) 

 The evaluation of students' oral 

performance should be done 

internally.  
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'listen and do' etc.  

 Dictation and/or note taking are 

the effective mean for the 

assessment of students' listening 

performance. Thus, frequent 

dictation test should be applied to 

evaluate students' spelling and 

punctuation capacity to make them 

habituated in listening to develop 

listening comprehension.  

 

There are some of the contributing factors responsible to determine the level of 

students' learning achievement in listening and speaking. They are as below: 

 Medium of instruction and classroom/school environment 

 Learning environment at home 

 Teachers' skills and ability to conduct both teaching and testing 

 Teachers' dedication: No qualification and experience but the dedication of the 

teachers that is important for students to fix the level of learning achievement. 

 Adequate training for teachers 

 Cassette player, cassette and other related additional teaching materials 

 Setting of the classroom based on students ability/disability  

 Classroom practice and habituation in language skills 

 Socio-economic status affects the achievement level 

 

According to the study, it is necessary to improve the learning outcomes of the 

students. For this, the improvement in the learning outcomes of listening and speaking 

skill is made as below: 

For Listening 

 To provide sufficient amount of the exposure of both the time and language, 

the classroom (possibly school) environment should be made English friendly. 

Both the teachers and the students have to use only the English as medium of 

teaching and learning. Further, the teacher has to encourage students listen and 

watch the English News, English programs, as well as read English books, 

newspaper and magazines. 

 The teacher has to teach English language communicatively only through the 

English as medium of instruction. 

 The teacher has to use sufficient teaching materials in the class, especially, the 

practice of listening skill through a cassette player. 

 The teacher has to maintain punctuality in the school and in the class 

 The teacher should bear the responsibility and accountability of the entire 

teaching learning activities along with the students' achievement. 
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For speaking 

 The teacher has to encourage students develop their basic grammar and 

vocabulary. 

 The teacher should focus on the oral practice of language more than written as 

language is primarily oral and the ultimate goal of learning a language is to be 

able to communicate in the language. 

 As same as listening, the teacher has to provide sufficient amount of the 

exposure of both the time and language, by making the classroom (possibly 

school) environment English friendly. For this, both the teachers and the 

students have to use only the English as medium of teaching and learning. 

Further, the teacher has to encourage students take part in the informal oral 

communication using English. 

 The teacher has to teach English language communicatively only through the 

English as medium of instruction. 

 The teacher has to use sufficient teaching materials in the class; as well as 

should use the communicative techniques like- drilling, drama, debate, role-

play, group work, interviews, pair work and so on. 

 

Similarly, to make improvement in the capacity of the English teachers, it is 

suggested to do the followings:  

 Medium of instruction and classroom/school environment 

 Learning environment at home 

 Teachers' skills and ability to conduct both teaching and testing 

 Teachers' dedication: No qualification and experience but the dedication of the 

teachers that is important for students to determine the level of learning 

achievement. 

 Adequate training for teachers 

 Cassette player, cassette and other related additional teaching materials 

 Setting of the classroom based on students ability/disability  

 Classroom practice and habituation in language skills 

 Socio-economic status affects the achievement level 

 

Despite of these factors too, there are some factors directly related to the teachers only 

that affect the level of students' learning achievement. Three of such factors that the 

study explored by the interaction and interview with the teachers and parents are as 

below: 

 Provision of training for testing language skills 

 Material support from the government to enhance teaching and testing of the 

language skills 

 Use of ICT in teaching and testing 

 

According to the study, the following improvement in the teaching methods should be 

applied: 
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 The use of learner centered communicative method in teaching 

 The use of inductive method of teaching English  

 The use of sufficient amount/number of teaching materials in the class 

 The use of modern technologies in teaching 

 Strengthening the monitoring and supervision as well as strictly conducting 

frequent school visit, class observation, and model teaching by the PRs and 

School Supervisors 

 

To improve in the testing modality, the study has suggested the following points in 

brief: 

 Before start improving the testing modality, it is necessary to improve the 

teaching and learning situation of the English listening and speaking skills. For 

this, the monitoring, evaluation and supervision system should further be 

strengthened and the teachers should morally bear the responsibility and 

accountability of the students learning of these two skills.  

 Manipulation and negligence in the testing of English listening and speaking 

skills by the teachers is found intentional mainly due to the practical 

examination of the other subjects like computer, accountancy, education, 

population and science where marks are awarded internally with no strict 

provision of testing/assessment. This is why; the assessment system of all 

other subjects should first be strengthened and made strict in order to assess 

English practical examination fair and as expected. 

 The practical assessment of English listening and speaking skills should 

vertically expand from Grade 6 to 12 so that the testing system can effectively 

and efficiently be assessed the real performance of the students. 

 The provision of the appointment of the subject teachers as monitor to conduct 

the practical examination of English listening and speaking in the SLC 

examination should strictly be followed. To strengthen this system, the District 

Level Practical Examination Operation Committee can prepare the standing 

list (roster) of the subject teachers in order to send them with adequate training 

and rights/duties to different exam centers in order to conduct the practical 

examination. 

 There should be the provision of assessing the listening and speaking skills of 

the students with no more than 60 students a day. 
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CHAPTER ONE 

INTRODUCTION 

 

 

1.1 General Background 

Language is the most advanced and powerful means of human communication. It is 

species specific and species uniform possession of human beings. It is the universal 

medium to express human thoughts, feelings, ideas and emotions. The vast knowledge 

in different fields of human activity is accumulated and stored by the use of language. 

Most of the activities of the world are carried out through language such as, 

transmitting human civilization, literature, political and diplomatic activities and 

human achievements. Thus, according to Richards et al. (1985, p. 153), “Language is 

the system of human communication by means of structured arrangement of sounds to 

form larger units.” The definition shows that language refers to the system of sound 

and words by human to express their thoughts and feelings. In this regard Jesperson 

(1994, p. 4) writes: 

“Language is not an end in itself, just as little as railway tracks, it is a way of  

connection between souls,  a means of communication . . . language is the 

most complete, the richest, the best means of communication it bridges the 

physical chasm between individuals . . .". 

This shows that it is essential for an individual to get mastery over any language to 

survive in the society. There are so many languages in the world. Among them, the 

English language is the most prestigious and dominant one. According to Harmer 

(2003, p. 18), “it is the international language and a vital tool for any student to 

become successful in communication.” For him (ibid), “although English is not a 

language of the largest number of native or first language speakers, it has become a 

lingua franca because of historical, economic, and cultural factors which have 

influenced and sustained the spread as the language”. 

 

Brown (1994, p. 49) writes that “language is the medium of human communication 

which is acquired or learnt with the integration of four language skills listening, 

speaking, reading, and writing.” To support this point he (ibid) says, “A small child 

listens and speaks and no one would dream of making him reader or writer.” Thus, 

reading and writing are the two advanced stages of language development in which 

writing is more creative and advanced ones. 
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1.1.1 English Language Teaching 

English, the most widely used language in the world, is the language of international 

communication, politics, commerce, education and technology. Lederer (1990) as 

cited in Sthapit (1994, p. 1) says, “One in every seven human being speaks English. 

More than half of the world’s books are written in English and three quarter of 

international mails are in English.” Thus, English language teaching is so important. 

Language teaching is not restricted within the four walls of classroom or within the 

boundary of a school but it goes beyond that. The main purpose of teaching English is 

to develop communicative competence in the learners and to enable them to 

communicate in the English language. The immediate aim of language learning is to 

increase interacting skill of the language system so that the long-term aim of 

improving production and receptive skills can be achieved. Language learning is the 

process of internalizing a language with the integration of the four skills viz. listening, 

speaking, reading, and writing. Language learning means getting mastery over these 

skills. 

 

1.1.2 English Language Teaching in Nepal 

As an international language, English is taught in Nepal as a foreign/second language, 

and is learnt for the purpose of communication with foreigners. It is usually taught as 

a school subject and rarely used as a language of communication. ELT in Nepal is 

important because of the development of science and technology. English in Nepal 

was first started in 1910 BS. English, as a vital tool for all students to become 

successful in local, national and international communication, is taught as a foreign 

language from Grade 1 to Grade 12 in context to Nepal. It is also taught as a 

compulsory subject up to the Bachelor level in different universities of the country. 

Now-a-days, it is also taught as a major subject from certificate/+2 to master’s level at 

the faculty of Education and Humanities and Social Sciences. However, the ELT 

situation in Nepal is not to the mark as it is expected (Rai, 2012). The outcome of 

teaching and learning English could not have gained the expected goal, developing 

communicative competence in the language because Nepalese learners lack sufficient 

practice in learning the English language. There is no proper balance among all the 

four skills of language while they are being taught.  

 

All the four skills of language are equally important however, listening is a 

prerequisite for learning other skills, as conscious effort is needed for the perception 

and comprehension of the language items to develop communicative efficiency in 

language. Students need to understand the listening text. They should understand how 

sounds are made and how stress and intonations are used. 
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As the teaching and learning trend of English in Nepal is concerned, listening and 

speaking skills were ignored and reading and writing were emphasized in the past. 

Now a day, it is realized that teaching the English language means to enable the 

students to communicate in that language. Therefore, all four language skills are being 

logically emphasized and the ways of teaching the English language have been 

changing day by day. Listening and speaking are emphasized as listening skill has 

special consideration in school level curriculum and evaluation of the listening skill in 

SLC examination was started in 2057 B.S. Despite of these efforts, the students’ 

competence is weak and is unable to gain the objectives of the listening skill because 

of rarely practice of those skills in those classes. What is satisfactory is that all the 

four language skills have gained equal priority in both the policy and practice. 

 

1.1.3 Teaching Language Skills at School 

It is generally believed that the natural order for the first and/or second language 

learning is listening, speaking, reading and writing. A child starts to learn his first 

language from his/her early childhood when s/he listens to the language used by his 

family, friends, and relative and comprehends it. Then s/he starts to speak. A 

completely deaf child can never speak because s/he cannot listen and no listening 

results no comprehension of language. So the natural order of the language learning 

must be considered in mind while teaching language skills (Harmer, 2010). 

 

As the purpose is concerned, listening and reading are the receptive whereas speaking 

and writing are the productive skills, among four language skills. If we divide them 

according to the natural order of the language learning, listening and speaking are 

primary skills and reading and writing are secondary. It is because every normal 

human can listen and speak, who may not have learnt the skill of writing and reading. 

Therefore, while teaching language, all the language skills should be taught in a 

balanced way. The teacher should follow the natural order of the language learning as 

a child learns following the natural order while s/he acquires her/his mother tongue.  

 

1.1.4 Teaching Listening and Speaking Skills at School 

The two-year English curriculum for Grades Nine and Ten has two main purposes: 

one is to enable students to exchange ideas with people of any nationality who speak 

or write English and the other is to expose them to the vast treasures of knowledge 

and pleasure available in written and spoken English.  

 

Among the four language skills, (i.e. listening, speaking, reading and writing) 

listening and speaking are the most often used receptive and productive goals. Though 

reading and writing skills are predominantly used for development of English as a 

second or foreign language, importantly for development of English language within 
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the classroom context, listening and speaking skills are essential to sending, receiving 

and understanding messages in person, or by phone or through other channels of 

communication. To understand messages spoken by others, students must be able to 

listen carefully, using specific techniques to clarify what they have heard. For 

speaking properly and making messages understood, grammar, sentence structure, 

tone, expression and emphasis must be part of students’ repertoires. 

 

1. Teaching Listening  

As a child cannot produce the speech sounds (i.e. cannot communicate) and cannot 

gain the exposure of language in absence of listening, listening is a prerequisite for 

learning other skills. Listening refers to the activity of paying attention and trying to 

get meaning from something we hear. Listening is not just a single skill but it is the 

integration of several skills. Rost (1994) writes that listening is the integration of the 

following micro skills:  

 Discriminating sounds 

 Recognizing words 

 Identifying functions in a conversation  

 Discriminating stress pattern within words 

 Connecting linguistic cues to construct meaning 

 Use background knowledge to predict and confirm meaning  

 Recalling important words and ideas  

 Giving appropriate feedback to the speaker  

 Interpret attitudinal meaning  

 

Thus, teaching listening refers to the teaching of all these skills at once in integration.  

 

(a) Components of Listening Skill  

Spoken language is different from written language in terms of its medium. Listening 

is a vital language to teach in the language classroom as it provides input for the 

learners. This is why; listening is regarded as the fundamental to speaking. Listening 

skill is the integration of different related sub-skills. That is, a number of sub-skills (as 

components of listening) are associated with the learning of listening skill. Some of 

such major sub-skills are as below:  

 Predicting 

 Getting general theme 

 Extracting specific information 

 Recognizing language functions 

 Getting meaning from context  
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Components and sub-skills are generally same and specifically different. The 

difference is that the specific sub-skills are used according to the purpose of the 

listening, but the components are used altogether for any purpose of listening. This is 

why; the followings are regarded as major components of listening skill:  

 Recognizes and discriminating speech sounds 

 Recognizing and discriminating stress and intonation 

 Recognizing sound-symbol correlation 

 Comprehension and interpretation 

 

(b) Factors Responsible to Make Listening Difficult  

No language skills are difficult in themselves, that is, some factors are responsible to 

be so. The characteristics of the text, the interlocutors, tasks, listener and the process 

are some of such factors, which make listening difficult. Scholars have pointed out 

some of such factors more specifically. According to Anderson and Lynch, three 

major factors are responsible to make the listening difficult.  

 Type of the language used by the speakers 

 Purpose of the listening 

 The context of listening and speaking 

 

As same as this, Brown and Yule have pointed out the followings as the factors 

responsible to make listening a difficult skill.  

 The role of the speaker 

 The role of listener 

 The content of the spoken language 

 Supporting materials for spoken language 

 

(c) Techniques of Teaching Listening  

To make listening practice more natural, realistic, effective, and interesting some 

specific strategies should be followed. The stage wise strategies are as below:  

 

(i) Pre-listening Stage  

It is the stage before presenting the listening lesson in the class. Here, the students are 

encouraged and prepared to make listening to the text. The teacher introduces his/her 

lesson to the students and tries to make them familiar to the lesson. This stage 

includes a wide range of classroom activities that may be helpful to make the learners 

well prepared. Some of such pre-listening activities are as below: 

 Discussing a relevant picture/text 

 Discussing a relevant experience 

 Associating ideas with the topic 
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 Associating vocabularies with the topic 

 Predicting information about the text 

 Guessing the theme 

 Writing related questions 

 

(ii) While-listening Stage  

In this stage, the students are asked to do different activities related to the listening. 

This stage helps the learners to develop the skill of eliciting message. Mainly, 

students are asked to do some activities related to the listening. While-listening stage 

includes the following activities:  

 Listening to the text 

 Identify the topic 

 Taking notes 

 Answering questions 

 Completing sentences, table, map, picture  

 Putting pictures in order 

 Doing true-false, matching and multiple choice exercise 

 Spotting mistakes  

 Predicting 

 Filling in the blanks 

 Seeking specific information 

 

The teacher should consider the following things while presenting a listening text to 

the students.  

 The length of the text (no more than three minutes long) 

 No noise in the classroom 

 Sound of the tape/teacher (as per the need of the class appropriately) 

 Presentation of the text (thrice)  

 

(iii) Post-listening Stage  

This stage is the stage after while-listening stage. This stage intends to help the 

students to connect what they have heard with what they have as their own ideas and 

experiences. This stage includes the following activities.  

 Answering open-ended questions  

 Role playing  

 Problem solving 

 Discuss on the text 

 Checking on their understanding 

 Getting feedback  
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 Encourage students to develop explicit knowledge on grammar, content and 

organization 

 Completing any exercises  

 Sequencing ideas  

 Matching 

 Producing reports/notes 

 Summarizing 

 Role playing 

 Problem solving 

 

2. Teaching Speaking  

Speaking is the main means of communication. There is no doubt to the fact that 

communication is also be done by gestures, writings and so on, but it is speaking 

which is the most common, normal and extensively used means of communication. It 

is essential in learning a foreign language due to the main aim of it, which is to 

communicate. Teacher needs better understanding of this skill to train to speak the 

learning fluently as well as accurately. All normal people master the spoken language 

naturally and automatically as speech is the main vehicle of communication.  

 

(a) Elements of Speaking Skill 

Speaking skill cannot be developed until and unless the learners master the speaking. 

Speaking is the complex and very basic elementary skill with jointly combination of 

different elements. These elements need to be internalized to be a fluent speaker. 

 

Speech-sound, vocabulary, grammar, intonation, stress etc. are the major elements, 

which include phonetic, pronunciation, morphemic and syntactic relation, and 

concord (argument in various grammatical elements), grammatical rules etc. as the 

sub-elements. These elements need to be trained to the learners to make them 

competent speaker. Speaking skill is acquired and communication is very possible if 

the stated elements are given focus in teaching and learning. 

 

(b) Stages of Teaching Speaking 

Teaching speaking is the teaching of oral skill. Teaching oral skill is naturally easy 

skill due to its oral process. Those who cannot read and write can speak. However, 

learning to L2 is a lengthy process. Student must repeat the model and imitate the 

teacher by memorizing basic sentences to get the ability of speaking second language. 

The main purpose of teaching speaking is to make the learner able to communicate 

freely. 
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Practicing dialogue is the most common way of teaching speaking. Before presenting 

oral lesson, the teacher should drill the unfamiliar vocabulary and structural items. 

Pre-questions need to put after presenting the lesson. First, student follow the model 

and then to the teacher. Teacher checks the pre-questions and adds other more 

questions to check their understanding. After group/pair work, students work through 

the dialogue. Lastly, they are asked to the written exercises and other dictation work. 

The function of language is mostly focused so that they are able to communicate by 

the end of the lesson. Practice, monitoring and feedback are the three important 

aspects of teaching speaking. The stages, which should be followed in teaching 

speaking, are described as below:  

 

i. Early Sage  

Early stage is the pre-communicative activity step where structural and quasi-

communicative activities are emphasized. New language item is introduced and 

context, meaning and use of new language is demonstrated. Students develop certain 

key concepts and try to produce the new language. Teacher can decide the time of 

practice as according to the eliciting situation. In this stage, students learn how the 

new language is constructed by the help of demonstration of grammatical and 

functional aspect of language by teacher on the black board. It is the preparation and 

warm-up stage in teaching speaking.  

 

ii. Controlled Conversation   

Structure of language is given to the students and they are asked to practice based on 

given structure. They practice according to the model. Emphasize is given on 

accuracy of what the student say rather than meaning of use. The teacher makes sure 

that students can form new language correctly, getting the grammar right and 

perfectly and their pronunciation as far as is necessary. Different drills, role-play, 

dialogue, strip story etc. are applied at this stage in teaching.   

 

iii. Free-Conversation  

Students learn freely interact to each other by taking part in conversation. They try to 

use here, what they have just learnt. Both teacher and students can see the real 

understanding of students. The main aim is developing communication ability, 

fluency and accuracy in language by practicing more than single sentence. 

Communication in language class encourages students to give variety of responses. It 

gives students the purpose of using language and organizing activities. Simulation, 

group/pair work and discussion are used as the common techniques.  
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(c) Activities for Teaching Speaking 

The main aim of teaching speaking is to make the learner enable to use foreign 

language with conscious expressions. There are some activities by which teaching 

speaking makes natural and the learners become able to use L2 in the classroom as 

well in the real context. Such activities are:  

 Imitation and repetition drill 

 Role play 

 Group discussion 

 Information gap activities 

 Communication and language games 

 Brainstorming activities 

      Simulations 

      Group/pair work 

 Communication games 

 

(d)  Elements/Components of Speaking 

The major elements of speaking are as below: 

 Required degree of fluency  

 Mastery of stress, rhythm, and intonation 

 Skills in taking turns 

 Skills in interaction management 

 Skills in negotiating meaning 

 Use of appropriate discourse formulae 

 Ability to articulate phonological features of the target language 

 

(e) Problems in Teaching Speaking  

Although speaking comes naturally to humans, it is difficult to teach due to some of 

the specific problems associated with it. The major problems in teaching speaking are:  

 Inhibition (hesitation to speak) 

 No motivation to speak 

 Uneven participation 

 Use of mother tongue 

 No speaking/nothing to say 

 

1.1.5 Objectives for Teaching Listening and Speaking Skills 

The secondary level school curriculum of GoN has focused the teaching of all four-

language skills to the students. In doing so, the weightage for listening and speaking is 

only 10 and 15 percent respectively. The curriculum has set the following objectives to 

achieve by teaching at high school level (grade 9 and 10). 
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Table No. 1 

Objectives of School Curriculum for grade 9 and 10 

 Grade 9 Grade 10 

Specific 

objectives 

At the end of Grade 9, students will be 

able to integrate receptive and 

productive work in the four major 

skills (listening, speaking, reading and 

writing). 

At the end of Grade 10, students 

will be able to integrate receptive 

and productive work in the four 

major skills (listening, speaking, 

reading and writing). 

Listening 

 

Student will be able to show 

understanding of a variety of authentic 

listening texts, specifically, they will 

be able to: 

a) Listen to spoken text, understand 

the gist and retrieve specific 

information from it 

b) Record in note or make summary 

from the main points of spoken 

messages 

c) Respond appropriately to spoken 

directions or instructions 

Student will be able to show 

understanding of a variety of 

authentic listening texts, 

specifically, they will be able to: 

a) Listen to spoken text, 

understand the gist and 

retrieve general information 

from it 

b) Record in note or make 

summary from the main points 

of spoken messages. 

c) Respond appropriately to 

spoken direction or instruction. 

Speaking 

 

Students will be able to speak fluently 

and accurately in a variety of 

authentic situations. Specifically, they 

will be able to: 

a) Speak clearly within the structural 

and lexical levels of the grade 

nine curriculum 

b) Take part effectively in informal 

discourse, using appropriate 

discourse devices (e.g. pauses, 

tags, questions, etc.) 

c) Communicate appropriately in a 

variety of formal and informal 

situations 

d) Engage in group discussions, 

expressing opinions effectively 

e) Describe an object or event 

appropriately 

f) Convey simple messages 

effectively using common phrases 

g) Produce and respond to different 

question types (e.g. closed, open, 

and alternative) 

h) Express a range of emotions using 

appropriate phonological features. 

 

Students will be able to speak 

fluently and accurately in a variety 

of authentic situations. 

Specifically, they will be able to: 

a) Speak clearly within the 

structural and lexical levels of 

the grade ten curriculum 

b) Engage effectively in informal 

discourse, using appropriate 

discourse devices (e.g. pauses, 

tags, questions, etc.) 

c) Communicate appropriately in 

a variety of formal and 

informal situations 

d) Engage in group discussions, 

expressing opinions and 

arguing a point of view 

effectively 

e) Narrate a sequence of events 

or process 

f) Convey simple messages 

effectively using common 

phrases proverbs, idioms and 

metaphorical expressions 

g) Engage in group discussion 

using closed, open and 

alternative types of questions 

h) Express a range of emotions 

using appropriate phonological 

features. 
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1. The Ways of Teaching/Techniques used in Teaching 

The secondary school level curriculum of English in Nepal follows different methods, 

techniques and activities to fulfill its desired goals set in the curriculum. Textbook, 

teacher's guide, other teacher support materials, cassettes, cassette player, writing 

board, and flash cards are regarded some of the commonly used teaching resources 

used to fulfill the  objectives of the curriculum. While teaching, the curriculum has 

suggested following techniques or ways of teaching to use in the classroom mostly 

relating to the teaching of listening and speaking:  

 Demonstration  

 Dramatization 

 Question and answer 

 Guessing the meanings of new words from their context 

 Role play and simulation 

 Group and pair work (information-gap activities) 

 Inquiry and discovery 

 Story-telling 

 Group discussion 

 Using language games, puzzles and chants 

 Completing sentences 

 Filling the blanks in a cloze exercise 

 Answering comprehension questions 

 

2. Assessment System 

Assessment is a way to find out the level of student's achievement in the subject 

matter. Assessment of what is learnt becomes meaningful when done on an informal 

or continuous basis. This can give the teacher a clearer picture of a student's ability 

than a formal test or examinations. If only formal tests and examinations are 

conducted, it is not possible to evaluate accurately the level of competence of the 

student at the end of each lesson as well as throughout the year. There should be 

continuous informal assessment in addition to formal examinations and assessment 

conducted from time to time. Assessment measures how students use English and not 

what they know about it. This is why; the secondary level curriculum has expected to 

apply tests such as dictation, composition, note-taking and oral interviews, etc. to 

assess the level of learning. However, it has made provision to make alternate testing 

measures for underprivileged, hearing impaired and poor eyesight, students. The 

curriculum has set the following measures to assess the learning achievement level of 

the students in listening and speaking skills: 
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(i) Assessing Listening 

The teacher should evaluate listening skills of students internally. A listening 

comprehension test can be used to assess students' comprehension skills through a 

multiple-choice test framework or a series of other types of comprehension questions 

e.g. match, true/false, 'listen and draw', 'listen and act' etc. Dictation and/or note 

taking can also be effective for the assessment of listening. A dictation test can also 

evaluate spelling and punctuation. Students can exchange exercise books and make 

necessary corrections themselves. Gap-filling and matching exercise can also be used. 

 

(ii) Assessing Speaking 

When assessing speaking skills, role-playing, discussion, exposition, and interview, 

etc. are used to assess speaking skill. Students' ability to discriminate between sounds, 

and use of correct stress and tone to communicate can best be evaluated by making 

them take part in discussions, problem solving, role-play and conversation. 

 

1.2 Statement of Research Problem 

While analyzing the two-year English curriculum for Grade Nine and Ten of GoN, it 

has two main purposes: one is to enable students to exchange ideas with people of any 

nationality who speak or write English and the other is to expose them to the vast 

treasures of knowledge and pleasure available in written and spoken English.  

 

With these purpose in mind, this curriculum has been prepared in order to make the 

Grade 9 and 10 courses more applicable to society, both in Nepal and 'outside world'. 

Language here is seen as a skill that allows one to get things done. The things done 

through language are described as functions such as expressing likes and dislikes, 

good wishes, etc. A single language function can usually be expressed through more 

than one grammatical structure or set of vocabulary items. The grammar is inbuilt 

with the structure of language functions. Therefore, students are expected to 

internalize grammar rules naturally and use correct and grammatical language both in 

written and spoken expression. In doing so, English introduced at the primary level is 

much simpler than the English used at the secondary level. The functions remain the 

same at this advanced level but they are recycled with an increasing expansion of 

structure vocabulary and register. The curriculum also includes the assessment 

procedures that have to assist the educational development of the students. In short, it 

is hoped that curriculum will support to promote and strengthen the aspirations and 

interests of the nation. 

 

The provisions described so far are all theoretical. That is, while practicing these 

provisions at schools, the expected result has not been obtained yet. The learning 

outcomes of the students of secondary level in listening and speaking is not found 



13 

 

what it is expected and what it should be in one hand. In the other hand, students’ real 

performance of language skills in listening and speaking generally, do not match with 

their test results. In having this, some special factors may be responsible. Among 

them, the capacity of English teachers in teaching listening and speaking as well as 

their capacity in designing and administering listening and speaking assessment at 

secondary level in Nepal is one of the factors that is playing significant role in 

determining low level of students' achievement. Further, there can be problems in 

selecting and using appropriate teaching method, teaching materials and the testing 

modality by the teachers as well. For instance, present assessment system of listening 

and speaking skills at school practices the same assessment procedure and 

tools/techniques to test the listening and speaking ability of the students who are 

hearing impaired, dumb, deaf, stammer and who have certain types of other listening 

and speaking problem. Not only that, these types of differently able students are also 

given the same/similar marks how much other brilliant and able students are given.  

 

This is why, this study is going to be carried out to find out the problems of students 

in learning and testing the listening and speaking skills so that attempt can be made to 

improve the learning outcomes of the listening and speaking skills of the students.  

Further, it seems necessary to develop the capacity of the English teachers in teaching 

and testing listening and speaking skills along with the improvement in teaching 

materials, methods and testing modality in these skills. Thus, this study has been a 

milestone to enhance the teaching learning and testing of the listening and speaking 

skills in English at secondary level schools in Nepal. 

 

1.3 Research Questions 

In this context, the study has attempted to answer the following research questions 

comprehensively: 

(i) How is the students' performance and level of learning achievement in 

listening and speaking skills at high school level? 

(ii) What problems are the students facing in learning/testing the listening and 

speaking skills? 

(iii) Were the assessment conducted appropriately targeting beneficial wash-

back effect? 

(iv) How can teaching and testing of the listening and speaking skills in 

English be enhanced? 

 

1.4 Objectives of the Study 

The general objective of the study is to survey the status of learning listening and 

speaking skills to improve the learning outcomes of grade 9 and 10 students. 

Specifically, the study has the following objectives:  
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a) To explore the current level of learning achievements of the secondary level 

students in Listening and Speaking skills in English 

b) Find out the problems in teaching, learning and testing listening and speaking 

skills at Grade 9 and 10 

c) Explore the ways to improve the learning outcomes of the listening and 

speaking skills of the students 

d) Analyze the ways to develop the capacity of the English teachers in teaching 

and testing listening and speaking skills  

e) Suggest the constructive ways to improve teaching materials, teaching 

methods and testing modality in these skills  
 

1.5 Scope of the Study 

The scope of the survey covered the following things: 

 Incorporation of only the community schools 

 Incorporation of four districts covering mountain, hill, terai and the valley 

 Incorporation of 5 secondary schools, 15 teachers and 30 students of class IX 

and X in each district 

 Incorporation of concerned 30 stakeholders (teacher trainers, test takers, 

representatives of NCED, universities, teachers unions and so on) 
 

1.6 Review of Related Literature 

Under this sub-heading, some of the important and related literatures have been 

analyzed and reviewed. It is hoped that this review has helped to develop the 

empirical backbone of the study. 

 

The NASA unit of Educational Review Office (ERO), Ministry of Education, Nepal 

has conducted the National Assessment of Student Achievement (NASA) survey in 

2011 AD. The survey was carried out to assess the student's achievement in 

Mathematics, Nepali, and Social Studies in grade 8. The unit has publicized its study 

report in 2013. 

 

The main aim of the study was to assess students’ subject wise learning achievement 

through a sample selection, ensuring that there is nation wise representation, and 

observing the relationship of the results obtained from the assessment of achievement 

with other factors. Further, it aimed to identify its strengths, weaknesses, 

opportunities and challenges of the system. The purpose of NASA survey was to 

make an effort to address the various elements of the education system such as the 

curriculum and curricular materials, examination management, teacher management 

and development, school management, the learning environment at the school level, 

and the relationship between the schools, teachers and parents etc after the 

identification of the current learning situation of students. The NASA (2011) had the 

three main features as:  
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 An application of IRT modeling (Item Response Theory were used throughout 

the process in the item development, pretesting, compiling the final tests, test 

score equating as well as in reporting) 

 International Consultant Service (The first phase of the assessment of Grade 

VIII, included the involvement of an international consultant with expertise in 

national assessments of student achievement.  

 Technical Support from Technical Committee (Continuous feedback on 

academic, administrative and technical aspects of the study was received from 

the Technical Committee comprised of high level experts outside the MOE 

system, was also an important feature of NASA 2011) 

 

The data of OCE (2012) regarding subject wise average achievement, highest 

achievement/marks and the number of students in marks range of SLC examination 

show very low level of achievement in Compulsory English subject. According to the 

data, the average level of achievement of the students in compulsory English is 30.32 

out of 75 full marks allocated for reading and writing skills. The data have shown that 

total of 419,031 students were appeared in the examination in which 66.53 percent of 

it were passed in the examination. (OCE, 2012). 

 

According to the NASA (2011) survey, "there exists a great difference between the 

achievement levels of the students". That is, the achievement level of the majority of 

the students involved in the study was much lower and the achievement level of some 

of the students was much higher than expected. According to the report of NASA-

2011 (2013), this difference in students’ achievement level indicates "the weak 

capacity of the current education system, with the implication that success at either 

the school level or the student level is a direct result of actions made by the respective 

schools and students, rather than the education system itself". By this, the study 

indicated, "Schools’ and students’ individual effort is responsible for their 

achievement rather than the system". (NASA, 2013).  

 

Similarly, the study showed a great variation in the achievement level of different 

districts in which the achievement of the districts from the Eastern Development 

Region has been found to be significantly lower than that of the other regions. The 

main reason behind this was the number of strikes and disturbances in that region due 

to which the schools remained closed for several days.  

 

According to the study (ibid), "the average achievement level of the students from the 

Mountain region was slightly higher than that of the Hill and Tarai". However, the 

average achievement level of the Hill region was higher in one of the subjects, Nepali. 

Likewise, "the average achievement level of Kathmandu valley was remarkably 

higher than all other regions". The study has explored some reasons responsible for 

the geographical region wise variation in the average achievement level. Linguistic 

influence was found as one of them as there were majority of Nepali speakers in the 
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Hill region, which explained their better performance in Nepali subject. (NASA, 

2013).  

 

The study explored that the students were not good in skills showing higher cognitive 

level. Elaborating it, "the achievement level of the students was found to be 

decreasing gradually while moving from knowledge level, comprehension level, 

application level and finally to higher ability level in the cognitive domain". The 

study has put forwarded the following evidence of Social Studies to support its 

finding which was as follows: "knowledge level 52 percent, comprehension level 66 

percent, application level 40 percent, and higher ability level 34 percent." (NASA, 

2013).  

 

By this, the study explored that "the students were found to be poorer in analytical 

ability, application ability, logical ability, generalization ability, justifying ability and 

the ability to transfer learning from one context to another. This situation could be 

addressed if the concerned bodies involved in educational policy making, planning, 

curriculum development and revision, teacher development and management, and 

those carrying out teaching learning activities and evaluation, drew special attention 

to it." (NASA, 2013).  

 

In the same way, the study (ibid) found that the "achievement in Reading and Writing 

skills were lower than expected" result by the survey as an average student of Grade 

VIII could not read and write properly to manage higher studies. To refer to the study, 

"the students are able to read familiar tables, charts, calendars and books written in 

simple language. Likewise, they are able to write simple incidents of daily life, past 

experiences, letters, familiar application and message received from telephone, etc. 

the achievement level in writing skill is lower than that in reading skill though our 

curriculum has emphasized the writing skill allocating more periods to teach this skill. 

The achievement level of students with non- Nepali mother language is comparatively 

lower in reading and writing skills". (NASA, 2013). According to the study, "students 

have not developed their reading and writing ability to the level required to manage 

higher studies. They have a low-level ability to write essays, reports, and summaries, 

to give opinion and to express their own views and those of others. Such students may 

not be able to access higher level studies due to this linguistic problem which can 

ultimately influence the enrollment rate at the higher level".  

 

One of the interesting matters that the study revealed is that there can be the effect of 

mother tongue in learning the second language. That is, the students of certain 

language groups' students are much lower than those with having Nepali mother 

language. However, the study has not clarified "whether such variation in the 

achievement level is the result of language alone or other socio-cultural factors too".  

To refer to the survey (ibid), the achievement level of the Dalit students was lower. 

This is why; special attention needs to be made in this regard in the areas of 
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curriculum development, teacher management and development, and especially 

teaching learning activities inside the classroom.  

 

Another most important finding of the study was that it explored as the socio-

economic status affects the achievement level. That is, there is the relationship 

between economic and social status and average achievement level of students. 

According to the study, "the average achievement level of schools from the 

community with better economic and social status is found to be satisfactory. Still, 

there are several schools with a high average achievement level even though their 

students have low economic status". (NASA, 2013). Some of other important findings 

as well as suggestions of the study were as below: 

 Supportive educational materials available at home raise achievement levels 

 Too much household activities or paid work is connected to low results 

 Bullied students learn less  

 Positive attitude toward school and teacher indicates higher results  

 Giving and checking of homework enhances the teaching learning process 

 Teachers’ influence is much higher in Nepal than in the international settings  

By this, it is clear that there are so many factors that affect the learning achievement 

of the students. Thus, a collective effort of the stakeholders is necessary to improve 

the level of learning achievements of the students at school level. 

 

DoE (2011) has conducted a study on National assessment of Grade 10 Students. The 

objective of the study was to assess the performance of the school education system. 

Specifically, the study aimed to analyze and present the performance of grade 10 

students in terms of sex, ethnicity, and geographical setting. In doing so, the study 

collected information on the performance of grade ten students in core subjects 

(Nepali, Mathematics, English, Social Studies and Science) in order to derive and 

interpret national achievement levels of students.  Further, the study tried to identify 

the contributing factors that promote better learning as well as the constraining factors 

that hinder student learning at secondary level.  The study also suggested the areas of 

interventions required to improve the learning achievement of students in terms of 

policy, program and evaluation strategies and mechanism.  

 

According to the study (ibid), the national achievement level of grade 10 students (the 

SLC sitters of the year 2067) was 32.6 percent in Nepali. Similarly, it was 36.6 in 

Mathematics, 46.8 in English, 47.4 in Social Studies and 41.4 in Science. By this, the 

overall level of learning achievement of the secondary level students in the five core 

subjects was found 40.96 percent in average. Obtaining this result, the study 

concluded that "there was improvement in the variations of the performance of the 

students under different categories- development regions, ecological belts, rural-urban 

location, gender, and ethnicity. However, there was overdependence of the students 

on additional tuition classes which could have led the students to rote learning not to 

cognitive development". (DoE, 2011). 
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Similarly, the study explored some of the factors determining the level of learning 

achievement.  According to it, the factors like "adequacy of furniture and having own 

building were found to be contributory to learning achievement." The study realized 

that "in the given situation, excessive importance has been attached to the SLC exams 

which led students to go for additional tuition or coaching classes. The SLC exam was 

so prevailing that in several ways, it could be a hindering factor to cognitive learning." 

(DoE, 2011).  

 

Having these findings, the study recommended creating a move to make SLC exam 

preparation from becoming a training scheme to learning scheme by improving tests 

tasks. Similarly, carrying out a backward mapping from classroom to Ministry of 

Education for educational reform as to examine the procedures and effect of the SLC 

preparation on learning is required. The study also recommended to initiate 

interactions with the teachers who are heavily involved both in classroom teaching at 

the SLC level and the private tuition. Further, it was recommended to bring about 

reform in the SLC questions involving creativity, critical thinking, competence, etc.  

 

DoE (2008) has carried out the National Assessment of Grade 8 Students aiming to 

identify the performance of grade 8 students in core subjects: Nepali, English, 

Mathematics, Social Studies, Science, Health and Physical Education and Population 

and Environment Education. The survey was conducted to establish national norms of 

performance of grade 8 students. It was tried to explore contributing factors 

(including home factors and teachers' competence) for learners’ achievement at lower 

secondary level along with recommending policy measure, program intervention and 

assessment mechanism from central to school level so as to ensure performance 

standard. 

 

The study had adopted criterion-referenced testing in terms of approach and 

performance-based tasks in terms of types of test items. The skills and abilities 

envisaged by the specification grid developed by the Curriculum Development Centre 

(CDC) for grade 8 students were the criteria against which the performances of the 

students were compared. An attempt was made to design tests to require the students 

to actually perform, rather than merely to memorize the texts already practised in the 

classroom.  

 

The study had incorporated each 2640 cases (students) in all the subjects. According 

to the study, the students' mean score in Nepali was 44.4 percent. Similarly, it was 

36.6 percent, 31.7 percent, 53.4 percent, 48 percent, and 47.8 percent in English, 

Mathematics, Social Studies, Science, and Health & Population respectively.  

 

According to the study (ibid) "the overall performance of the students was as below 

satisfactory on the ground that they could not demonstrate their achievement, except 

in Social Study, even a half of the skills and abilities envisaged by the curriculum and 

specified by specification grid". The study also found that "most [of the] students 
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were able to perform the tasks and tests that required them to utilize lower order skills 

like recalling, answering questions based on already exposed texts and test items, 

answers based on knowledge etc. [However], they were not able to perform the tasks 

that required them to utilize higher order skills like application, creativity, analytical 

comments, problem solving, etc. [That is], only a few students were found to have 

achieved satisfactory levels of achievement as was expected by the curriculum".  

 

The study has explored several factors influencing the learning achievements of the 

students. According to the study, the main contributing factors influencing the level of 

learning achievement were "mothers with teaching and business occupation, students’ 

regular presence in the classroom, teachers with BA and above qualifications, and 

experience and training of teachers. Similarly, funds for quality instruction, presence 

of female teachers, electricity at home, adequate sitting space for students in the 

classroom, building, availability of text and other materials, and proximity to school 

are also responsible. SMC’s active participation in the school affairs, annual meeting 

of teachers to review the work, supervision and feedback from the head master and 

others, student-teacher ratio, teacher guide, etc" were the other factors influencing the 

level of learning achievements.  

 

By this, the study has recommended to government of Nepal to "make enabling policy 

to encourage the local community and leadership to give high priority to education by 

allocating VDC and local funds to school education". Similarly, frequent review and 

sharing of achievement was suggested to develop for the active involvement of 

parents in the process of education of their children. Having least performance of the 

students in Mathematics, the study has recommended carrying out a separate study on 

Mathematics "to find out why Mathematics has always been difficult for Nepalese 

children; problem in content or process, or in the overall delivery of teachers or in the 

materials used".  

 

DoE (2008) has conducted another study entitled "National Assessment of Grade-V 

Students." The study aimed to assess the performance level of Grade-5 students in 

core subjects; Nepali, Mathematics, Social Studies, English, Science & Environment. 

Further, it aimed to review the implications of the 1999 study in assessing Grade-5 

students' progress and performance in Nepali, Mathematics and Social Studies along 

with to establish the national norms of performance of Grade-5 in two subjects- 

English, and Science & Environment. It also aimed to explore contributing factors 

(including home factors and teachers’ competence) for learners’ achievements at the 

primary level of educations.  

 

The study has arranged its findings based on certain variables to study. In doing so, 

finding of the study was presented based on the learning situation, the school factor, 

the parents' factor, the student factor, and the teacher factor. As its statistical finding is 

concerned, the overall performance of students at national level was 45.08 percent in 
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Nepali, 39.68 percent in English, and 47.64 percent in Mathematics. Similarly, it was 

45.56 in Science and Environment.    

 

While analyzing the finding by Ecological Belts, it is seen that "the students from the 

Kathmandu Valley performed significantly better in all the subjects. The students 

from Mountain scored second highest mark Nepali, Science and Social Studies, while 

those from Teri obtained second highest marks in English, Mathematics. The students 

from Hills did not show best score in any subjects. The students from Hills stood in 

the third position in Nepali only". (DoE, 2008). Similarly in Nepali, the students from 

the Terai were found to be the weakest due non-Nepali as the lingua franca. 

 

While talking about English, the students' performances vary significantly by 

ecological belts. That is, the students from Hills appear to have done the worst in 

English. According to the study, "the differences between the students from the 

Kathmandu Valley with three remaining belts in English were noticeable". However, 

the difference between the Mountain and the Hills in English score was not 

significant. (DoE, 2008). 

 

In terms of gender, the study showed that "girls appeared to have performed better 

than the boys in all subjects except Mathematics. (That is), the boys performed better 

than girls in mathematics only". (DoE, 2008). 

 

As the qualitative analysis of the data in English is concerned, "the average scores of 

the students who fell below the cutting point 0-30 percent score was 21.89". This 

mean score found the students very weak in writing, speaking, and grammar as well. 

The study found that the "mean score of the students falling in the category of 31- 50 

percent was about 40 percent. These students were showed a satisfactory level of 

performance in reading. The mean score of the students falling in the category of 51-

75 percent was about 62 percent. These students have also made high level of 

attainment in listening component of the English. The mean score of the students in 

the category of performance above 75 percent was 81. The students have shown good 

performance in listening". (DoE, 2008). By this, the performance of many of the 

students in English was found weaker than the average. 

 

According to the study of DoE (2008), there were number of contributing factors that 

significant impact on the achievement scores. The factors such as "number of days of 

class operation, regularity in attendance, use of additional learning materials,  

qualification of teachers etc were some of the most significant factors contributing to 

keep impact in determining the level of students' learning achievement. 

 

The study further found that the number female teachers were positively contributing 

to student achievement; however, factors like grade repetition had negative impact on 

achievement. The study explored some noticeable factors that had effects on students' 

achievement. Some of them were "provision of scholarship, government grants, role 
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of community in school management, training of teachers, student-teacher ratio, and 

availability of textbooks, teacher guide and curriculum, formation of school 

management committee (SMC) and interaction of teachers and head teachers with 

members of Parent Teachers Association". (DoE, 2008). By this, the study (ibid) 

concluded, "Appropriate pedagogical practices for learning have not been adopted in 

primary education". This is why, the efforts made so far in improving educational 

delivery need to be further strengthened and extended in all subjects to achieve the 

objectives of the prescribed curriculum. 

 

DoE (?) has also carried out a survey entitled "National Assessment of Grade Three 

Students" aiming  to provide information about the actual status of the primary 

education system focusing at grade 3 level. Specifically, it aimed to assess the 

performance of Grade 3 students in the subjects- Nepali, Mathematics and Social Studies 

and compare them against the performance of the Grade 3 students determined by the 

similar type of the study in 1997. Similarly, it aimed to determine the factors 

contributing to the students’ achievement of the learning outcomes along with the 

recommendation of policy measures for further reform in the system. For this, the study 

has incorporated 3,534 students from 171 schools of the 23 districts.  

 

The study (ibid) found that the students of Grade 3 obtained 44.5 percent in Nepali, 

47 percent in Mathematics and 63.6 percent in Social Studies, in average. While 

analyzing the result in terms of the eco-belt, the students from Kathmandu valley 

performed better than that of rest of the three belts. The students from hill performed 

the second following terai and mountain as the third and the fourth respectively. 

 

The Department of Education (2001) has conducted a study entitled 'District Level 

Assessment' aiming to assess the performance of grade five students in the core 

subjects like Nepali, English, Math and Social Studies. The main purpose of the study 

was to improve the learning achievement through improved assessment system. 

Within the framework of the Scope of Work, the study had focused on not only the 

preparation of sample-standardized tests in four subjects of Grade 5 but also on 

orienting the concerned District Education Officers, and the Resource Persons (RPs), 

headmasters and teachers regarding the production and administration procedure of 

standardized tests. 

 

The study showed that the overall mean achievement scores of the students in Nepali 

and English tests were 45.31 and 38.33 respectively. Similarly, the mean achievement 

scores in Mathematics and Social Studies tests were 30.08 and 34.45 respectively. 

While analyzing the achievements of the students in terms of gender, the mean 

achievement scores of boys and girls in Nepali test were 45.47 and 45.14 respectively 

whereas in English they were 38.81 and 37.83 respectively. As same as this, the mean 

achievement scores of boys and girls in Mathematics test were 32.46 and 27.65 

respectively. The mean scores in Social Studies test were 34.90 and 33.98 

respectively. 
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By this study, the average achievement level of the boys in all the four subjects was 

found somehow better that that of the girls. However, their level of average learning 

achievement was found below 46 percent in which the achievement level of grade 

five students in English was just 38.33 (boys-38.81 and girls-37.83) percent.   

 

The study suggested that the use of regular assessment of students, learning and the 

test results, teaching and evaluation of all components of each subject, and effective 

use of instructional materials are some of such factors that can help to improve the 

level of learning achievement. Similarly, provision of regular training for the teachers, 

appropriate use of curricula, textbooks and teacher supporting materials and effective 

management of schools and their facilities can be some of the measures that can help 

improve student's level of learning achievement. Further, the study had recommended 

to consider the mean achievement score (38.33) obtained through the study as a valid 

norm for the national level as there was no such study made on English at national 

and district levels before that. (DOE, 2001). 

 

MoE (1997) has carried out a study entitled "Achievement Level of Grade Three 

Students." It was the first study of its kind in Nepal. For the purpose of that study, 

achievement tests in the three subjects- Nepali, Mathematics and Social Studies-were 

developed based on the learning outcomes set for Grade three students. The 

achievement levels of the students were determined based on the students' 

performance on those tests. For the purpose of the study, the whole country was 

divided into 15 strata out of which 15 districts were selected for collecting data. 

Altogether 3472 students from grade three took part in the tests.  

 

The study found that the level of achievement of the Grade three students in Nepali 

was 45.65 percent. Similarly, it was 43.81 percent in Mathematics and 50.37 percent 

in Social studies. According to the study, "the level of achievement of the students 

was insufficient". The study revealed, "The factors such as regular attendance, 

successful grade completion, effective supervision, frequent management committee 

meetings had made positive contributions to the achievement of the students". (MoE, 

1997). 

 

All the studies reviewed so far has concerned in the theoretical part of the studied 

subjects. However, this study has dealt with the practical aspect of secondary level 

English subject. What is similar among all is that this study has also used an 

achievement test based on the specification grid of the SLC examination to explore 

the students' current level of learning achievement in Listening and Speaking skills in 

English. 
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CHAPTER TWO 

METHODOLOGY 

 

The research team has used the following methodological strategies to carry out the 

proposed survey:  

 

2.1 Conceptual Framework  

The research was based on following conceptual framework 

Figure No. 1 

Conceptual framework of the study 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.2 Research Design  

The study was conducted in the descriptive, exploratory, and the analytical research 

designs along with the incorporation of both the qualitative and quantitative data. 

However, the focus of the study was in the qualitative approach of inquiry. 

Qualitative data will be described and analyzed in narrative style. Quantitative data 

will be analyzed and interpreted quantitatively and will be presented and displayed in 

different tabular and graphical form. 

 

2.3 Sources of Data 

Both the primary and secondary sources of data was used in the study. Primary data 

was collected from the field using different tools and techniques of data collection. 

Some of the main primary sources were the concerned students, teachers, head 

teachers, teacher trainers, test takers, representatives of NCED/universities/teachers 
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unions and so on. Researcher used secondary sources of data as required. Secondary 

data were collected from different related secondary sources through document study.  

 

2.4 Sample of the Study 

For the collection of primary data, random sampling procedure was applied and each 

one district was selected from mountain, hill, terai and Kathmandu valley. In 

consultation with the concerned DEOs, five secondary level schools were selected by 

using the random sampling method from each selected districts. Thirty students of 

Grade 9 and 10 (each 15) were also be randomly sampled from each of those selected 

schools and were included in the study. Fifteen teachers (each 3 from a school) were 

taken in the study by using purposive sampling method from those selected schools in 

a district. By this, the sample and total sample size was as below: 

Table No. 2 

Summary of the sample 

SN Eco. Reg. Dev. Reg. Districts Schools Students Teachers 

1 Mountain Central Sindhupalchwok 5 150 15 

2 Hill Eastern Dhankutta 5 150 15 

3 Terai Far-Western Dhangadhi 5 150 15 

4 Valley Central Kathmandu 5 150 15 

Total 4 4 4 20 600 60 

 

The district level stakeholders were incorporated in the study from each district, and 

the central level stakeholders were consulted in Kathmandu for other necessary 

information. They were selected based on the purposive judgment of the researchers. 

Such stakeholders were DEOs, SS, teacher trainers, test takers, representatives of 

NCED/universities/teachers unions and so on. 

 

2.5 Tools and Techniques of Data Collection 

The following tools and techniques were used to collect data for the study: 

 Test items for the students 

 Semi-structured interview schedule for the students 

 Interview questionnaire for the teachers 

 Focused group discussions with the teachers 

 Interaction at central level with the specified key stakeholders 

 Document study 

 

2.6 Process of Data Collection 

The survey firm first sampled the study areas and consults to each DEOs to assist in 

carrying out the study. Then, test items and other research tools were designed in 

advanced. As the firm was responsible for formatting, translating, and printing of the 
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survey instruments, in adequate numbers, the firm was responsible for field testing of 

all instruments and training of surveyors and enumerators in coordination with the 

Department of Education. For this, no surveyors and enumerators were deployed 

without appropriate training and all the surveyors were at least qualification of B.Ed. 

in English and adequate experiences in the relevant field. After training and rapport 

building, the surveyors were deployed to the field with the tools. The schools for the 

study were selected in coordination with the DEOs and the students for the study were 

selected in coordination with the concerned schools. The data were collected 

comprehensively and strictly with research ethic. A detailed school-level interview 

was administered to the same sample of the secondary community schools. 

Information were collected on use of the teaching materials and teaching aids, 

delivery of the lessons, creating contexts and opportunities for students to practice 

listening and speaking skills in English, teachers’ and students’ motivation, 

difficulties, testing procedures, students’ learning strategies and ways of 

improvements, implications on textbooks and materials and testing scheme.  

 

2.7 Data Entry 

The survey firm followed double-entry system for entering the data in accordance 

with DOE specifications. For this, proper IDs (e.g. district, VDC, school, teacher, and 

student) were used. The firm carried out all necessary consistency and error checks to 

prepare a clean and well-documented report.  
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CHAPTER THREE 

PRESENTATION, RESULT AND DISCUSSION 

 

 

This chapter has dealt with the presentation, analysis and interpretation of the 

collected data. For the convenience of the presentation, the studied issues have been 

put in different sub-headings while analyzing them. 

 

3.1 The Level of Students' Learning Achievement 

The study has included 600 students from 20 different schools of four districts in 

Nepal as sample. An achievement test of 25 full marks (listening-10 and speaking-15) 

based on the specification grid of secondary level English curriculum has been 

conducted to find out the level of learning achievement of the students in the two 

language skills studied. The content validity of the test item was maintained by 

following the specification grid and model. To maintain the consistency, the same test 

item was administered to all sampled students understudy. The test items were 

checked and marks were given based on the scheme set in it. By this, the study found 

the following status of the level of learning achievement of the students in English 

listening and speaking skills: 

Table No.3 

Students score in listening and speaking skills 

SN Skill Full marks Obtain marks Mark in Percentage 

1 Listening 10 7.96 79.6 

2 speaking 15 8.10 54 

Total 25 16.06 64.24 

Source: Field survey, 2013 

 

Result: The data presented in the table above is the cumulative summary of the data 

annexed in appendix-1 (c). According to the data, students' performance in listening 

skill (79.6%) is better than their performance in speaking skill (54%). However, the 

overall performance of the students in listening and speaking skills (16.06 marks out 

of 25 full marks) is not as satisfactory as it is just the 64.24 percent. This shows that 

the students are not good enough to show their full potentiality in learning English 

listening and speaking skills. Further, they may have some problems in learning and 

performing English-speaking skill, as almost all of them were poor in spoken 

performance. The following section has discussed the problems of the students that 

they faced while learning. 

 

Discussion: The study has found some specific factors responsible to have this result 

in English listening and speaking skills. According to the discussion and interaction 

with both the subject teachers and the students during the field study as well as the 

result analysis of the students in achievement test, separate factors are there in 

listening and speaking skills to affect the level of their learning achievement. That is, 
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the students have found the following problems/difficulties in learning/gaining the 

performance of English listening and speaking skills: 

Table No. 4 

Students' problems/difficulties in learning English listening and speaking skills 

Listening Skill Speaking Skill 

 Discriminating sounds they listen 

 Recognizing words they learned 

 Identifying language functions in 

a conversation  

 Discriminating stress and 

intonation pattern within words 

 Constructing meanings of the 

word 

 Recalling important words/ideas  

 Predicting the general theme of 

the text they learnt 

 Recognizing language functions 

to get meaning from context  

 Listening to spoken/read text (due 

to the tone), understanding the 

gist and retrieving specific 

information from it 

 Recording in note or making 

summary from the main points 

(note) of the messages from 

spoken gesture 

 Lack of required degree of vocabularies 

and grammatical competencies so that the 

students generally hesitate to take part in 

conversations 

 Problems in internalizing the elements of 

speaking like general theme, speech-sound, 

vocabulary, grammar, intonation, stress etc. 

 Problems in maintaining required degree of 

fluency and accuracy 

 Develop the adequate level of  stress, 

rhythm, and intonation 

 Problems in using appropriate discourse 

formulae 

 Students face difficulties in articulating 

phonological features of the target 

language 

 Difficulties in using appropriate discourse 

devices e.g. pauses, tags, questions, etc. 

 Problems to communicate appropriately in 

a variety of formal and informal situations 

 Difficulties in conveying simple messages 

effectively using common phrases 

proverbs, idioms and metaphorical 

expressions 

 

While analyzing these problems of the students based on their explored level of 

learning achievement as well as the field observation, discussion/interaction with the 

teachers and students and the students' cognitive level, some specific causes are found 

responsible to have these all. Mainly, the classroom of English (as well as school 

environment) in the community schools are not English-friendly. More than 65 

percent of the English teachers understudy were found teaching English using Nepali 

language in the class. They translated every sentence of English into Nepali while 

teaching, no matter what skills, functions, grammar, and vocabulary they are dealing 

with. Further, more than 85 percent of the students understudy were communicating 

with their English teacher in Nepali language.  

 

As learning any second/foreign language needs adequate amount of both the exposure 

of language and time, the students had very little (least) amount of this to have on 
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them due to the use of Nepali language. None of their home (family) environment was 

found in favor of English language. As their school (classroom) environment is also 

not favorable to learn English, how can they learn English in the lack of required 

amount of the exposure of time and language to learn English as foreign/second 

language? This situation has raised some serious questions. How can students 

discriminate sounds they listen, recognize words they learned, identify language 

functions in a conversation, discriminate stress and intonation pattern within words 

and construct meanings of the word even if they do not have adequate amount of 

required knowledge and skill? How can students communicate in English even if they 

do not know the basic grammar and vocabularies? How can they systematize their 

communication if they do not know the basic communication structure as well? This 

is why, it is necessary to teach language with the medium of the same language in 

order to develop adequate language proficiency in the students. For this, firstly, the 

classroom of English should strictly be handled in English itself and nothing else.   

 

3.1.1 District wise Learning Achievement of the Students 

The study has incorporated four districts in it. Altogether 600 students from 20 

secondary level schools were involved in. By this, each 150 students were involved in 

the study and accordingly, the district wise level of learning achievement has driven. 

To analyze the level of students learning achievement based on the districts 

understudy, following table has been created for further discussion. The data in the 

table are extracted from the data annexed in appendix-1 (c): 

Table No. 5 

District wise learning achievement of the students 

SN District Listening Speaking Total 

1 Dhankutta 7.18 5.73 12.91 

2 Sindupalchowk 7.58 7.32 14.90 

3 Kailali 7.26 8.81 16.07 

4 Kathmandu 9.28 10.74 20.02 

Total 7.96 8.10 16.06 

Source: Field survey, 2013 

 

Result: According to the data presented in the table above, the level of learning 

achievement in English listening and speaking of the students from Kathmandu valley 

is better than that of the students from others districts. Students' level of learning 

achievement in listening skill is approximately the same (7) in rest of the three 

districts apart from Kathmandu (9). However, the level of learning achievement in 

speaking skill varies from 5.73 to 10.74. That is, the students of Dhankutta district 

have lowest (5.73) achievement level and from Kathmandu, they have highest (10.74) 

in speaking. For better comparison of this level of achievement, the data have been 

presented in the following bar- diagram for further analysis. 
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Figure No. 2 

Learning achievement by district 

 
 

According to the data in the figure above, Dhankutta has lowest (12.91) and 

Kathmandu has highest (20.02) level of learning achievement in average. While 

observing these data in terms of the ecological variation, Kathmandu valley (20.02), 

terai (16.07), mountain (14.90) and hill (12.91) became the first, second, third and the 

last respectively. 

 

Discussion: As the result of the study is concerned, almost all the sampled schools are 

from the urban regions. By this, what can be predicted is that the performance of the 

students in English listening and speaking from the remote areas can further be lower 

than that of this however; this is also not being satisfactory. The use of language as 

medium of instruction certainly helps to develop language competencies in the 

students so that they can perform well while they produce in practice. As all the 

teachers in Kathmandu were using only English as medium of instruction in the class, 

the students are also found better than others are. The teachers at Kailali also found 

using English in a maximum deal however using the mother tongue. The teachers at 

Dhankuta and Sindhupalchok were using Nepali language in teaching English in the 

class in a great deal, so that the students were poor in both English comprehension 

and performance. Further, some other socio-psychological factors were also 

responsible to have this result. Mainly, shyness and hesitation of the students to 

participate in conversation, lack of required grammar and vocabulary, lack of 

language practice etc were found as some of such factors that affected the level of 

language learning.  

 

3.1.2 Level of Learning Achievement by Gender 

During the Period of the study, an attempt has been made to analyze the students' 

learning achievement in terms of their gender as well. For this, the students 

understudy have been divided into two groups as boys (M) and girls (F) and their 
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achievement has been studied. The details of the achievement have been annexed in 

appendix-1(E) and 1(F). The following result based on gender is the cumulative 

whole of the data in the aforementioned annexes: 

Table No. 6 

Gender wise achievement of the students 

SN Gander Listening Speaking Total 

1 Male (Boys) 7.64 8.40 16.04 

2 Female (Girls) 8 8.08 16.08 

Total 7.82 8.43 16.06 

Source: Field survey, 2013 

 

According to the data presented in the table above, there is no vital (significant) 

difference between the level of learning achievement of the boys and the girls. 

However, boys performance in speaking is found some how good than their 

performance in listening skills. For more clarity of the presentation, the gander wise 

level of learning achievement has been presented in the following pie chart:  

Figure No.3 

Learning achievement by gender 

 
 

The figure presented above show approximately the similar level of learning 

achievement by gender as it showed 16.08 percent for girls and 16.04 percent for 

boys. However, boy's performance in speaking is better than that of their girl 

counterpart and the opposite is the result in listening skill. 

 

Discussion: Although not so definite, the main reason behind having somehow good 

performance of boys in comparison to girls in speaking may be that the boys shy least 

and do not generally hesitate to speak in comparison to the girls. In the other hand, 

girls concentrate in the subject matters sincerely and seriously with discipline then the 

boys so that their level of learning achievement in listening may be somehow higher 

than that of their male counterpart.  
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3.1.3 Learning Achievement of SLC Appeared Students 

In the process of exploring the level of learning achievement of the students, an 

attempt has been made to analyze the listening and speaking performance of the 

students between the latest SLC examination and the achievement test conducted 

during the field study. By this, it is expected to measure whether the obtained level of 

students' achievement in SLC is realistic. The table below has presented the 

comparative data of the level of learning achievement of the students between these 

two tests. These data are the cumulative whole of the data annexed in appendix-1 (D). 

Table No. 7 

Level of learning achievement in SLC and achievement test 

SN Particular Listening speaking Total Percentage 

1 SLC-2070 - - 22.66 90.64 

2 Achievement test 8.01 8.39 16.40 65.60 

Source: Field survey, 2013 

 

Result: As the data presented in the table above is concerned, there is remarkable 

difference between the level of learning achievement of the students in the SLC 

(2012) and achievement test (2013). Altogether 84 students were involved in the 

survey. There level of learning achievement in listening and speaking skill 

(proficiency) in the SLC examination was collected and studied with the help of the 

triple sheet of SLC result published simultaneously with the field visit. For the 

measurement of their current level of learning achievement, they were involved in the 

achievement test administered with per-information and preparation. The figure below 

has more clearly displayed the difference between the level of achievement in SLC 

and achievement test as a whole.  

Figure No. 4 

Difference between the result of SLC and achievement test 

 
 

According to the figure, students' performance and level of learning achievement in 

the achievement test is 25.04 percent lower than that of the SLC examination.  
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Discussion: During the period of the study, an attempt has been made to maintain 

validity and reliability of the test as far as possible. However, the reliability is least 

focused. For this, the entire setting of SLC examination has been followed in one 

hand and in the other hand, the students have given adequate time for preparation by 

informing them about their achievement test.  

 

As the level of learning achievement of the students in these two tests is concerned, 

the level of learning achievement in SLC is not found so realistic in comparison. 

However, the factors like duration of testing and the status of preparation cannot be 

ignored as the influencing factors to have this result. Even so, almost all the school 

teachers understudy and those involved in the interaction program argued that the 

SLC examination does not  generally reflect the real level of learning achievement in 

English listening and speaking due to different causes like halo effect, political and 

academic pressure, setting of the examination, the role of the superintendent and so 

on. Furthermore, the sample of the study incorporates only the students from the 

urban regions. By this, it can also be predicted that the level of learning achievement 

of the students from rural areas in English listening and speaking can be weaker than 

that of what is explored by the study. 

 

3.2 Problems in Teaching and Testing 'Listening and Speaking' Skills 

The data arranged and analyzed in section 3.1 above show that the students have 

lower level of learning achievement and weaker performance in language skills, 

especially in English listening and speaking. However, the students themselves are 

not only responsible to have this performance. That is, so many other associated 

factors can be responsible to obtain this poor/lower level of students learning 

achievement. In this context, the study has tried to analyze the problems related to 

teaching learning and testing both the listening and speaking skills. For this, 

schoolteachers, students, parents, experts and educationists were consulted and deeply 

discussed in the issues of the subject matters.  

 

As the interview, administration of the questionnaire and the interaction with the 

teachers teaching English at school is concerned, they have some specific difficulties 

and problems while teaching English listening and speaking skills. According to 

them, they are facing difficulties in teaching listening skill at the class due to the lack 

of cassette, cassette players, and the electricity facility at school. Many of the schools 

have found no cassette players. Some of them said that there is no cassette to play in 

the school. Similarly, there is insufficiency and problems in creating and maintaining 

supporting materials for teaching listening skill as well. The characteristics of the text 

is found another problem as the texts designed and assigned for listening by the 

curriculum have no common difficulty level, and no common nature. Further, the 

characteristics of the students and the assigned tasks to them is another problem as 

most of their knowledge in English language is weaker that what it should be in the 

secondary level. In addition to this, the teachers are found paying no full attention to 

let them practice English listening skill in the class/school. The most important 
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problem that the study explored is the process used in teaching listening skill. That is, 

more than 75 percent of the teachers understudy were found using only the deductive 

method in teaching English listening skill. Furthermore, some of the teachers found 

trying to take listening as a separate skill and used to teach listening in isolation. So 

that, teaching listening is found becoming problematic in schools. 

 

As the teaching of speaking skill in school is concerned, the teachers found facing 

difficulties in teaching speaking due to the fact that most of the students feel 

inhibition. That is, the students generally hesitate to speak in the class so that they do 

not participate in speaking. Similarly, students prefer to use the mother tongue (Nepali 

language) in the class instead of using English as target language. Due to this, it is 

difficult to motivate the students to make them speak with active participation in 

English. Further, the students do not have the sub-skills of speaking, as they cannot 

maintain turn taking, management of the interaction, negotiating meaning and so on. 

 

As cumulative summary of the study, the following problems in teaching and testing 

English listening and speaking skills have been drawn: 

Table No. 8 

Problems in teaching and testing listening and speaking skills 

Listening Speaking 

 Lack of cassette, cassette players, and 

the electricity facility at school 

 Insufficiency and problems in creating 

and maintaining supporting materials  

 Characteristics of the text 

 The characteristics of the students and 

the assigned tasks to them 

 The process used in teaching  

 Teaching listening in isolation 

 Inhibition/hesitation to speak 

 Preference in  using the mother tongue 

(Nepali language) in the class  

 Lack of motivation for active 

participation 

 Lack of basic communication skills 

like-taking turns, management of the 

interaction, negotiating meaning 

 Students do not generally speak in 

class as they have nothing to say 

Source: Field survey, 2013 

 

Teaching and testing go side by side. Thus, the problems in teaching also create 

problems in testing. As our field study is concerned, the teachers are facing 

difficulties in testing listening skill at the class due to the lack of cassette, cassette 

players, and the electricity facility at school. Similarly, the lack of supporting 

materials is also the other problem. Some of the teachers do not know about the 

different tools used to test listening as well. The most serious difficulty in testing 

listening at school is that there is no alternative provision to make testing measures for 

underprivileged, hearing impaired and poor eyesight, students. 

 

In case of testing speaking, the teachers said that it is difficult to make the students 

speak in one hand and in the other hand; it is more difficult to make the students 
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speak in English language to measure the spoken proficiency of the students. 

However, according to the study, not only due to the students, but also due to the 

teachers the teaching and testing of speaking is becoming difficult and complicated. 

AS many of the teachers use deductive method and translation in teaching, it does not 

prepare the students ready to face the testing in an inductive way due to the lack of 

habituation. 

 

The study team has tried not only to explore the problems of teaching and testing, 

however, an attempt has been made to find out the ways how those problems can be 

overcome. By the interaction and discussion with the concerned stakeholders as well 

as the review of the existing literature, the following ways to improve in teaching and 

testing of English listening and speaking skills have been explored:  

Table No. 9 

Ways to improve in teaching and testing of listening and speaking skills 

Ways Listening Speaking 

In 

Teaching 

 The teachers have to follow strictly 

the communicative method to 

language teaching in teaching 

listening skill. Thus, the teachers 

have to teach listening inductively 

with variety of activities prescribed 

by the curriculum and the teaching 

approach. Mainly, the objective 

test items like multiple-choice, 

true/false exercise, completing 

sentences, filling the blanks in a 

cloze exercise as well as answering 

comprehension questions, using 

language games, puzzles and 

chants, dictation etc should be 

used. 

 The teacher has to follow the 

activities in stage wise procedure 

of teaching listening (pre-, while-, 

and post-listening) with emphasis. 

This is why, it is recommended 

(not restricted to) to follow the 

following stage wise procedure to 

teach listening skill at class: (Add 

from Appendix) 

 Here too, the teachers have to 

follow strictly the 

communicative method to 

language teaching in teaching 

speaking skill. For this, the 

teachers have to teach speaking 

inductively with variety of 

activities prescribed by the 

curriculum and the teaching 

approach. Some of such 

techniques may be (not 

restricting to) imitation and 

repetition drill, brainstorming 

activities, question and answer, 

demonstration, dramatization, 

guessing the meanings of new 

words from their context, role 

play and simulation, group and 

pair work (information-gap 

activities), inquiry and 

discovery, story-telling, group 

discussion, using language 

games, puzzles and chants, 

answering comprehension 

questions and so on. 

In 

Testing 

To improve the assessment system 

of the language skill like listening, 

the following interventions should 

 For the testing of students' oral 

performance, the activities/items 

like debate, interview, 
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be applied: 

 The application of continuous 

assessment (informal) system for 

the evaluation of students' 

language performance (in addition 

to formal examinations and 

assessment conducted from time to 

time) 

 Strictly apply the tests 

recommended by the prescribed 

curriculum such as dictation, 

composition, note-taking and oral 

interviews, etc. to assess the level 

of learning.  

 The adaptation of an alternative 

provision to make testing measures 

for underprivileged, hearing 

impaired and poor eyesight, 

students 

 The teacher should evaluate 

listening skills of students 

internally.  

 A listening comprehension test 

should be used to assess students' 

comprehension skills through the 

multiple-choice test framework or 

variety/series of other types of 

comprehension questions like 

matching, true/false, completion, 

'listen and draw', 'listen and act' 

'listen and do' etc.  

 Dictation and/or note taking are 

the effective mean for the 

assessment of students' listening 

performance. Thus, frequent 

dictation test should be applied to 

evaluate students' spelling and 

punctuation capacity to make them 

habituated in listening to develop 

listening comprehension.  

discussion, role-play, 

exposition, picture description, 

map reading, etc. should be 

used.  It is because students' 

ability to discriminate between 

sounds, and use of correct stress 

and tone to communicate can 

best be evaluated by making 

them take part in discussions, 

problem solving, conversation 

and role-play. 

 The application of continuous 

assessment (informal) system 

for the evaluation of students' 

language performance (in 

addition to formal examinations 

and assessment conducted from 

time to time) 

 The evaluation of students' oral 

performance should be done 

internally.  

 

Source: Field survey, 2013 
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3.3 Ways to Improve the Learning Outcomes of the Students 

As the result and discussion analyzed above is concerned, the level of students' 

learning achievement is not so high and satisfactory. By this, it seems the need of 

adequate improvement in the students' level of learning achievement. As this is not an 

isolated matter related to only the students, the pedagogic/instructional capacity of the 

teachers, the use of teaching methods and materials, school environment as well as the 

testing modality are also equally important in order to improve the level of students' 

learning achievement. This is why; this sub-heading has dealt with different aspects 

related to the factors affecting students learning achievement and the ways to improve 

them. 

 

3.3.1 Improving the Learning Outcomes of Listening Skill 

Learning English by the students in Nepalese school is a way of learning a second 

language. Further, learning the listening skill is the learning of the receptive skill too. 

In order to enhance both of these two conditions, sufficient amount of both the 

language and time is required. However, these two are found only in the least amount 

in the schools understudy. Teachers' irregularity was observed in some schools in one 

hand. In the other hand, the regular teachers were also not found being more 

responsible to handle and conduct the classes effectively. In most of the cases, the 

teachers were found teaching English using Nepali language as mother tongue. 

Further, the school environment was also not found English friendly, as there was no 

English-speaking environment inside and outside the class. The teachers were also 

found teaching without using any of the teaching materials instead of the textbook, 

chalk and duster. Above all, all these factors were in against of assisting improve the 

level of students' learning achievement. This is why, based on these situations and the 

responses of the concerned respondents, the following interventions are suggested to 

apply in order to improve the level of students learning achievement in listening skill. 

 To provide sufficient amount of the exposure of both the time and language, 

the classroom (possibly school) environment should be made English friendly. 

Both the teachers and the students have to use only the English as medium of 

teaching and learning. Further, the teacher has to encourage students listen and 

watch the English News, English programs, as well as read English books, 

newspaper and magazines. 

 The teacher has to teach English language communicatively only through the 

English as medium of instruction. 

 The teacher has to use sufficient teaching materials in the class, especially, the 

practice of listening skill through a cassette player. 

 The teacher has to maintain punctuality in the school and in the class 

 The teacher should bear the responsibility and accountability of the entire 

teaching learning activities along with the students' achievement. 
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3.3.2 Improving the Learning Outcomes of Speaking Skill 

Unlike listening skill, teaching speaking also has different problems. As a productive 

language skill, students have to develop productive ability in them. However, due to 

being a second language, students generally feel difficulties in learning speaking as a 

result the teacher also face problems in teaching. Some of the common problems the 

study explored in learning speaking skill by the students are inhibition (hesitation to 

speak), no motivation to speak, uneven participation, and use of the mother tongue. 

Further, due to the lack of the sufficient amount of the language exposure, students' 

vocabulary and grammar of the second language becomes poor which in turn helps to 

make them hesitated to take part in the speech. As most of the teachers are using 

deductive approach of teaching English (explored by the study) along with the 

maximum use of the mother tongue (Nepali), it hindered the active participation of the 

students in speaking. As a result, they generally hesitate to speak in English. 

Following this status of teaching and learning speaking skill at school, the study has 

suggested the following ways to improve the learning outcomes of speaking skills of 

the secondary level students in Nepalese schools. 

 The teacher has to encourage students develop their basic grammar and 

vocabulary. 

 The teacher should focus on the oral practice of language more than written as 

language is primarily oral and the ultimate goal of learning a language is to be 

able to communicate in the language. 

 As same as listening, the teacher has to provide sufficient amount of the 

exposure of both the time and language, by making the classroom (possibly 

school) environment English friendly. For this, both the teachers and the 

students have to use only the English as medium of teaching and learning. 

Further, the teacher has to encourage students take part in the informal oral 

communication using English. 

 The teacher has to teach English language communicatively only through the 

English as medium of instruction. 

 The teacher has to use sufficient teaching materials in the class; as well as 

should use the communicative techniques like- drilling, drama, debate, role-

play, group work, interviews, pair work and so on. 

 

3.4 Improvement in the Capacity of the English Teachers 

A survey on teachers' academic qualification, training and experience at work has 

been carried out during the period of the field study. Altogether 20 English teachers of 

secondary level from 20 different schools of the four sampled districts were involved 

in the study. As found in the survey, all the teachers were trained, as there were no 

untrained teachers. The table below has shown the status of their academic 

qualification in brief. 
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Table No. 10 

Academic qualification of the teachers 

SN Academic Qualification Number of Teachers Percentage 

1 M. Ed. 6 30 

2 M.A./B.Ed. 4 20 

3 M.A./M.Ed. 2 10 

4 B.Ed. 8 40 

Total 20 100 

Source: Field Survey, 2013 

 

According to the data presented in the table above, 30 percent teachers understudy 

have M.Ed. degree in their qualification. Similarly, 40 percent of them have B. Ed. 

Degree. According to the data, 20 percent of them have both M.A./B.Ed. degree. 

Further, rests of 10 percent have both M.A./M.Ed. degree as well. This shows that the 

academic qualification of all teachers understudy is adequate to teach the students of 

secondary level in Nepalese schools. 

 

Same as qualification, the experience of the teacher in the teaching sector was also 

taken into consideration during the period of the study. By this as well, almost the 

teachers were found well-experienced in teaching. The table below shows the status 

of the teachers' working experience at schools in detail. 

Table No. 11 

Teachers' working experience (in years) 

SN Experience (in year) No. of Teachers Percentage 

1 1-5 3 15 

2 5-10 7 35 

3 10-15 7 35 

4 15-20 2 10 

5 More than 20 1 5 

Total 20 100 

Source: Field Survey, 2013 

 

The data in the aforementioned table also clearly show that most of the teachers have 

more than five years of teaching experience in the schools. 

 

The result above shows that the teachers understudy were all trained, experienced and 

qualified enough to teach English at secondary level schools in Nepal. Although 

having this, students' performance in English listening and speaking skills are weak. 

By this, it is clear that there are some other factors contributing to determine the level 

of students' learning achievement along with the teachers' qualification, experience, 

and training. The following pages have detailed about such factors. 
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There can be some factors responsible to determine the level of students' learning 

achievement. This is why; an attempt has been made to explore the contributing 

factors that determine the level of learning achievement. For this, interview and 

discussion with the teachers as well as a central level interaction program has been 

organized. According to the stakeholders and the observational note during the field 

visit to different schools, the following contributing factors are found responsible to 

determine the level of students' learning achievement in listening and speaking skill in 

English: 

 Medium of instruction and classroom/school environment 

 Learning environment at home 

 Teachers' skills and ability to conduct both teaching and testing 

 Teachers' dedication: No qualification and experience but the dedication of the 

teachers that is important for students to determine the level of learning 

achievement. 

 Adequate training for teachers 

 Cassette player, cassette and other related additional teaching materials 

 Setting of the classroom based on students ability/disability  

 Classroom practice and habituation in language skills 

 Socio-economic status affects the achievement level 

 

Despite of these factors too, there are some factors directly related to the teachers only 

that affect the level of students' learning achievement. Three of such factors that the 

study explored by the interaction and interview with the teachers and parents are as 

below: 

 Provision of training for testing language skills 

 Material support from the government to enhance teaching and testing of the 

language skills 

 Use of ICT in teaching and testing 

 

As many of the teachers well trained in teaching argued and claimed that they have 

problems in testing language skills, as they do not have any sort of training related to 

it. This status of lack of training made them develop subjectivity on testing which in 

turn has created variety in testing. This status further, has been leading to weakening 

the practice of testing language skills, especially the testing of listening and speaking 

at secondary level. This is why, it is necessary to provide adequate and related 

training for the teachers to assist them better the testing of language skills. Similarly, 

the schools have no required number of necessary materials (cassette, cassette players 

etc) related to testing as well. According to the teachers, it is not due to the financial 

constrain but due to the unavailability of those materials at market. During the field 

survey, these materials were not found in sufficient amount in the Janak Education 

Material Center as well as in CDC. This is why, the material support of the 

government to the schools and teachers should be as required and efficient. Further, 

based on the teachers' arguments, the use of ICT in the schools may help to develop 
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both the language teaching and testing. For this, the government of Nepal should 

make special provision. 

 

3.5 Improvement in the Teaching Methods 

As teaching and testing go side by side, the improvement in teaching methods is 

necessary in order to make improvement in the testing as well. That is, unless the 

teaching of language skills is improved, the testing of it cannot be improved. Thus, an 

attempt has been made during the field study to explore the ways of making 

improvement in the teaching methods used in the class. Based on the answers of the 

respondents and the interview with the teachers as well as the arguments of the 

experts in the interaction, the following attempts can be made to make improvement 

in the teaching method: 

 The use of learner centered communicative method in teaching 

 The use of inductive method of teaching English  

 The use of sufficient amount/number of teaching materials in the class 

 The use of modern technologies in teaching 

 Strengthening the monitoring and supervision as well as strictly conducting 

frequent school visit, class observation, and model teaching by the PRs and 

School Supervisors 

 

3.6 Improvement in the Testing Modality 

The primary data collected from the field from different stakeholders like the 

students, parents, teachers, head teachers, SMCs, RPs/SSs, community members as 

well as some district and national level educationists and experts showed that there is 

the need of necessary improvement in the testing modality of the listening and 

speaking skills of English at high school. Thus, the research team has made an 

important effort to explore the current trends of testing listening and speaking at 

schools as well as the ways to improve them. To find out these, the views and 

arguments of different stakeholders from the school to the central level have been 

collected through interview, questionnaire, interaction, discussion and the document 

study. By this, the following topic wise results have been found out in a 

comprehensive way. 

 

3.6.1 Policy Provision for the Practical Examination 

The secondary level English curriculum has divided the total weightage of the four 

language skills to be taught in the school. According to it, listening, speaking, reading 

and writing skills in English have 15, 10, 35 and 40 percent weightage respectively. 

The curriculum has made provision of the practical examination for English, Science, 

Education, Population, Accountancy and Computer Science in which there is the 

provision of practical examination of 25 full marks for listening and speaking skills 

(15 plus 10) in English at the end of the academic year, i.e., also at the end of the SLC 

examination. In doing so, the subjects like Science, Education, Population, and 

Accountancy have the internal evaluation system, in which the marks for practical 
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examination is provided by the schools themselves. In case of the English and 

Computer Science, the District Level Practical Examination Operation Committee 

(formed according to the directive) conducts the practical examination externally.  

Based on this provision of the curriculum, the Office of the Controller of the 

Examination (2068) has released a directive entitled the SLC Examination Operation 

and Management Directive-2068. The chapter four of the directive has provisioned in 

detail about the operation and management of the practical examination. The directive 

has defined the role, rights and duties of the members of the District Level Practical 

Examination Operation Committee. According to the directive, the committee 

appoints monitor from the member (subject teachers) in the committee to conduct the 

practical examination. Further, the directive has given the Practical Examination 

Operation Committee the authority to schedule and conduct the practical examination 

as well. This shows that there is the definite policy provision for the operation and 

management of the practical examination in schools.  

 

3.6.2 Current Practices of the Practical Examination 

The interview and interaction/discussion with the RPs, teachers, head teachers, and 

the students as well as the class observation during the field study period showed that 

only a very few teachers teach English listening and speaking skills at class. That is, 

they focus on teaching reading and writing skill ignoring the listening and speaking. 

Further, almost all the subject teachers and the head teachers at schools accepted that 

the teaching of English at school is always examination oriented rather than 

knowledge/skill oriented. "As the testing of English listening and speaking skills at 

school is becoming only the formality, the teachers' focus is deviated from it to 

teaching and testing reading and writing based on the examination." said many of the 

teachers understudy. The field note of the class observation of teaching 'listening' and 

'speaking' skills also supported this argument, as many of the teachers were found not 

teaching these skills technically how it should be taught. As teaching and testing are 

interrelated, this poor status of language teaching certainly leads to the poor testing of 

them as well. 

 

The practical examination operation committees are formed in every district. Their 

meeting regarding the operation of practical examination is also held. However, the 

status of the circulation of the information of the meeting was found weak and 

unsatisfactory as many of the schools in some of the studied districts did not find 

getting even the examination schedule from the district/committee. In such cases, the 

schools had conducted the practical examination based on their own logics and 

schedule. What practice observed in almost all the districts understudy is that the 

committee appointed the superintendent and the subject teacher of the exam center as 

sub-monitor and monitor. They conducted the practical examination of hundreds of 

the students within one or two days. In some exam centers, it is observed that only 

one to two minutes were spent for each individual student for the testing of their 15 

marks spoken proficiency.  
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In addition to this, some sorts of lacking in the process validity of the examination is 

observed as some manipulation and halo-effect is observed in the testing. The answer 

sheet of the practical examination is found unchecked and uncorrected in some 

instances in one hand. In the other hand, many of the schools were found using 

manual script instead of the cassette and the players. As the teachers' reading cannot 

be as same as the recorded script mostly in terms of the supra-segmental features, the 

manipulation on the result of the students certainly exists. In most of the cases, the 

subject teachers were found under the pressure of the head teachers and the 

superintendent so that the setting of the practical examination is found difficult to 

regard as valid and reliable as it should be in the norms/standard. 

 

3.6.3 Necessary Interventions to Improve in the Testing Modality 

After the study of the policy provision and the state of current practices, it is seen 

necessary to take some actions in order to improve the testing and evaluation system 

of the practical examination of the English subject. This is why, the following 

interventions are suggested to apply in order to improve the testing/assessment system 

(modality) based on the information/evidences collected from different stakeholders 

during the field study: 

 Before start improving the testing modality, it is necessary to improve the 

teaching and learning situation of the English listening and speaking skills. For 

this, the monitoring, evaluation and supervision system should further be 

strengthened and the teachers should morally bear the responsibility and 

accountability of the students learning of these two skills.  

 Manipulation and negligence in the testing of English listening and speaking 

skills by the teachers is found intentional mainly due to the practical 

examination of the other subjects like computer, accountancy, education, 

population and science where marks are awarded internally with no strict 

provision of testing/assessment. This is why; the assessment system of all 

other subjects should first be strengthened and made strict in order to assess 

English practical examination fair and as expected. 

 The practical assessment of English listening and speaking skills should 

vertically expand from Grade 6 to 12 so that the testing system can effectively 

and efficiently be assessed the real performance of the students. 

 The provision of the appointment of the subject teachers as monitor to conduct 

the practical examination of English listening and speaking in the SLC 

examination should strictly be followed. To strengthen this system, the District 

Level Practical Examination Operation Committee can prepare the standing 

list (roster) of the subject teachers in order to send them with adequate training 

and rights/duties to different exam centers in order to conduct the practical 

examination. 

 There should be the provision of assessing the listening and speaking skills of 

the students with no more than 60 students a day. 
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3.6.4 The Testing of Differently Able Students 

The group of students in the class (school) is always heterogeneous in terms of not 

only the age, sex, caste/ethnicity, and other diversities but also having different ability 

in them. That is, some can be both physically and mentally strong; some can be both 

physically and mentally weak; come can be physically weak having mentally 

strangeness and vice-versa. It means, this is certain that there can be some of the 

students having visual disability, low vision, hearing impaired, and stammered. The 

testing modality practiced so far has no alternative provision for the testing of their 

listening and speaking performance. That is, the same testing modality is being used 

to test both the 'able' and 'differently able' students. 

 

In this regard, the assessment policy for the measurement of the performance of the 

students with disabilities of the NCF (2063) can be taken as an important intervention. 

The framework has tried to make the assessment policy inclusive for students with 

disabilities (different abilities) by making following measures: 

(1) The separate provision of assessment for the students with low vision and for 

those who are blind  

 The provision of large size print of the question, examination hall with 

extra light and reasonably extra time for low vision students 

 The provision of question papers in Braille script and answer books to 

write in Braille script along with giving 50 percent more time in the 

examination 

 The provision of the arrangement of recording question papers and 

answer in tape as an alternative to question papers in Braille script and 

answer books to write in Braille script providing slightly more time to 

correct answer in the recorder 

 An alternative provision of testing in practical subject and substitutions 

made in items for pictorials descriptions and drawing in subjects such 

as geometry, geography and physics in the case of the present 

provision of sighted writer for blind students 

(2) The application of an alternative assessment provision of listening and 

speaking components by other forms of communication skills that are viable 

for them who are hearing impaired students 

(3) The provision of comfortable seating arrangements in the examination hall for 

those who are physically disabled but do not have limitations in arms and hand 

(4) The provision of extra time and other special provisions for them who have 

disability in their arms and hands and thereby have problems in writing  

 

Although having these provisions, the NCF (2063) has not made complete direction 

of the entire testing system as there is no any special provision of testing speaking 

skill of those students who are stammered and have problems in speaking. Similarly, 

the admiring provision of testing students' ability mentioned above are not yet come 

into practice in the full fledge. This is why, it is recommended to take necessary 
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immediate action to implement the defined assessment policy in one hand. In the 

other hand, there seems the need of an in-depth and detail research to carry out in 

order to make necessary (alternative) policy for the assessment of the listening and 

speaking skills for those students who have problems in listening and speaking skills. 
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CHAPTER FOUR 

FINDINGS AND RECOMMENDATIONS 

 

This chapter of the report incorporates the findings and recommendations of the 

study. The findings are drawn based on the detailed analysis and interpretation of the 

collected data. The study has recommended the necessary suggestions based on the 

findings drawn. For the convenience of the presentation, the findings and 

recommendations have been presented in two separate sub-headings below. 

 

4.3 Findings of the Study 

The major findings of the study are as below: 

1. The study found that the average level of learning achievement of English 

listening and speaking skills of the secondary level students in Nepal is 16.06 

(out of 25), i.e., the 64.24 percent in average. The result showed that the 

students' performance in listening skill (79.6%) is better than their 

performance in speaking skill (54%). This shows that the students are not 

good enough to show their full potentiality in learning English listening and 

speaking skills. They may have some problems in learning and performing 

English-speaking skill, as almost all of them were poor in spoken 

performance.  

a. The district wise result of the students showed no consistency and 

uniformity in the students' performance and the level of learning 

achievement as Dhankuta has the lower (12.91) and Kathmandu has 

the higher (20.02) rank. The students from Sindhupalchwok have 

obtained 14.90 marks out of 25 and from Kailali it is 16.07. Students' 

level of learning achievement in listening skill is approximately the 

same (7) in rest of the three districts apart from Kathmandu (9). 

However, the level of learning achievement in speaking skill varies 

from 5.73 to 10.74.  

b. According to the study, there was no vital (significant) difference 

between the level of learning achievement of the boys (16.04) and the 

girls (16.08). However, boys' performance in speaking was found some 

how good than their performance in listening skills.  

c. To measure whether the obtained level of students' achievement in 

SLC is realistic, the study has involved the SLC appeared students in 

the survey. The result showed that students' level of learning 

achievement in SLC was 22.66 (90.65%) however in the achievement 

test; it was 16.40 (65.60%). This is why, more than 25 percent 

differences in the level of learning achievement were observed 

between the two tests. 

Discussion: The use of the language as medium of instruction certainly helps to 

develop language competencies in the students so that they can perform well while 

they produce in practice. As all the teachers in Kathmandu were using only English as 
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medium of instruction in the class, the students' performance was also found better 

than others did. The teachers at Kailali also found using English in a maximum deal 

however using the mother tongue. The teachers at Dhankuta and Sindhupalchok were 

using Nepali language in teaching English in the class in a great deal, so that the 

students were poor in both English comprehension and performance. Further, some 

other socio-psychological factors were also responsible to have this result. Mainly, 

shyness and hesitation of the students to participate in conversation, lack of required 

grammar and vocabulary, lack of language practice etc were some of such factors that 

affected the level of language learning. The difference in the SLC and the 

achievement test was observed. However, the factors like duration of testing and the 

status of preparation cannot be ignored as the influencing factors to have this result. 

Stakeholders' argument was that the SLC examination does not generally reflect the 

real level of learning achievement in English listening and speaking skills due to 

different causes like halo effect, political and academic pressure, setting of the 

examination, and the role of the superintendent etc. Furthermore, the sample of the 

study incorporated only the students from the urban regions. By this, it can be 

predicted that the level of learning achievement of the students from rural areas in 

English listening and speaking skills may be weaker than that of what is explored by 

the study. 

2. The study explored that there are some specific problems in teaching, learning 

and testing listening and speaking skills at Grade 9 and 10.  

a. As the learning of English listening and speaking skills are concerned, 

the study has explored the following problems of the students in it. 

Listening Skill Speaking Skill 

 Discriminating sounds they listen 

 Recognizing words they learned 

 Identifying language functions in 

a conversation  

 Discriminating stress and 

intonation pattern within words 

 Constructing meanings of the 

word 

 Recalling important words/ideas  

 Predicting the general theme of 

the text they learnt 

 Recognizing language functions 

to get meaning from context  

 Listening to spoken/read text (due 

to the tone), understanding the 

gist and retrieving specific 

information from it 

 Recording in note or making 

summary from the main points 

 Lack of required degree of vocabularies 

and grammatical competencies so that the 

students generally hesitate to take part in 

conversations 

 Problems in internalizing the elements of 

speaking like general theme, speech-sound, 

vocabulary, grammar, intonation, stress etc. 

 Problems in maintaining required degree of 

fluency and accuracy 

 Develop the adequate level of  stress, 

rhythm, and intonation 

 Problems in using appropriate discourse 

formulae 

 Students face difficulties in articulating 

phonological features of the target 

language 

 Difficulties in using appropriate discourse 

devices e.g. pauses, tags, questions, etc. 

 Problems to communicate appropriately in 
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(note) of the messages from 

spoken gesture 

a variety of formal and informal situations 

 Difficulties in conveying simple messages 

effectively using common phrases 

proverbs, idioms and metaphorical 

expressions 

     As more than 65 percent of the English teachers understudy was found 

teaching English using Nepali language in the class, the school 

environment was not found English friendly. Due to this, more than 85 

percent of the students understudy was communicating with their 

English teacher in Nepali language. As learning any second/foreign 

language needs adequate amount of both the exposure of language and 

time, the students had very little (least) amount of this to have on them 

due to the use of Nepali language. None of their home (family) 

environment was in favor of English language.  

b. The study has found some specific difficulties and problems while 

teaching and testing/assessing English listening and speaking skills. 

Some of them were as below: 

Problems in Teaching Listening Skill 

 The class (school) has no cassette, cassette players, and the 

electricity facility, as many of the schools have found no 

cassette players. There is the scarcity of the cassettes in the 

market as well. 

 There is insufficiency of and problems in creating and 

maintaining supporting materials for teaching listening skill.  

 The characteristics of the text is another problem as the texts 

designed and assigned for listening by the curriculum have no 

common difficulty level, and no common nature.  

 The characteristics of the students and the assigned tasks to 

them are another problem as most of their knowledge in 

English language is weaker than what it should be in the 

secondary level.  

 Most of the teachers were found using deductive and too much 

mechanical method in teaching listening; due to this process 

used in teaching, the teaching is not becoming successful as 

expected. The teachers were also found trying to teach listening 

in isolation however ignoring teaching in combination. 

Problems in Teaching Speaking Skill 

 Most of the students feel inhibition to speak. The students 

generally hesitate to speak in the class so that they do not 

participate in speaking.  

 Students prefer to use the mother tongue (Nepali language) in 

the class instead of using English.  

 Lack of motivation for active participation in speaking 
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 The students do not master the sub-skills of speaking, as they 

cannot maintain turn taking, management of the interaction, 

negotiating meaning and so on. 

 Students do not generally speak in class, as they have nothing 

to say in the lack of adequate grammar and vocabulary. 

Problems in Testing Listening and Speaking Skill 

 The lack of cassette, cassette players, and the electricity facility 

at school 

 The lack of supporting materials  

 Some of the teachers do not know about the different tools used 

to test listening skill as well.  

 The most serious difficulty in testing listening at school is that 

there is no alternative provision to make testing measures for 

underprivileged, hearing impaired, stammered and poor 

eyesight students. 

 Difficult to make the students speak in one hand and in the 

other hand; more difficult to make the students speak in English 

language. 

c. The study found the following contributing factors responsible to 

determine the level of students' learning achievement in listening and 

speaking skill in English: 

 Medium of instruction and classroom/school environment 

 Learning environment at home 

 Teachers' skills and ability to conduct both teaching and testing 

 Teachers' dedication: No qualification and experience but the 

dedication of the teachers that is important for students to 

determine the level of learning achievement. 

 Adequate training for teachers 

 Cassette player, cassette and other related additional teaching 

materials 

 Setting of the classroom based on students ability/disability  

 Classroom practice and habituation in language skills 

 Socio-economic status affects the achievement level 

3. The study has explored the ways to improve the learning outcomes of the 

listening and speaking skills of the students in schools. The table below has 

presented the summary of the findings in a comprehensive way: 

Ways Listening Speaking 

In 

Teaching 

 The teachers have to follow strictly 

the communicative method to 

language teaching in teaching 

listening skill. Thus, the teachers 

have to teach listening inductively 

with variety of activities prescribed 

 Here too, the teachers have to 

follow strictly the 

communicative method to 

language teaching in teaching 

speaking skill. For this, the 

teachers have to teach speaking 
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by the curriculum and the teaching 

approach. Mainly, the objective 

test items like multiple-choice, 

true/false exercise, completing 

sentences, filling the blanks in a 

cloze exercise as well as answering 

comprehension questions, using 

language games, puzzles and 

chants, dictation etc should be 

used. 

 The teacher has to follow the 

activities in stage wise procedure 

of teaching listening (pre-, while-, 

and post-listening) with emphasis. 

This is why, it is recommended 

(not restricted to) to follow the 

following stage wise procedure to 

teach listening skill at class: (Add 

from Appendix) 

inductively with variety of 

activities prescribed by the 

curriculum and the teaching 

approach. Some of such 

techniques may be (not 

restricting to) imitation and 

repetition drill, brainstorming 

activities, question and answer, 

demonstration, dramatization, 

guessing the meanings of new 

words from their context, role 

play and simulation, group and 

pair work (information-gap 

activities), inquiry and 

discovery, story-telling, group 

discussion, using language 

games, puzzles and chants, 

answering comprehension 

questions and so on. 

In 

Testing 

To improve the assessment system 

of the language skill like listening, 

the following interventions should 

be applied: 

 The application of continuous 

assessment (informal) system for 

the evaluation of students' 

language performance (in addition 

to formal examinations and 

assessment conducted from time to 

time) 

 Strictly apply the tests 

recommended by the prescribed 

curriculum such as dictation, 

composition, note-taking and oral 

interviews, etc. to assess the level 

of learning.  

 The adaptation of an alternative 

provision to make testing measures 

for underprivileged, hearing 

impaired and poor eyesight, 

students 

 The teacher should evaluate 

listening skills of students 

 For the testing of students' oral 

performance, the activities/items 

like debate, interview, 

discussion, role-play, 

exposition, picture description, 

map reading, etc. should be 

used.  It is because students' 

ability to discriminate between 

sounds, and use of correct stress 

and tone to communicate can 

best be evaluated by making 

them take part in discussions, 

problem solving, conversation 

and role-play. 

 The application of continuous 

assessment (informal) system 

for the evaluation of students' 

language performance (in 

addition to formal examinations 

and assessment conducted from 

time to time) 

 The evaluation of students' oral 

performance should be done 

internally.  
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internally.  

 A listening comprehension test 

should be used to assess students' 

comprehension skills through the 

multiple-choice test framework or 

variety/series of other types of 

comprehension questions like 

matching, true/false, completion, 

'listen and draw', 'listen and act' 

'listen and do' etc.  

 Dictation and/or note taking are 

the effective mean for the 

assessment of students' listening 

performance. Thus, frequent 

dictation test should be applied to 

evaluate students' spelling and 

punctuation capacity to make them 

habituated in listening to develop 

listening comprehension.  

 

 

4. The study found that all the teachers understudy were trained, qualified and 

experienced enough to handle the classes of secondary level in school. 

However, the reflection of this in the classroom and in the result does not 

seem satisfactory. This is why, firstly, all the teachers are found least 

responsible and accountable enough to take the responsibility of the learning 

of their students. Further, some actions are needed to develop the additional 

capacity of the English teachers in teaching and testing listening and speaking 

skills. According to the study, the following interventions should be needed to 

intervene in order to develop the capacity of English teachers in teaching and 

testing listening and speaking skills: 

 Provision of training for testing language skills 

 Material support from the government to enhance teaching and testing 

of the language skills 

 Use of ICT in teaching and testing 

 

4.4 Recommendations of the Study 

Based on the major findings of the study, following recommendations with action 

steps have been suggested to make improvement in the existing situation: 

1. As the study found only 64.24 percent (16.06 marks) overall achievement of 

the students in English listening (79.6%) (7.96 marks out of 10) and speaking 

(54%) (8.10 marks out of 15) skills, it signifies a need of an immediate action 

to take by the government of Nepal in order to improve the learning 

achievement of the students. Further, there is the difference of more than 25 
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percent between the achievement of SLC examination (90.65%, i.e., 22.66 

marks) and the achievement test conducted during the research work (65.60%, 

i.e., 16.40 marks). This is why; it is recommended the following actions to 

take to improve the level of learning achievement of the students: 

a.  The teachers have to teach language through the medium of the same 

language and nothing else. Mother tongue can never be the medium of 

instruction to teach the second/foreign language. This is why; it is 

strongly recommended to the teachers to use only the English language 

to teach English in the classroom (possibly in the school premises).   

b. The teachers have to assist the students develop basic grammar and 

vocabulary with adequate practice so that their shyness and hesitation 

to participate in conversation and other learning process in the lack of 

basic language competencies can be avoided. The teachers are 

suggested to use strictly the learner centered communicative 

(inductive) method of language teaching in the secondary level 

classroom. It is also recommended to the teachers to encourage the 

students to read English newspapers, listen to the English 

news/program, watch English movies etc to develop their competency 

in English language. 

c. As the study showed the need of the internal (possibly external too) 

assessment of English listening and speaking skills from Grade 6 to 12 

in order to develop the best listening and speaking proficiency of the 

students, it is recommended to the Government of Nepal, Curriculum 

Development Center to make necessary amendment in the school 

curriculum of English in order to include the aforementioned 

provision. In the same line, it is also recommended to the Office of the 

Controller of the Examination/HSEB in include this provision in the 

directive related to the examination.  

d. To strengthen the practical assessment of English listening and 

speaking skills in the SLC examination, it is recommended to the 

Office of the Controller of the Examination to make following 

amendments in the SLC Examination Operation and Management 

Directive: 

 The provision of external practical examination should be for 

not only English and Computer but this provision should be 

applicable to other subjects like Science, Education, 

Population, Accountancy etc so that the practical examination 

system can further be strengthened and made systematic. 

 The five member 'practical examination committee' should be 

made 13 members by provisioning 11 members from the 

experienced subject teachers in the committee. Further, the 

provision should be made to make/regard these members the 

'monitor' for the examination. The amendment should 
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incorporate the provision of selecting the sub-monitor by the 

monitor in behalf of the committee for which the committee 

can make the standing list (roster) of the sub-monitors in each 

districts. This can help to avoid the halo effect, political and 

academic pressure, complex setting of the examination, and the 

affective role of the superintendent in the practical 

examination.  

 The provision of assessing the listening and speaking skills of 

the students with no more than 60 students a day should be 

made by the directives in the external examination. 

2. To solve the problems of students related to the learning of the English 

listening and speaking skills, it is recommended to the teachers to use the 

recorded version (cassette and players) instead of the teachers' voice to make 

students habituated with not only the segmental aspect but also the supra-

segmental features of the language. For this, it is recommended to the school 

administration, CDC, JEMC, and the MoE to make available the cassette and 

other supplementary materials to the schools. 

a. The teachers have to teach language communicatively, as 

communication is the desired goal of language teaching. Thus, the 

teachers are suggested to use the communicative language teaching 

techniques- drama, drill, role play, group/pair work, debate, and 

interview, project works etc. as prescribed by the curriculum. It is 

advisable to teach language skills in combination not in isolation.  

b. The parents should provide adequate time and environment to their 

children at home to learn the second language (English) as learning a 

second language is vastly differentiated then acquiring ones first 

language. 

3. In order to improve the learning outcomes of the listening and speaking skills 

of the students in schools, the teachers have to follow the stage wise 

procedures of teaching listening and speaking skills systematically. The 

adaptation of unsystematic procedure does not lead to the expected 

achievement. 

a. As prescribed by the curriculum, the teachers are suggested to use the 

objective test items like multiple-choice, true/false exercise, 

completing sentences, filling the blanks in a cloze exercise as well as 

answering comprehension questions, using language games, puzzles 

and chants, dictation etc to teach listening skill. In case of speaking, 

they should use imitation and repetition drill, brainstorming activities, 

question and answer, demonstration, dramatization, guessing the 

meanings of new words from their context, role play and simulation, 

group and pair work (information-gap activities), inquiry and 

discovery, story-telling, group discussion, using language games, 

puzzles and chants, answering comprehension questions and so on. 
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b. To make improvement in the testing system, the following 

recommendations have been suggested. 

I. To improve the assessment system of listening, the following 

interventions should be applied: 

o The application of continuous assessment (informal) system for 

the evaluation of students' language performance (in addition to 

formal examinations and assessment conducted from time to 

time) 

o Strictly apply the tests recommended by the prescribed 

curriculum such as dictation, composition, note-taking and oral 

interviews, etc. to assess the level of learning.  

o The adaptation of an alternative provision to make testing 

measures for underprivileged, hearing impaired and poor 

eyesight, students 

o The teacher should evaluate listening skills of students 

internally.  

o A listening comprehension test should be used to assess 

students' comprehension skills through the multiple-choice test 

framework or variety/series of other types of comprehension 

questions like matching, true/false, completion, 'listen and 

draw', 'listen and act' 'listen and do' etc.  

o Dictation and/or note taking are the effective mean for the 

assessment of students' listening performance. Thus, frequent 

dictation test should be applied to evaluate students' spelling 

and punctuation capacity to make them habituated in listening 

to develop listening comprehension. 

II. As students' ability to discriminate between sounds, and use of 

correct stress and tone to communicate can best be evaluated by 

making them take part in discussions, problem solving, 

conversation and role-play can be evaluated by the use of certain 

specific activities, it is suggested to use debate, interview, 

discussion, role-play, exposition, picture description, map 

reading, etc. 

III. The application of continuous assessment (informal) system for 

the evaluation of students' language performance (in addition to 

formal examinations and assessment conducted from time to 

time) is recommended to evaluate students' oral performance 

internally.  

IV. To enhance the capacity of English teachers in teaching and 

testing, it is recommended to GoN, Ministry of Education to 

make the following provision as soon as possible: 

 Provision of training for testing language skills 
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 Material support from the government to enhance 

teaching and testing of the language skills 

 Use of ICT in teaching and testing 

4.  To improve the learning outcomes of the students, two separate recommendations 

have been made for listening and speaking skills as below: 

A. For listening 

 To provide sufficient amount of the exposure of both the time and language, 

the classroom (possibly school) environment should be made English friendly. 

Both the teachers and the students have to use only the English as medium of 

teaching and learning. Further, the teacher has to encourage students listen and 

watch the English News, English programs, as well as read English books, 

newspaper and magazines. 

 The teacher has to teach English language communicatively only through the 

English as medium of instruction. 

 The teacher has to use sufficient teaching materials in the class, especially, the 

practice of listening skill through a cassette player. 

 The teacher has to maintain punctuality in the school and in the class 

 The teacher should bear the responsibility and accountability of the entire 

teaching learning activities along with the students' achievement. 

B. For speaking 

 The teacher has to encourage students develop their basic grammar and 

vocabulary. 

 The teacher should focus on the oral practice of language more than written as 

language is primarily oral and the ultimate goal of learning a language is to be 

able to communicate in the language. 

 As same as listening, the teacher has to provide sufficient amount of the 

exposure of both the time and language, by making the classroom (possibly 

school) environment English friendly. For this, both the teachers and the 

students have to use only the English as medium of teaching and learning. 

Further, the teacher has to encourage students take part in the informal oral 

communication using English. 

 The teacher has to teach English language communicatively only through the 

English as medium of instruction. 

 The teacher has to use sufficient teaching materials in the class; as well as 

should use the communicative techniques like- drilling, drama, debate, role-

play, group work, interviews, pair work and so on. 

5. To make improvement in the teaching methods, the followings have been 

recommended: 

 The use of learner centered communicative method in teaching 

 The use of inductive method of teaching English  

 The use of sufficient amount/number of teaching materials in the class 

 The use of modern technologies in teaching 
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 Strengthening the monitoring and supervision as well as strictly conducting 

frequent school visit, class observation, and model teaching by the PRs and 

School Supervisors 

6. As the study indicated the need of improvement in the testing modality, the 

following interventions are suggested to apply in order to improve the 

testing/assessment system (modality) based on the findings of the study: 

 Before start improving the testing modality, it is necessary to improve the 

teaching and learning situation of the English listening and speaking skills. For 

this, the monitoring, evaluation and supervision system should further be 

strengthened and the teachers should morally bear the responsibility and 

accountability of the students learning of these two skills.  

 Manipulation and negligence in the testing of English listening and speaking 

skills by the teachers is found intentional mainly due to the practical 

examination of the other subjects like computer, accountancy, education, 

population and science where marks are awarded internally with no strict 

provision of testing/assessment. This is why; the assessment system of all 

other subjects should first be strengthened and made strict in order to assess 

English practical examination fair and as expected. 

 The practical assessment of English listening and speaking skills should 

vertically expand from Grade 6 to 12 so that the testing system can effectively 

and efficiently be assessed the real performance of the students. 

 The provision of the appointment of the subject teachers as monitor to conduct 

the practical examination of English listening and speaking in the SLC 

examination should strictly be followed. To strengthen this system, the District 

Level Practical Examination Operation Committee can prepare the standing 

list (roster) of the subject teachers in order to send them with adequate training 

and rights/duties to different exam centers in order to conduct the practical 

examination. 

 There should be the provision of assessing the listening and speaking skills of 

the students with no more than 60 students a day. 

a. To make necessary provision for the testing of the listening and speaking skills 

of the differently able (visual disability, low vision, hearing impaired, and 

stammered) students, it is recommended to take necessary immediate action to 

implement the defined assessment policy as provisioned by the NCF (2063). 

For this, there seems the need of an in-depth and detail research to carry out in 

order to make necessary (alternative) policy for the assessment of the listening 

and speaking skills for those students who have problems in listening and 

speaking skills. 
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